
Brigham Young University Brigham Young University 

BYU ScholarsArchive BYU ScholarsArchive 

Theses and Dissertations 

1972 

An Evaluation of Instructional Television in the Brigham Young An Evaluation of Instructional Television in the Brigham Young 

University College of Religious Instruction University College of Religious Instruction 

James Frank Killian 
Brigham Young University - Provo 

Follow this and additional works at: https://scholarsarchive.byu.edu/etd 

 Part of the Higher Education Commons, Instructional Media Design Commons, and the Mormon 

Studies Commons 

BYU ScholarsArchive Citation BYU ScholarsArchive Citation 
Killian, James Frank, "An Evaluation of Instructional Television in the Brigham Young University College of 
Religious Instruction" (1972). Theses and Dissertations. 4846. 
https://scholarsarchive.byu.edu/etd/4846 

This Dissertation is brought to you for free and open access by BYU ScholarsArchive. It has been accepted for 
inclusion in Theses and Dissertations by an authorized administrator of BYU ScholarsArchive. For more 
information, please contact scholarsarchive@byu.edu, ellen_amatangelo@byu.edu. 

http://home.byu.edu/home/
http://home.byu.edu/home/
https://scholarsarchive.byu.edu/
https://scholarsarchive.byu.edu/etd
https://scholarsarchive.byu.edu/etd?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1245?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/795?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1360?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/1360?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarsarchive.byu.edu/etd/4846?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarsarchive@byu.edu,%20ellen_amatangelo@byu.edu


Brigham Young University
BYU ScholarsArchive

All Theses and Dissertations

1972

An Evaluation of Instructional Television in the
Brigham Young University College of Religious
Instruction
James Frank Killian
Brigham Young University - Provo

Follow this and additional works at: http://scholarsarchive.byu.edu/etd

Part of the Higher Education Commons, Instructional Media Design Commons, and the
Mormon Studies Commons

This Dissertation is brought to you for free and open access by BYU ScholarsArchive. It has been accepted for inclusion in All Theses and Dissertations
by an authorized administrator of BYU ScholarsArchive. For more information, please contact scholarsarchive@byu.edu.

BYU ScholarsArchive Citation
Killian, James Frank, "An Evaluation of Instructional Television in the Brigham Young University College of Religious Instruction"
(1972). All Theses and Dissertations. 4846.
http://scholarsarchive.byu.edu/etd/4846

http://home.byu.edu/home/?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://home.byu.edu/home/?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarsarchive.byu.edu?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarsarchive.byu.edu/etd?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarsarchive.byu.edu/etd?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/1245?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/795?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/1360?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
http://scholarsarchive.byu.edu/etd/4846?utm_source=scholarsarchive.byu.edu%2Fetd%2F4846&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarsarchive@byu.edu


AN EVALUATION OF INSTRUCTIONAL TELEVISION 

IN THE BRIGHAM YOUNG UNIVERSITY COLLEGE 

OF RELIGIOUS INSTRUCTION 

A Disser ta t ion 

P resen ted to the 

Department of Church History and Doctrine 

Brigham Young University 

In Pa r t i a l Fulfillment 

of the Requirements for the Degree 

Doctor of Religious Education 

by 

James Frank Killian 

August 1972 



ACKNOWLEDGMENTS 

The wr i t e r wishes to express s incere appreciat ion to the 

following persons who contributed in so many ways to the completion 

of this study: 

To Dr. H. Donl Pe te r son , chai rman of the d isser ta t ion 

commit tee , for his valuable suggestions, encouragement, and 

patient considerat ion. 

To Dr. Monte S. Nyman and Dr. Rodney Turner , m e m b e r s 

of the commit tee , for their suggestions, friendly encouragement , 

and personal in te res t . 

To Dr. Richard O. Cowan, colleague and friend, for his 

inspirat ion and constant encouragement throughout this study. 

To Dr. Daniel H. Ludlow, Dean of the College of Religious 

Instruct ion, for his complete cooperation and help, without which 

this study could not have been completed. 

Finally, and above all , to my wife, Dottie, who made 

"enduring" endurable, and to our children, Karen, Sharon, Hal, 

Scott, Lisa , Sue, Julie, and Shane who have been so patient and help­

ful in giving their father the n e c e s s a r y t ime for concentrated study 

and wri t ing, the wr i t e r gives his e te rna l love and appreciat ion. 

iii 



TABLE OF CONTENTS 

LIST OF TABLES 

Chapter 

1. INTRODUCTION 

Postwar Per iod 

F r e e z e on TV Channel Assignments 

History of Instructional Television 

Videotape: Aid to Instructional Television 

Instructional Tape L ib ra r i e s 

History of Educational and Instructional Tele 
vision at Brigham Young University 

Instructional television 

ITV in the College of Religious Instruction 

THE PROBLEM 

Statement of the Prob lem 

Importance of the Study 

DEFINITION OF TERMS USED 

Closed-Circui t Television (CCTV) 

College of Religious Instruction 

iv 

Page 



V 

Chapter Page 

Educational Television (ETV) 34 

Instructional Television (ITV) 34 

Instructional Television Fixed System (ITFS) . 34 

Television Enrichment P r o g r a m 35 

Undergraduate Religion 121, 122 35 

Undergraduate Religion 241, 242 35 

Delimitations of the Study 35 

Summary 36 

2. REVIEW OF LITERATURE 38 

Evaluation of Instructional Television 38 

Posit ive Findings of Resea rch on ITV 40 

Negative Findings of Research Done on ITV . . . . 43 

Summary of the Advantages of Instruct ional 
Television 50 

Summary of the Disadvantages of Instructional 
Television 51 

The Importance of P rope r ly Trained TV Teachers 
and Technicians 52 

The Television Media is an Aid to the C lass room 
Teacher 55 

Suggestions for the Improvement of Instruct ional 

Television 59 

Summary 68 

3. METHODS AND PROCEDURES 70 



vi 

Chapter Page 

DISCUSSION OF THE INSTRUMENTS 70 

P rocedures Used in Constructing the 

Ins t ruments 70 

THE SAMPLE 71 

STATISTICAL ANALYSIS 72 

4. RESULTS OF THE STUDY 74 

REACTIONS OF STUDENTS AND FACULTY ON 
TWELVE SELECTED QUESTIONS 74 
The Attitudes of Students a re General ly Unfavor­

able Toward the TV Enrichment P r o g r a m . . . 75 

The TV Enrichment P r o g r a m Should be 
Continued next Year 75 

The TV Presenta t ions Aid the Students in Their 
Acquisition of Subject Matter 78 

TV Presenta t ions Should Provide Additional 
Information to that P resen ted in the Live 
Class 83 

Number of TV Presen ta t ions Seen During the 
Semes te r 83 

The TV Presenta t ions Provide Little that Should 
Not be Provided Through Fi lms and Other 
Aids During the Regular Class Per iod 86 

The Fo rma t most Appropriate for TV 
Presen ta t ions 90 

TV Presen ta t ions in Color Would Be an 
Improvement 90 

The TV Presenta t ions Strengthen Test imonies . . 93 



vi i 

Chapter Page 

To What Degree was the TV Enrichment 
Mater ia l Referred to in the Class room 
by the Teacher 93 

Frequency of Students Referring to the TV 
Enrichment Mater ia l in the Class room . . . . 98 

The Mechanical P rob lem which Bothered me 
the Most 98 

REPORT OF STUDENT RESPONSES ON ELEVEN 
QUESTIONS 103 

Effectiveness of the Faculty L e c t u r e r s to 
Communicate their Message on Videotape . . . 103 

The Number of TV Presen ta t ions that Were 

Done Effectively 107 

Student Involvement Sheets 107 

Was the same Mater ia l P resen ted via TV also 
P re sen ted in Class 110 

Book of Mormon TV Enrichment Midterm 
Examination 110 

Comparison of Religion Class with TV Enr ich­
ment with Other Religion Classes without TV 
Enrichment 113 

Students Would Recommend Religion Courses 
with TV Enrichment P r o g r a m 113 

Types of TV Presen ta t ions P r e f e r r e d 117 

Time Spent in Prepara t ion for Each Class 
Per iod in Addition to the TV Enrichment 
P r o g r a m 117 

REPORT OF FACULTY RESPONSES TO THREE 
QUESTIONS 117 



viii 

Chapter Page 

TV Presen ta t ions Are Usually More Ente r ­
taining than Instructional 120 

TV Presen ta t ions Are Present ing Mater ia l I 

Would P re fe r to P r e s e n t in my Class 120 

TV Presenta t ions Supplement the Live Class . . . 120 

THE MAIN ROLE OF TV PRESENTATIONS 124 

To add additional m a t e r i a l 124 

Opportunity to be Taught by Other Faculty 

Members 125 

Lea rn more about the Book of Mormon . . . . 125 

To hear from church authori t ies 126 

NEGATIVE COMMENTS OF STUDENTS ABOUT 

THE TV PROGRAM 126 

TV--a waste of t ime 126 

Involvement sheets 127 

TV is boring 127 

Everything should be covered in c lass 128 

Additional credi t 128 

TV poorly done 129 

TV Examinations 130 

TV Media too Impersonal 130 

SUGGESTIONS MADE BY STUDENTS ON HOW TO 
IMPROVE THE TV ENRICHMENT PROGRAM . . 131 
Use F i lms 131 



ix 

Chapter Page 

REPORT OF FACULTY RESPONSES TO: WHAT IS 
THE MAIN ROLE OF THE TV PROGRAM . . . . 132 

SUGGESTIONS MADE BY FACULTY MEMBERS ON 

HOW TO IMPROVE THE TV PRESENTATIONS . . 134 

Summary 136 

5. SUMMARY, FINDINGS, CONCLUSIONS AND 

RECOMMENDATIONS 138 

SUMMARY 138 

Need for the study 138 

Methods and procedures 138 

Delimitations of the study 139 

Limitat ions 139 

FINDINGS 139 

CONCLUSIONS 142 

RECOMMENDATIONS 143 



LIST OF TABLES 

Table Page 

1. Faculty Response to the Question: In My Opinion, the 
Attitudes of Students a r e General ly Unfavorable 
Toward the TV Enrichment P r o g r a m 76 

2. Student Response to the Question: My Genera l 
Overal l Feeling About the TV Enrichment 
P r o g r a m Is 77 

3. Faculty Response to the Question: In My Opinion, the 
TV Enrichment P r o g r a m Is Valuable Enough to be 
Continued Next Year 79 

4. Student Response to the Question: In My Opinion, the 
TV Enrichment P r o g r a m Is Valuable Enough to be 
Continued Next Year 80 

5. Faculty Response to the Question: In My Opinion, the 
TV Presenta t ions Aid the Students in Their 
Acquisition of Subject Matter 81 

6. Student Response to the Question: The TV Enrichment 
P r o g r a m has Added to My Knowledge of the Subject 
Mat ter 82 

7. Faculty Response to the Question: In My Opinion, the 
TV Presenta t ions Should Provide Additional 
Information to that P resen ted in the Live 
Class . . . 84 

8. Student Response to the Question: Were You Introduced 
to New Mater ia l s on TV Which You Considered 
Important to Know and Which Were Not 
Provided by Your Ins t ruc to r? 84 

9. Facul ty Response to the Question: How Many TV 
Presen ta t ions Have You Seen? 85 

x 



X I 

Table P a g e 

10, S tudent R e s p o n s e to the Ques t ion : How F r e q u e n t l y 
Did You At tend the TV P r e s e n t a t i o n s T h i s 
S e m e s t e r ? 87 

1 1 . F a c u l t y R e s p o n s e to the Ques t i on : In My Opinion , the 
TV P r e s e n t a t i o n s P r o v i d e L i t t l e tha t I Would Not 
P r o v i d e Through F i l m s and O t h e r V i s u a l Aids 
in My R e g u l a r C l a s s 88 

12. S tudent R e s p o n s e to the Ques t ion : In My Opinion, the 
TV P r e s e n t a t i o n s P r o v i d e L i t t l e tha t Should Not 
be P r o v i d e d Through F i l m s and O t h e r V i s u a l 
A ids Dur ing the R e g u l a r C l a s s P e r i o d 89 

13. F a c u l t y R e s p o n s e to the Ques t ion : In My Opinion, the 
F o r m a t M o s t A p p r o p r i a t e for TV P r e s e n t a t i o n s 
Would be i . . . 91 

14. S tudent R e s p o n s e to the Ques t ion : In My Opinion, the 
F o r m a t M o s t A p p r o p r i a t e for TV P r e s e n t a t i o n s 
Would be 92 

15. F a c u l t y R e s p o n s e to the Ques t ion : In My Opinion, 
TV P r e s e n t a t i o n s in Color Would be an 
I m p r o v e m e n t 94 

16. S tudent R e s p o n s e to the Ques t ion : Do You Think 
Tha t TV P r e s e n t a t i o n s in Co lo r Would be an 
I m p r o v e m e n t 95 

17. F a c u l t y R e s p o n s e to the Ques t ion : In My Opinion, the 
TV P r e s e n t a t i o n s S t r e n g t h e n S t u d e n t s ' 
T e s t i m o n i e s 96 

18. S tudent R e s p o n s e to the Ques t ion : The TV E n r i c h ­
m e n t P r o g r a m Has Added to My T e s t i m o n y . . . . 97 

19. F a c u l t y R e s p o n s e to the Ques t ion : To What D e g r e e 
Did You Refe r to the TV E n r i c h m e n t M a t e r i a l 
in the C l a s s r o o m 99 



x i i 

Table Page 

20. Student Response to the Question: To What Degree 
Did Your Ins t ructor Refer to the TV Enr ich­
ment Mater ia l in your Class room 100 

21 . Faculty Response to the Question: To What Degree 
Did Students Refer to the TV Enrichment 
Mater ia l in the Class room 101 

22. Student Response to the Question: How Often Did 
You Raise Questions on the TV Presen ta t ions 
in the Live Class 102 

23. Faculty Response to the Question: The Mechanical 
P rob lem That Bothered Me the Most was 104 

24. Student Response to the Question: The Mechanical 
P rob lem That Bothered Me the Most was 105 

25. Student Response to the Question: Considering the 
Faculty Lec tu re r s as a Group, Rate Their 
Effectiveness to Communicate Their 
Message on Videotape 106 

26. Student Response to the Question: In My Opinion, the 
Number of TV Presen ta t ions that Were Done 
Effectively was 108 

27. Student Response to the Question: The Involvement 
Sheets Had 109 

28. Student Response to the Question: As an Aid in 
Recalling the Mate r ia l P resen ted in the TV 
Enrichment P r o g r a m , the Involvement 
Sheets have Been 111 

29. Student Response to the Question: Realizing that 
Involvement Sheets can be Modified as Need 
Is Indicated, Which Best Represents Your 
Feeling 112 



x i i i 

Table Page 

30. Student Response to the Question: Did Your Ins t ructor 
Cover the Same Mater ia l in Class to the Point 
that There Was Frequently Unnecessary-
Duplication 112 

31. Student Response to the Question: Which Word or 
P h r a s e Best Represents Your Reaction to the 
TV Enrichment Midterm Examination . 114 

32. Student Response to the Question: Rate This Class in 
Comparison to the Other BYU Religion Classes 
You have Taken Without TV Enrichment 115 

33. Student Response to the Question: I Would Recommend 
Religion Courses with TV Enrichment P r o g r a m s 
to My Fr iends 116 

34. Student Response to the Question: I Would P re fe r TV 
Presenta t ions to be . . . . . . . . . 118 

35. How Much Time do You Normally Spend in P repa ra t ion 
for Each Class Per iod in Addition to the TV 
Enrichment P r o g r a m 119 

36. Faculty Response to the Question: In My Opinion, the 
TV Presenta t ions a re Usually More Entertaining 
than Instructional 121 

37. Facul ty Response to the Question: In My Opinion, the 
TV Presenta t ions a re Present ing Mater ia l Which 
I Would Pre fe r to P re sen t in My Regular Class . , 122 

38. Faculty Response to the Question: In My Opinion, the 
TV Media is Doing What it is Designed to Do; 
That Is to Supplement the Live Class . . . . . . . . 123 



C h a p t e r 1 

INTRODUCTION 

E d u c a t i o n a l t e l e v i s i o n had i t s beg inn ings wi th e x p e r i m e n t s 

conduc ted a t the U n i v e r s i t y of Iowa b e t w e e n 1932 and 1939, u n d e r the 

d i r e c t i o n of P r o f e s s o r E . B. K u r t z . In 1934 P r o f e s s o r K u r t z gave a 

p r o g r e s s r e p o r t on h i s e x p e r i e n c e in e d u c a t i o n a l t e l e v i s i o n b r o a d ­

c a s t i n g in which he sa id , 

Al though the s c a l e on which our jo in t p r o g r a m s have been 
b r o a d c a s t h a s b e e n l i m i t e d , we have no apo log ie s to m a k e , 
b e c a u s e we fee l tha t we have been u s ing t e l e v i s i o n in i t s u l t i m a t e 
m a n n e r , t ha t i s , in a l l our b r o a d c a s t s we have 

1. Used t e l e v i s i o n o r s ight in conjunct ion wi th the sound 
r a d i o . 

2 . We have p i cked up a c t u a l o b j e c t s , p e r s o n s o r s c e n e s 
d i r e c t , i n s t e a d of r e p r o d u c i n g r e c o r d e d p i c t u r e s f r o m 
f i l m s . We be l i eve t h a t t h i s i s the way t e l e v i s i o n w i l l be 
u l t i m a t e l y u s e d , even though the a r t i s f u r t h e r 
p e r f e c t e d . 

Dur ing the f i r s t y e a r of e d u c a t i o n a l t e l e v i s i o n b r o a d c a s t i n g 

(1932-33) s o m e of the t o p i c s t h a t w e r e b r o a d c a s t , w e r e : O r a l H y g i e n e , 

A l l en E . Koenig , "The D e v e l o p m e n t of E d u c a t i o n a l T e l e ­
v i s i on , " The F a r t h e r Vis ion (Madison: The U n i v e r s i t y of W i s c o n s i n 
P r e s s , 1967), p . 5. 

2 
E . B. K u r t z , P i o n e e r i n g In E d u c a t i o n a l T e l e v i s i o n 1932-

1939 (Iowa City: The Sta te U n i v e r s i t y of Iowa, 1959), p . 7 3 . 

1 
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Identifying T r e e s , Equi l ibr ium, Reading Archi tec tura l Drawings, T r a i l 

Making, Shorthand, Charcoal Sketching, The University of Iowa, 

Spring Bi rds , F rench Pronunciat ion, The Constel lat ions, Iowa Wild 

3 
Life Se r i e s , and Graded Ar t Lesson Se r i e s . 

P ro fe s so r Kurtz further said: 

I have received many of our broadcas ts in my home, with 
friends and neighbors p resen t , as though member s of a c l a s s , 
and I have never experienced the sl ightest difficulty in imagining 
myself in a c lass room with a professor before me , ei ther talking 
to m e , or writing on t blackboard, or showing pictures to 
i l lus t ra te his l ec tu re . In fact, the t ransi t ion is so easi ly made 
that it takes place automatically0 

He concluded his r epor t with the observation that 

. . . as sound has become essent ia l to the movie, so in due 
t ime will the television picture become inseparate ly linked to the 
sound radio . And by the same token te levis ion 's place as an 
effective instrumental i ty in the educational sys tem of the future is 
a l ready a s s u r e d . 

By 1939, over four hundred educational television p rog rams 

had been broadcast over Iowa's W9XK and the exper imental station 

"had provided the f i rs t opportunity for a mas t e r of Ar t s degree 

candidate to wr i te , d i rect , and produce a television drama 'in lieu' of 

6 
a m a s t e r ' s thes is ." 

Kurtz , pp. 74-75. Ibid. , p. 76. Ibid. 

Anthony William Zai tz , "The History of Educational Te le ­
vision; 1932-1958" (unpublished Doctoral d isser ta t ion , Universi ty of 
Wisconsin, I960, pp. 2 -3 . 
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Profes so r Kurtz stated that W9XK "shall always be r e m e m ­

bered as a station that helped prove that the theory [television] was 

7 
sound and that the system was pract icable ." 

An ear ly experiment with educational television was 

descr ibed by Anthony Zaitz who wrote : 

Another of the ear ly exper iments with educational p r o g r a m ­
ming is repor ted by William K. Cumming. C. C. Clark con­
ducted an exper imental p rog ram in which he demonstra ted the 
pr inciples of e lectronic te levis ion. The p rogram was te lecas t by 
NBC from the third floor to the sixty-second floor of the RCA 
building. Two hundred and fifty New York Universi ty students 
part ic ipated in the exper iment . Twenty-five r ece ive r s were 
used. The show lasted forty-five minutes . A sys tem of two-way 
radio communication permit ted students to ask questions and the 
ins t ruc tor to answer them. 

In a l l , five Amer ican colleges and universi t ies pioneered the 

field of educational te levis ion. They were the University of Iowa 

(Iowa City), Iowa State University (Ames), Kansas State Universi ty, 

9 

the Universi ty of Michigan, and Amer ican Universi ty. The exper i ­

ments with television were exploratory in na ture , the purpose being 

to study the possibi l i t ies of using television as par t of the teaching 

p r o c e s s . These experiments caused little in teres t among most 

educators . 1 0 

7 8 9 
Kur tz , p . 156. Zai tz , p. 4. Koenig, loc. cit . 

Donald G. Tarbet , Television and our Schools (New York: 
Ronald P r e s s C o . , 1961), p . 2. 
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There was , however, a smal l group of educational broad­

ca s t e r s concerned about educational television, and they expressed 

this concern before the Fede ra l Communications Commiss ion . Dr . 

Henry L. Eubank of the Universi ty of Wisconsin, in 1934, expressed 

this concern to the Fede ra l Communications Commission when he 

requested the Commission to r e s e r v e noncommercia l TV channels for 

educational use . Nine years la ter (1943), the National Associat ion of 

Educational Broadcas te r s asked the Fede ra l Communications Com­

miss ion to r e s e r v e two television channels for the exclusive use of 

education. Both of these reques ts were denied.11 

In 1940, a number of commerc ia l TV stations expressed 

in te res t in broadcast ing commerc ia l p rograms as a public s e rv i ce . 

Rules , to pe rmi t limited commerc ia l operat ions, were adopted by the 

FCC and the f i rs t grant for a regular TV operation was issued in June 

1941. By November, eight TV stations had made the t rans i t ion from 

exper imental to commerc ia l authorization.1 2 

There was an inc rease of activity by the television industry 

in 1941. This was caused by the authorization of "full commerc ia l 

11 Zai tz , p . 319. 

12 
Beverly J . Taylor , "The Development of Instructional T e l e ­

vision, " The F a r t h e r Vision (Madison: The Universi ty of Wisconsin 
P r e s s , 1967), p . 134. 
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13 
broadcast ing on the black and white, 525 line bas i s . " The normal 

expansion in the number of television stations was stopped when the 

14 
United States entered World War II. Television went back to the 

labora tory and many new refinements and improvements were 

developed. There were two instances of instruction by television 

during the war y e a r s . 

The f i rs t , of these two p r o g r a m s , was broadcast in 1942 in 

New York City. It came about because of the need to t r a in large 

numbers of a i r raid wardens . 1 6 John J . Floher ty descr ibed this 

p r o g r a m : 

Pol ice stations were converted into television c l a s s r o o m s . RCA 
provided r e c e i v e r s , and c lasses of a i r - r a i d wardens assembled 
the re on a regular b a s i s . Lessons in enemy a i rc ra f t identifi­
cation, f i r s t -a id , and methods for disposing of incendiary bombs 
were te lecas t . 1 7 

The other p rog ram, broadcas t during the war period, was 

broadcas t by NBC and CBS, a broadcas t of televised instruct ions for 

disposing of incendiary bombs; and a s e r i e s on f i rs t aid. Even though 

these p rog rams were broadcas t to the general public, the audience 

18 
was smal l because few people had television r e c e i v e r s . 

13 14 15 
Zai tz , pp. 4 - 5 . Taylor , loc. cit. Zai tz , p . 5. 

John J . Floher ty , Television Story, J . B. Lippincott Co. , 
1951, p . 31, as reported in Zaitz, pp. 5-6. 

17 18 
Ibid. Zai tz , p . 6. 
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During the war period, the number of schools offering broad­

cast courses or broadcas t t ra ining for t eachers was substantial ly 

inc reased . The Universi ty of California at Los Angeles was one of the 

f i rs t to offer a course in TV production and acting, doing so in 

F e b r u a r y 1941. In 1944, the University of Ohio began two courses 

for radio and pic tor ia l journa l i sm. A year later (1945) the State of 

Iowa appropria ted $525, 000 to the University of Iowa to develop a 

communications center to house journal i sm, publication, visual 

education, and rad io-TV. In 1947, the University of North Carolina 

brought together rad io-TV, motion p ic tu res , facsimile , and allied 

fields in a communications center . Other Universi t ies were a lso 

developing broad communications cou r ses . Among these were 

19 Syracuse , Northwestern, and Columbia. 

Because of the expanding in teres t in television as an in s t ruc ­

tional medium, educators began considering again the advisabil i ty of 

educational te levision channel rese rva t ions as early as 1944. In the 

fall of 1944, the FCC held hear ings to plan for postwar development. 

A number of educational wi tnesses suggested that education might be 

in teres ted in channels specifically for education. However, most of 

the tes t imony given at that t ime was in support of the es tabl ishment of 

19 
Taylor , pp. 134-35. 
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e d u c a t i o n a l F M r e s e r v a t i o n s and v e r y l i t t l e t e s t i m o n y w a s devoted t o 

20 
e d u c a t i o n a l TV. 

When t h e F C C i s s u e d i t s f inal r e p o r t , it conc luded : 

With r e s p e c t to i m m e d i a t e TV d e v e l o p m e n t . . . i t does not 
a p p e a r t h a t the c u r r e n t educa t i ona l i n t e r e s t in TV o r in t h e 
p r o b a b i l i t y of t h e m u l t i p l i c i t y of E T V s t a t i o n s in t h e n e a r fu tu re 
i s suff ic ient to w a r r a n t TV c h a n n e l s . . . . If a t any fu tu re d a t e , 
e d u c a t i o n a l i n s t i t u t i o n s b e l i e v e t h e r e is suff ic ient e d u c a t i o n a l 
i n t e r e s t in TV and suff ic ient p r o b a b i l i t y of deve lop ing useful E T V 
s e r v i c e s , t h e m a t t e r can be r a i s e d a n e w a t tha t t i m e . 

P o s t w a r P e r i o d 

As Wor ld War II c a m e to a c l o s e , e d u c a t i o n a l p r o g r a m s 

s lowly b e g a n to a p p e a r . Ch icago and New Y o r k saw two t e l e v i s i o n 

p r o g r a m s in 1945. Ch icago P u b l i c Schools p r o d u c e d two p r o g r a m s , 

22 
"Your Ch icago , " and "A View to E d u c a t i o n . " T h e New Y o r k B o a r d 

of E d u c a t i o n and CBS T e l e v i s i o n jo ined t o g e t h e r to p r o d u c e " T h e r e 

Ought to Be a Law, " a d i s c u s s i o n p r o g r a m for high s c h o o l s . T h e 

23 
s e r i e s a p p e a r e d e v e r y two w e e k s and r a n for n e a r l y two y e a r s . 

In 1946, C r e i g h t o n U n i v e r s i t y , O m a h a , N e b r a s k a , p u r c h a s e d 

p r o f e s s i o n a l t ype t e l e v i s i o n e q u i p m e n t and thus b e c a m e the f i r s t 

20 
T a y l o r , p . 135. 

21 
F C C Docke t 6651 , " R e p o r t of p r o p o s e d a l l o c a t i o n f r o m 

2 5 , 000 k c / s to 30, 000, 000 k c / s " ( [Wash ing ton : G o v e r n m e n t P r i n t i n g 
Office, J a n u a r y 15, 1945]) , p . 8 3 . 

Z a i t z , p . 6. Z a i t z , p . 7. 
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educational institution to experiment with professional studio t e l e -

24 
vision equipment. Two years la ter Creighton Universi ty recorded 

another television f i rs t , when it presented the f i rs t televised dental 

25 
operat ion in the United Sta tes . 

The Universi ty of Pennsylvania a lso began producing a s e r i e s 

26 
of d ramat ic and spor ts shows over WPTZ in 1946. In 1947-48, 

27 
they began the ' 'Universi ty of Pennsylvania F o r u m . " 

During the t ime that educational institutions were exper i ­

menting with TV and were introducing TV training courses into thei r 

cur r icu lum, severa l commerc ia l stations were cooperating with 

educational and cul tural groups in the development of ETV p r o g r a m s . 

In 1941, CBS produced a TV a r t s e r i e s , and in 1945, in cooperation 

with the New York City Board of Education, produced a TV se r i e s 

s imi la r to CBS's radio "School of the Ai r . " CBS also conducted an 

28 
"All City R-TV Workshop" for severa l s u m m e r s . In 1945, the 

Chicago public schools s tar ted using TV as par t of thei r educational 

p r o g r a m . Ithaca College introduced an ETV course prepared by 

ABC in the fall of 1946. 2 9 

24 25 26 27 
Zai tz , p . 7. Zai tz , p . 9. Zai tz , p . 8, Ibid. 

28 , 29 
Taylor , pp. 136-37. Taylor , p. 137. 



F r e e z e on TV channe l a s s i g n m e n t s 

B e c a u s e of the l a r g e n u m b e r of r e q u e s t s for TV channe l 

a l l o c a t i o n s , by both c o m m e r c i a l and e d u c a t i o n a l i n t e r e s t s , the 

F e d e r a l C o m m u n i c a t i o n s C o m m i s s i o n pu t a b a n o r " F r e e z e " on TV 

c h a n n e l a s s i g n m e n t s un t i l a s tudy could be m a d e to d e t e r m i n e the 

30 
m o s t f e a s i b l e way of a l l oca t i ng TV c h a n n e l s . Th i s f r e e z e b e g a n 

31 
in S e p t e m b e r 1948 and cont inued un t i l A p r i l 1952. 

Wi lbu r S c h r a m m i n d i c a t e d t h a t , "In s o m e r e s p e c t s i t w a s a 

b l e s s i n g to E T V tha t the C o m m i s s i o n f roze a l l o c a t i o n s for two y e a r s . 

Th i s p r o v i d e d t i m e to a l e r t educa t i on and c iv ic o r g a n i z a t i o n s to the 

32 
o p p o r t u n i t y TV of fe red . " 

The p o t e n t i a l of e d u c a t i o n a l t e l e v i s i o n w a s fully r e a l i z e d by 

1950. H o w e v e r , e d u c a t o r s had not o r g a n i z e d suff ic ient ly to in f luence 

the F e d e r a l C o m m u n i c a t i o n s C o m m i s s i o n on E T V f r e q u e n c i e s . M a n y 

p e t i t i o n s , p r e s e n t e d by e d u c a t o r s to the F C C to r e s e r v e channe l 

33 a l l o c a t i o n s , c o n t r a d i c t e d one a n o t h e r . 

Koenig s t a t e d t ha t 

. . . s o m e e d u c a t o r s wan ted nonprof i t e d u c a t i o n a l t e l e v i s i o n 
whi l e o t h e r s wan ted n o n c o m m e r c i a l E T V , and s t i l l o t h e r s 

30 31 
T a y l o r , p . 139. Z a i t z , p . ii. 

32 
Wi lbu r S c h r a m m , The P e o p l e Look a t E T V (Stanford: 

S t an fo rd U n i v e r s i t y P r e s s , 1963), p . 5. 

33 
Koenig , p . 5. 

9 



10 

w a n t e d bo th . Thus one g roup did not want ETV to y i e ld a p ro f i t , 
bu t would have found c o m m e r c i a l i s m an a c c e p t a b l e m e a n s of 
s u p p o r t . The o t h e r g roup did not want any type of c o m m e r c i a l s 
p r e s e n t e d o v e r ETV. 3 4 

T h e s e and o t h e r p r o b l e m s w e r e so lved when the e d u c a t o r s 

w e r e b r o u g h t t o g e t h e r by f o r m i n g an ad hoc Jo in t C o m m i t t e e on 

35 
E d u c a t i o n a l T e l e v i s i o n ( J C E T ) . J C E T h e l p e d " s o m e 833 s choo l s 

and c o l l e g e s in fulfi l l ing the F C C r e q u e s t to p r e s e n t s t a t e m e n t s of 

in t en t to u t i l i z e e d u c a t i o n a l c h a n n e l s , and i t s e r v e d a s the m e c h a -

n i s m for m a k i n g e d u c a t i o n ' s w i s h e s known to the c o m m i s s i o n . " 36 

The c o m m i t t e e a l s o pe t i t i oned the F C C to a l l o c a t e a n u m b e r of t e l e ­

v i s i o n c h a n n e l s for the e x c l u s i v e u s e of educa t ion . T h e s e c h a n n e l s 

37 
w e r e to o p e r a t e a s both nonprof i t and n o n c o m m e r c i a l u n d e r t a k i n g s . 

One of the c o m m i s s i o n e r s , F r e i d a Hennock , gave g r e a t s u p p o r t to 

the e d u c a t o r s and t h i s i m p e t u s had a g r e a t d e a l to do wi th the r e s e r -

38 
va t ion of 242 c h a n n e l s for e d u c a t i o n a l t e l e v i s i o n . 

D u r i n g the four y e a r s (1948-1952) of the f r e e z e on channe l 

a l l o c a t i o n s , the F C C conduc ted a s e r i e s of h e a r i n g s . T h e r e w e r e 

s e v e n t y - s i x w i t n e s s e s who t e s t i f i e d . S e v e n t y - o n e t e s t i f i e d in s u p p o r t 

39 of channe l r e s e r v a t i o n s for educa t ion , and only five a g a i n s t . 

On the b a s i s of t h e s e p e t i t i o n s and h e a r i n g s , the F C C , in i t s 

34 35 36 
Koenig , p . 5. Ibid. T a y l o r , p p . 1 4 0 - 4 1 . 

37 38 39 
Koen ig , p . 5. T a y l o r , p . 140. Z a i t z , p . 320. 
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"Sixth Report and Order" issued on Apri l 14, 1952, lifted the freeze on 

television ass ignments . There were 2, 053 channel ass ignments . 

Some 242 television channels were allocated for noncommercia l 

40 
educational broadcast ing. By 1966, the allocations had been 

41 
inc reased to 632, 116 VHF and 516 UHF channels. 

The f i rs t noncommercia l educational television station to 

begin broadcast ing was KUHT-TV, Houston, Texas . This station 

was l icensed to both the Universi ty of Houston and the Houston Board 

42 
of Education and began i ts operation in May 1953. Within a five 

year period, by 1958, there were 35 educational television stations 

43 
on the a i r . By 1962 there were 63 educational television stat ions; 

20 were operated by univers i t i es , 23 by school sys t ems , and 20 by 

44 
communi t ies . Seven yea r s la te r , January 1969, there were 180 

45 
ETV stations in the United Sta tes . 

One of the most important factors in the growth of educa­

tional television was the formation, in 1952, of the National Educa­

tional Television and Radio Center by the Ford Foundation through i ts 

Fund for Adult Education. The Center operated as a network, 

40 41 42 43 
Zaitz, p. 320. Koenig, p . 6. Ibid. Zaitz, p. 321, 

44 
Schramm, p. 8. 

45 
" U . S . Educational Television Station Equipment ," 

Television Factbook No. 39, pp. 50 -a -52-a . 
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sending out video tapes and kinescopes by mai l instead of over the 

a i r ; in this manner it provided for ten hours a week of super ior p r o ­

g rams to all educational television stations affiliated with the 

Center . 

History of Instruct ional Television 

In the beginning, educational television was more in te res ted 

in the broadcast ing of i ts p rog rams over the a i rwaves to the general 

public. That i s , the purpose of educational television was "to p r o ­

vide an al ternat ive national television p rogram service charac te r i zed 

by i ts attention to news information, public affairs, general education, 

47 
and cul tural enter ta inment . 

As the broadcast ing of educational p r o g r a m s continued, it led 

to the development of " ins t ruct ional television." This i s the sys tem­

atic and regular use of television as par t of the daily ins t ruct ion in 

48 
schools and col leges. " Studies have been conducted, funded by the 

Fund for the Advancement of Education, in which "more than 50 

colleges and un ivers i t i es , 250 school sys tems , and bet ter than 

Schramm, p . 10. 

47 
Richard B. Hull, "A Note on The History Behind ETV," 

Educational Television The Next Ten Years (Stanford: Stanford 
Universi ty P r e s s , 1962), p . 344. 

Ibid. 
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300,000 students have been involved. These studies have consistently 

49 
demonst ra ted te levis ion 's formal teaching potential . " 

A much broader definition of inst ruct ional television was 

given by Costello and Gordon as 

. . . te levision designed to teach students a specific body of 
m a t e r i a l as pa r t of their formal education, ei ther on the e lemen­
t a ry or advance stages of learning. Whether it is b roadcas t on 
open circui t channels, on commerc ia l or educational s tat ions, or 
by means of closed circui t t r ansmis s ion is i r r e levan t to i ts 
ins t ruct ional na ture . 

A specific course of study, individual lessons with d iscre te 
objectives, the presence of a t eacher , c lear ly defined 
educational objectives, methods of tes t ing, homework ass ign­
ments and the grading of pupils a r e all ha l lmarks of ins t ruct ional 
television, although cer ta in s e r i e s of t e lecas t s may dispense 
with one or two of these i t e m s . 

The objective of instruct ional television is to expose students 
to subject ma t t e r relat ive to their formal schooling, a p rocess 
which is a pa r t of the total education of every individual. 

It is very difficult to formulate a separa te h is tory of i n s t ruc ­

tional television, because "the ear ly developments of commerc ia l , 

educational, and c losed-c i rcui t television a re intertwined ra ther than 

51 separa te m o v e m e n t s . " Some of the events and p rog rams important 

in the h is tory of ITV a re detailed below. 

49 Hull, p. 344. 

50 
Lawrence F . Costello and George N. Gordon, "A Guide to 

Instruct ional TV, " Teach With Television (New York: Hastings 
House Pub l i she r s , 2nd Edition, 1965), pp. 8-9. 

51 
Gary Gumpert , "Closed-Circui t TV in Training and 

Educat ion ," The F a r t h e r Vision (Madison: University of Wisconsin 
P r e s s , 1967), p . 161. 
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One of t h e f i r s t e x t e n s i v e i n - s c h o o l ITV s e r i e s w a s i n a u g u ­
r a t e d w i th one p r o g r a m a w e e k by t h e P h i l a d e l p h i a pub l ic s c h o o l 
s y s t e m in 1947. By t h e e a r l y 1950 ' s , t h e s e r v i c e had i n c r e a s e d 
t o t h i r t e e n p r o g r a m s a w e e k s e r v i n g ove r 60, 000 s t u d e n t s . 

A n o t h e r of t h e e a r l y ITV p r o g r a m s w a s t h e Nut ley , New 

J e r s e y , h igh s c h o o l , wh ich " i n t r o d u c e d TV a s a p e r m a n e n t p a r t of i t s 

r e g u l a r s c h o o l p r o g r a m in t h e 1947-48 schoo l y e a r when . . . c l o s e d -

53 
c i r c u i t f a c i l i t i e s w e r e donated by I n d u s t r y TV, I n c . " 

T h e U n i v e r s i t y of T e x a s s t a r t e d , in 1940, " R a d i o H o u s e , " a s 

a r a d i o p r o g r a m and a d d e d t e l e v i s i o n t o t h e s e r i e s in 1948. Af t e r 

add ing t e l e v i s i o n du r ing 1949-1950 , a t o t a l of 1303 p r o g r a m h o u r s 

w e r e b r o a d c a s t ove r t h r e e A u s t i n c o m m e r c i a l t e l e v i s i o n s t a t i o n s and 

54 
s e v e n t y s t a t e c o m m e r c i a l s t a t i o n s . 

In 1949, N B C , in c o o p e r a t i o n wi th t h e Na t iona l E d u c a t i o n 

A s s o c i a t i o n and t h e b o a r d s of e d u c a t i o n of New Y o r k Ci ty , P h i l a ­

de lph i a , and B a l t i m o r e , deve loped a s e r i e s of c h i l d r e n ' s p r o g r a m s , 

" S t o p - L o o k - a n d L e a r n . " A l l NBC s t a t i o n s a c r o s s t h e na t ion w e r e 

55 
a b l e to v iew t h i s i m p o r t a n t s e r i e s . 

S t ephens C o l l e g e , C o l u m b i a , M i s s o u r i , announced p l a n s for 

a c l o s e d - c i r c u i t s y s t e m in 1950. It w a s to p r o v i d e " i n s t r u c t i o n and 

52 53 
T a y l o r , " D e v e l o p m e n t of ITV, " op . c i t . , p t . 1 3 7 . Ib id . 

54 55 
T a y l o r , p . 138. Ib id . 
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p r a c t i c a l e x p e r i e n c e for s t u d e n t s in t e l e v i s i o n p r o g r a m m i n g and p r o -

d u c t i o n n and would " b e i n t e g r a t e d into t h e t o t a l i n s t r u c t i o n a l p r o g r a m 

a t t h e C o l l e g e , t r a n s f o r m i n g m a n y c l a s s r o o m p r o c e d u r e s and 

56 
i m p r o v i n g p r e s e n t i n s t r u c t i o n a l m e t h o d s . " 

S y r a c u s e U n i v e r s i t y e n t e r e d the field of i n s t r u c t i o n a l t e l e -

57 
v i s i o n in t h e s u m m e r of 1951, wi th a c o u r s e on " C i t i z e n s h i p . " 

A l s o in 1951, C o r n e l l U n i v e r s i t y had one c l a s s r o o m equipped wi th 

2 1 - i n c h TV r e c e i v e r s so t h a t s t u d e n t s could v iew p h y s i c s e x p e r i m e n t s . 

T h e p r o g r a m w a s d e s c r i b e d a s giving the " s t u d e n t s a good v iew of 

n o r m a l l y i n v i s i b l e p a r t i c l e s s u s p e n d e d in a fluid (Brown ian M o v e m e n t ) 

58 
m a k i n g it u n n e c e s s a r y for t h e s t u d e n t s to l ine up a t m i c r o s c o p e s . " 

A n u m b e r of i n s t i t u t i o n s of h i g h e r l e a r n i n g e n t e r e d c l o s e d -

c i r c u i t a c t i v i t y d u r i n g the f r e e z e in o r d e r to p r e p a r e and t r a i n staff 

for t h e i n s t i t u t i o n s e n t r a n c e into e d u c a t i o n a l b r o a d c a s t i n g . Some of 

t h e s e w e r e , M i c h i g a n S t a t e , which in 1951 s e t up a C C T V i n s t a l l a t i o n 

for t r a i n i n g of a t e l e v i s i o n staff and l a b o r a t o r y t r a i n i n g for s t u d e n t s . 

The b o a r d of r e g e n t s a t t h e U n i v e r s i t y of W i s c o n s i n a u t h o r i z e d a 

" c l o s e d - c i r c u i t t e l e v i s i o n l a b o r a t o r y for t e a c h i n g and r e s e a r c h in t h e 

59 
new m e d i u m " in 1952. 

56 
G u m p e r t , p p . 168-69 . 

57 58 59 
G u m p e r t , p . 169. Ibid. Ibid. 
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Pennsylvania State Universi ty, under a grant from the Fund 

for the Advancement of Education, began broadcast ing by closed-

60 
c i rcui t in the spring of 1955. Lawrence E . Dennis, vice-president 

of Pennsylvania State Universi ty, descr ibed the beginning of ITV a t 

that insti tution as follows: 

A grant was made , [Fund for the Advancement of Education] and 
in the spring of 1955 the f i rs t t h ree cour ses - - two in psychology 
and one in c h e m i s t r y - - w e r e taught via a c losed-c i rcu i t sys tem. 
Under the t e r m s of the grant , no changes were to be made in the 
teaching procedures used in the televised c l a s s e s . TV was 
simply being introduced into a normal c l a s s room situation. 

We now [1957] have fifteen different c l a s ses in our c losed-
ci rcui t sys tem, with an enrol lment of 4,200 s tudents . Current ly 
courses in sociology, psychology, economics , a i r sc ience , 
accounting, music appreciat ion, and meteorology a r e included in 
the TV projec t . 

According to Gumpert , this project by the Pennsylvania State 

Universi ty, "provided the st imulus for a national i nc rease in the use 

of te levised instruct ion," 6 2 

In Feb rua ry 1956, a meeting dedicated to c losed-c i rcu i t 

te levis ion was held in Iowa City, Iowa. P r o g r e s s r epo r t s of the use 

of c losed-c i rcu i t te levis ion were made by represen ta t ives of the 

John C. Adams , C. R. Carpenter , and Dorothy R. Smith 
(eds . ) , College Teaching by Television (Washington: Amer ican 
Council on Education, 1958), p . 3. 

61 62 
Ibid. Gumpert , pp. 170-71. 
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U n i v e r s i t y of Iowa, P e n n s y l v a n i a S t a t e U n i v e r s i t y , New Y o r k 

U n i v e r s i t y , M i a m i U n i v e r s i t y , S t ephens C o l l e g e , C a s e In s t i t u t e of 

T e c h n o l o g y , U n i v e r s i t y of T e x a s , S t a t e T e a c h e r s C o l l e g e , M o n t -

63 
c l a i r , New J e r s e y , and t h e U n i v e r s i t y of Hous ton . 

One of t h e m o s t i m p r e s s i v e e x p e r i m e n t s of i n s t r u c t i o n a l 

t e l e v i s i o n w a s u n d e r t a k e n by the C h i c a g o Ci ty J u n i o r C o l l e g e in 

64 
1956. T h e p u r p o s e was to b r o a d c a s t r e g u l a r co l l ege c o u r s e s , o v e r 

open c i r c u i t , t o p e o p l e of t h e c o m m u n i t y . T h e s e c o u r s e s could be 

65 
t a k e n for c r e d i t or r e g i s t r a t i o n for n o n c r e d i t w a s a l s o a l l o w e d . 

S tuden t s v iewed t h e t e l e c a s t s a t h o m e and u s e d a p r e p a r e d 

66 
s tudy g u i d e . W r i t t e n a s s i g n m e n t s w e r e s e n t and r e t u r n e d by m a i l . 

T h e r e w e r e t w e n t y - s e v e n d i f fe ren t c o u r s e s of s tudy b r o a d c a s t t h e 

f i r s t t h r e e y e a r s of t h e C o l l e g e . T h e s e w e r e : 

. . . t h r e e E n g l i s h c o u r s e s , two e a c h in Bio logy , M a t h e ­
m a t i c s , S c i e n c e , S h o r t h a n d , and A c c o u n t i n g , and one c o u r s e 
e a c h in L i t e r a t u r e , M u s i c , Speech , A s t r o n o m y , B u s i n e s s , and 
R u s s i a n . 

G u m p e r t , p . 171 . 

64 
P a u l S a e t t l e r , A H i s t o r y of I n s t r u c t i o n a l Techno logy (San 

F r a n c i s c o : M c G r a w - H i l l Book C o m p a n y , 1968), p . 246 . 
65 

Clifford G. E r i c k s o n , H y m e n M. C h a u s o w , and J a m e s J . 
Z i g e r e l l , E i g h t Y e a r s of TV Co l l ege : A F o u r t h R e p o r t (Ch icago : 
Ch icago Ci ty J u n i o r C o l l e g e , 1964), p . 5. 

66 
S a e t t l e r , p . 246 . 

67 
Clifford G. E r i c k s o n and H y m e n M. C h a u s o w , Ch icago ' s 

TV C o l l e g e (Ch icago : Ci ty J u n i o r C o l l e g e , I960) , p . 11 . 
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In 1964 the college repor ted that they had broadcas t sixty 

different college courses for credi t , had enrol led over 34, 000 

students for credi t , and es t imated that over 200, 000 people had 

68 
watched each te lecourse during 1964. 

One of the bes t known and one of the mos t e laborate closed-

ci rcui t facil i t ies in the United States was built in Washington County, 

69 
Maryland, and began operation in 1956. It began by broadcast ing 

of three channels interconnecting eight e lementary schools in 

Washington County, Maryland. In 1961 forty-four schools were on 

the c i rcui t and by 1966 over 84,000 students were receiving 

70 
inst ruct ion by television. This use of television, by the Washington 

County, Maryland schools, provided for 

the enr ichment of the e lementary school p r o g r a m through the 
addition of courses in a r t , mus ic , conversat ional French , and 
r emed ia l reading; the introduction of advanced courses for 
gifted high school pupils; the organization of a t eacher in - se rv ice 
educational p rogram; and the rescheduling of the school 
p r o g r a m s in o rder to allow t eache r s m o r e t ime for planning and 
individual conferences with smal l groups. 

The Chelsea Closed-Circui t Television Pro jec t was begun in 

1957. It "at tempted to use CCTV for d i rec t teaching, school 

"Er i cksen , Chausow and Zigere l l , p . 34. 

69 
Saet t ler , p . 246. 

Gumpert , p . 172. Ibid. 
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enr ichment , t eacher t ra ining, language instruct ion, and improvement 

72 
of community integrat ion within a specific ghetto in New York City." 

This project was unique in that it connected schools, homes and 

73 
health and social se rv ices by television. It was repor ted that 

A number of new specialized functions for which CCTV was 
useful emerged out of the Chelsea Television Pro jec t , Closed 
c i rcui t proved useful (1) as a distinct in-school sys tem within a 
la rge city, where special problems of home environment tend to 
be recognized in thei r dist inct distribution; (2) as a city-wide 
school sys tem specifically used for t eacher - t r a in ing , exami­
nat ions, and administrat ion; (3) as an unlicensed ETV station 
where local conditions require a community antenna and there 
is no ETV reservat ion; (4) for education directed to insti tutions 
other than schools and colleges, e . g . , p r i sons , youth homes , 
hospi ta ls ; (5) as a means of meeting the challenge of the smal l 
urban a r ea containing a high concentration of people with hard 
core educational or cul tural p rob lems; (6) as an ins t rument for 
the development of community leadership; (7) as a form of 
psychotherapy. 

In 1959 a group of Midwest educators in conjunction with the 

Universi ty of Purdue, used a novel approach to the use of i n s t ruc ­

t ional te levision when they formed the Midwest P r o g r a m of Airborne 

75 
Television Instruction, Inc. (MPATI). The project at tempted to 

broadcas t te levised lessons from an a i rborne t r a n s m i t t e r . Two 

DC-6AB t r a n s p o r t - c a r g o planes were equipped with UHF t r a n s m i t t e r s 

72 73 
Gumpert , p . 172. Gumpert , pp. 172-173. 

74 75 
Gumpert , p . 173. Saet t ler , pp. 247-48. 
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and videotape reproduction equipment. It had a potential coverage 

of "five mil l ion students in 13, 000 schools within the s ix-s ta te region 

77 
of I l l inois, Indiana, Kentucky, Michigan, Ohio, and Wisconsin." 

78 
The sys tem became operational on an exper imental bas i s in 1961. 

In 1963 when MPATI petitioned the FCC, asking that the 

operat ion be authorized on a permanent bas i s and six channels be 

provided for them, there was concern that, if this petition were 

granted, it might l imit the development of ground based ETV. After 

two y e a r s of study, the FCC denied the petition, and gave authorization 

for the existing sys tem to be phased-out over a five year per iod and 

recommended a change to channels in the 2, 500 megacycle band. 

MPATI then applied for six channels in the 2, 500 megacycle band, and 

79 the petition was granted by the FCC in 1966. 

One of the most in teres t ing ITV innovations is the Texas 

Educational Microwave Pro jec t (TEMP). This extensive closed-

ci rcui t TV and microwave sys tem encompasses eleven colleges and 

un ivers i t i es which a re separated by m o r e than one hundred m i l e s . It 

was the "f i rs t TV network of higher educational insti tutions," It was 

Joseph G. Chris tensen, "The Development of a Mas te r 
Resea rch Design for a s sess ing View Behavior with Regard to 
Educational Television" (unpublished M a s t e r ' s t hes i s , Brigham 
Young Universi ty, Provo, 1963), p . 13. 

77 78 79 
Taylor, p . 144. Ibid. Ibid. 
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80 
begun in 1961 and operated by the Universi ty of Texas . 

As the number of in-school programming broadcas t s on 

educational broadcast ing began to inc rease , it became n e c e s s a r y to 

ins ta l l CCTV at many un ivers i t i e s . CCTV has the capability of 

broadcast ing simultaneous inst ruct ion to severa l grade levels in 

severa l subjects . One problem with CCTV is that the cost i nc r ea se s 

81 
with the distance covered and the number of receiving points . 

One answer to this problem of inc reased costs of CCTV, was 

the es tabl ishment of the Instruct ional Television Fixed Service , 

es tabl ished in 1963 by the FCC. According to Taylor this service 

"combines the advantages of a relat ively economical by-a i r type of 

82 
t r ansmi s s ion with multichannel flexibility" of CCTV. The method 

used was to t r an smi t m a t e r i a l in about the same way as standard 

broadcast ing, signals bearaed from a t r a n s m i t t e r to a special r ece iv ­

ing antenna, from five to twenty mi les from the t r a n s m i t t e r . Con­

ventional home rece ive r s a re unable to receive the signals because 

83 
they lack receiving antenna and equipment. Gordon descr ibed this 

pa r t i cu la r sys tem when he said, 

In effect, ITFS is a pr iva te , c losed-c i rcu i t t r ansmis s ion sys tem, 
utilizing up to four channels, using e lect ronic s ignals , 

Taylor, p . 143. Taylor, p . 145. Ibid. 

83 
George N. Gordon, Class room Television (New York: 

Hastings House, 1970), p . 63. 
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t r a n s m i t t e d t h r o u g h the e t h e r i n s t e a d of s i m i l a r i m p u l s e s sen t by 
c o a x i a l c a b l e , a s in conven t iona l c l o s e d c i r c u i t s . The l a t t e r do 
not u s u a l l y r e q u i r e F C C l i c e n s i n g ; I T F S t e l e c a s t i n g m u s t be 
s u p e r v i s e d by an F C C l i c e n s e d e n g i n e e r and r e q u i r e s F C C 
a p p r o v a l . 8 4 

Thi s p a r t i c u l a r s y s t e m h a s c a u s e d e d u c a t o r s to f i l l " o v e r 

100 a p p l i c a t i o n s for s o m e 300 c h a n n e l s . . . wi th the F C C ; 85 h a d 

85 
b e e n g r a n t e d and 30 s y s t e m s w e r e in o p e r a t i o n by e a r l y 1967." 

V i d e o t a p e : Aid to I n s t r u c t i o n a l T e l e v i s i o n 

One of the m o s t i m p o r t a n t b r e a k t h r o u g h s for t e l e v i s e d 

i n s t r u c t i o n w a s the adven t of v ideo t ape and v ideo tape r e c o r d e r s . 

The adven t of v ideo tape r e c o r d e r s h a s c a u s e d a c c e l e r a t e d g r o w t h in 

86 
the n u m b e r of CCTV i n s t a l l a t i o n s a m o n g e d u c a t i o n a l i n s t i t u t i o n s . 

The p r o t o t y p e of v ideo tape r e c o r d e r s w a s f i r s t d i s p l a y e d by 

Bing C r o s b y E n t e r p r i s e s in 1953. Th i s m o d e l w a s not ye t p e r f e c t e d 

n o r r e a d y for p r o d u c t i o n . The f i r s t p r o d u c t i o n m o d e l of a v ideo t ape 

r e c o r d e r w a s d e m o n s t r a t e d by A m p e x C o r p o r a t i o n in 1956. WGBH, 

B o s t o n b e c a m e the f i r s t E T V s t a t i on to u s e v ideo t ape in 1958, and a 

y e a r l a t e r , 1959, the U n i v e r s i t y of T e x a s b e g a n to u s e v ideo t ape 

84 
G o r d o n , p p . 6 3 - 6 4 . 

85 
T a y l o r , p . 145. 

G u m p e r t , pp . 175-76 . 
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recordings for c losed-c i rcu i t ins t ruct ion. Videotape provided a way 

for recording and immediate playback which did not diminish the 

quality or impact of a live t r ansmis s ion . Other important advantages 

of videotape were , i t was e rasab le and reusab le , a lesson could be 

evaluated, analyzed, tes ted and produced again, the lesson could be 

played back repeatedly, the lessons on tape could be used for severa l 

y e a r s , videotape has been used for t ra ining, se l f -c r i t i c i sm, and 

improvement , and lessons could be exchanged between insti tutions 

87 
with videotape faci l i t ies . 

Instruct ional Tape L ib ra r i e s 

With the use of videotape, many p r o g r a m s could be 

exchanged between inst i tut ions. To facilitate this p r o c e s s of 

exchange, many instruct ional tape l i b r a r i e s and distr ibution centers 

have been establ ished. Most of these l i b r a r i e s operate on a regional 

b a s i s . "The purpose of both these l i b r a r i e s and networks is to 

exchange the bes t ins t ruct ional p r o g r a m s available at anytime for as 

reasonable a cost as poss ib le . . . . 

Gordon l isted ten such l i b r a r i e s under the heading "Major 

87 Gumpert , pp. 174-75. 
88 

Lawrence F . Costello, Teach With Television (New York: 
Hastings House, 1965), p . 154. 
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Sources of Instructional Videotaped Mater ia l s (1969)." These ten 

l i b r a r i e s we re , Advanced Management Research , Inc. , Ampex Tape 

Exchange, California Medical Television Network, Center for 

Instruct ional Television (Eas tern Education Network), Grea t P la ins , 

National Instruct ional Television L ib ra ry , Midwest P r o g r a m on 

Airborne Television Instruction, Inc. , Modern Talking P ic tu re 

Service , National Center for School and College Television, Network 

89 
for Continuing Medical Education, Western Video Indus t r ies . 

Costello concluded that, 

The networking and exchange of ins t ruct ional p r o g r a m s is a 
growing facet of television teaching. Savings in production cos t s , 
t ime and teaching r e s o u r c e s inc rease each t ime an individual 
tape is used by different schools of school sys t ems . 

His tory of Educational and Instructional 
Television at Br igham Young University 

The h is tory of educational television at Br igham Young 

Universi ty began in May I960 with the del ivery of TV production 

equipment. P ro fes so r Owen S. Rich was in charge . He received no 

re l eased t ime from his other academic duties and had no staff 

m e m b e r s to a s s i s t h im. The instal lat ion and operation of the TV 

equipment was done with the help of students who were involved in the 

Gordon, p . 73. 

Costello, p . 154. 
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operat ion of KBYU, an FM radio station. In June I960, P ro fes so r 

Rich left the Universi ty on a sabbatical leave and P ro fe s so r T. M. 

"Tad" Will iams was appointed as the Director of Broadcast 

c . 91 Serv ices . 

F r o m 1960-64 the television equipment was housed in a war 

surplus frame building which served as the t empora ry motion 

pic ture studio. With the TV production equipment, a number of TV 

productions were made and shown over KUED in Salt Lake City. The 

f i r s t production was of a 128 piece symphony o rches t r a , i l lus t ra t ing 

the ins t ruments of the o rches t r a , how they were played, and the 

a r r angemen t of the ins t ruments to obtain the best sound and blending 

92 

of mus i c . 

During the months of July and August I960, officials at 

Br igham Young Universi ty were working with the courts to obtain the 

equipment and franchise owned by KLOR channel 11. This TV 

station began operation in 1958 and filed bankruptcy after only sixteen 

months operat ion. In January 1961, BYU filed with the FCC for the 

f ranchise , bidding $10, 000 to obtain the l icense . The FCC studied 

91 Pe r sona l interview with Dr. Owen S Rich. 

92 
P e r s o n a l interview with P ro fes so r T. M. Wil l iams, 

Direc tor of Broadcast Services at Brigham Young Universi ty, 
1960-66. 



26 

the petition and finally granted the t ransfer of ownership in January 

1 9 6 2 . 9 3 

Obtaining ownership of the channel 11 franchise and equip­

ment solved one of the major problems the Universi ty then faced, the 

problem of a p roper antenna location, and a rule by the FCC, which 

stated that two channels with the same number had to be at leas t 190 

mi l e s apar t . Twin Fa l l s , Idaho had a TV station, channel 11, which 

caused the second problem. The location for the antenna site was 

was finally determined with the selection of the same location as the 

antenna site of television station KCPX. This par t icu la r site proved 

to be the furthest away from channel 11 in Twin Fa l l s , Idaho, and 

pe rmis s ion was granted by the FCC for broadcast ing over channel 11, 

94 
KBYU-TV. 

KBYU-TV began broadcast ing open circui t in October 1965. 

A great deal of credi t has been given to the genius of J ames Gamble, 

engineer , who was able to rework the KLOR-TV antenna and surplus 

e lect ronic equipment to serve the needs of channel 11. The f i rs t 

eight to nine months of operation were done from a U.S. Army 

surplus t r a i l e r . Most of these ear ly productions were broadcas t on a 

delayed bas i s , i . e . , BYU sports ac t iv i t ies . Some, such as 

93 94 
Wil l iams, interview. Ibid. 
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Devo t iona l s w e r e b r o a d c a s t l i v e . 

When K B Y U - T V f i r s t b e g a n l ive b r o a d c a s t i n g i t did so wi th 

t h r e e G e n e r a l E l e c t r i c TV c a m e r a s and a t o t a l i n v e s t m e n t of 

$258 , 000. No s tud io p r o d u c t i o n s w e r e m a d e b e c a u s e t h e s tud ios i n 

H a r r i s F i n e A r t s C e n t e r w e r e not f in i shed . The back ing for the 

e s t a b l i s h m e n t and o p e r a t i o n of E T V a t BYU c a m e f r o m E r n e s t L . 

Wi lk inson , who w a s p r e s i d e n t of the U n i v e r s i t y d u r i n g the t i m e E T V 

w a s e s t a b l i s h e d , and P r e s i d e n t H e n r y D. M o y l e , C o u n s e l o r in the 

F i r s t P r e s i d e n c y of The C h u r c h of J e s u s C h r i s t of L a t t e r - d a y S a i n t s . 

T h r o u g h the e f for t s of R o b e r t H inck ley , RCA dona ted b l a c k and whi te 

TV e q u i p m e n t to BYU which had a def ini te i m p a c t in the u p g r a d i n g of 

96 
t h e t e l e v i s i o n f a c i l i t i e s . 

In 1966 E a r l J . G l a d e , J r . , w a s appo in ted D i r e c t o r of 

B r o a d c a s t S e r v i c e s , f i l l ing the v a c a n c y c a u s e d when P r o f e s s o r T . M. 

W i l l i a m s w a s g r a n t e d a s a b b a t i c a l l e ave to p u r s u e a d o c t o r a t e a t 

M i c h i g a n S ta te U n i v e r s i t y . Glade h a s s e r v e d in t h a t c a p a c i t y f r o m 

1966 to the p r e s e n t . 

I n s t r u c t i o n a l t e l e v i s i o n . In o r d e r to hand l e an e x p e c t e d 

e n r o l l m e n t i n c r e a s e of 2000 s t u d e n t s for the a c a d e m i c y e a r 1964-65 , 

i t w a s d e c i d e d t h a t B r i g h a m Young U n i v e r s i t y would expand i t s 

94 95 96 
Wil l iams, interview. Ibid. Ibid. 
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ins t ruct ional facil i t ies to include l a r g e - s c r e e n television. The f i r s t 

course of study taught via TV at Brigham Young Universi ty was 

History 170, the Amer ican Heri tage, a course of study designed to 

teach the growth of the United States under the Constitution, This 

course , which is requi red of near ly al l students of BYU was taught 

97 
via TV for the f i r s t t ime during the academic year 1964-65. Other 

courses of study that have been taught and a re still being taught by 

television a r e : Undergraduate Religion 121, 122, Introduction to the 

Book of Mormon, a course of study which considers the origin, con­

tent , and teachings of the Book of Mormon; Undergraduate Religion 

241, La t t e r -day Saint Church History to 1846; Religion 242, La t t e r -

day Saint Church History after 1846; Mathematics 105 (College 

Algebra); Mathematics 111 (College Algebra and Trigonometry); and 

98 
Phys ics 100 (Essent ials of Phys ics ) . History 170 was taught 

exclusively on television; all other c lasses mentioned above were a 

combination of live teaching and television. 

In addition to the above uses of ins t ruct ional television at 

BYU, Thomas David Toyn, in his Mas te r ' s t hes i s , indicated that: 

97 
Owen S. Rich, Richard D. Pol l , and T. M. Wil l iams, 

"F ina l Report of a Study of the Utilization of La rge -Sc reen TV to 
Overcome Shortages of C lass room Space and Teaching Personne l , n 

supported by a Grant from the U.S. Department of Health, Education, 
and Welfare, Office of Education, 1965-66. 

98 
ITV Semes te r Report , Spring, 1970f Office of Instructional 

Television, Brigham Young Universi ty. 
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. . . portable television sys tem (PTS) units a r e used extensively 
throughout the campus, Brigham Young Universi ty owns 12 PTS 
units which a r e equipped with these i t ems : TV camera , one-
inch videotape r e c o r d e r , TV rece ive r -mon i to r , microphone, 
and related equipment. All this is contained in a special ly 
designed ca r t . The PTS units a r e scheduled on a daily basis by 
the various depar tment and faculty m e m b e r s . * This concept is 
widely accepted by ins t ruc to rs for supplementing in -c la s s 
m a t e r i a l s . Other portable television units a r e assigned p e r m a ­
nently to depar tments for micro- teaching , e tc . 

Toyn a lso descr ibed the production staff of BYU ITV in the 

following way: 

B. Y.U. maintains a production staff for ITV and util izes the 
p roduce r -d i r ec to r method of production. The staff consis ts of 
approximately 8 full- t ime and 21 pa r t - t ime personnel (pr imar i ly 
s tudents) . The negative atti tude of the faculty reflected in the 
Rich, Pol l , and Williams study appears to be mellowing toward a 
m o r e recept ive atti tude toward ITV. 

ITV in the College of Religion instruct ion. Since the 1965-

1966 academic year , Instructional Television has been a par t of the 

teaching done in the College of Religious Instruction at the Brigham 

Young Universi ty . 

At the beginning of the fall s emes t e r of the 1965-66academic 

year , the c losed-c i rcu i t television lec ture se r i e s for Religion 121 

99 
Thomas David Toyn, "A Study of the Feasibi l i ty of 

Central ized Instruct ional Television Production Faci l i ty for Higher 
Education in Utah" (unpublished M a s t e r ' s t hes i s , P rovo : Brigham 
Young Universi ty, 1969), p. 51. 

100 loyn , p. bZ. 



30 

were begun. The d i rec tor for the s e r i e s was Dr . Daniel H. Ludlow, 

P ro fe s so r of Religious Instruction, who was well qualified for the 

position through extensive work in audiovisual aids and instruct ional 

m a t e r i a l s and having obtained his doctorate in that same a r ea from 

Columbia Universi ty. The TV course of study was begun because of 

(1) a la rge influx of f reshman students who were required to enroll in 

Undergraduate Religion 121, 122, and (2) the re were not enough 

101 
t eacher s to handle the increased teaching load. 

The s e r i e s was begun on an experimental bas is with th ree 

sections of Undergraduate Religion 121. The format followed was to 

have two TV presenta t ions per week with one live c l a s s . Near the end 

of the s e m e s t e r a survey was conducted which indicated that sixty-

four percent of the students would not take Undergraduate Religion 

122 via TV. The main reason seemed to be that they were required 

to attend c lasses th ree hours per week and al l other Undergraduate 

Religion 121 only met for two hours per week. 

Because of this problem, the format for the TV class was 

changed to two th i r ty-minute TV presentat ions per week with the las t 

ten minutes of each class being used to answer any questions students 

had on the p resen ta t ions . Also included were discussion groups held 

P e r s o n a l interview with Dr . Daniel H. Ludlow, Dean of 
the College of Religious Instruction, Brigham Young Universi ty. 
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each Fr iday which students could attend and rece ive further under­

standing of the ma te r i a l that had been presented on TV. This 

par t i cu la r format eliminated the required third c lass period per week 

and proved to be more sat isfactory as was indicated by sixty-one 

percent of the students who said they would attend a TV course again 

if they had the opportunity. The TV course was continued on that 

bas is for the next academic year and proved to be even more s u c c e s s ­

ful as seventy- three percent of the students indicated they favored the 

102 
TV course over a conventional course without TV. 

One of the major complaints against the TV course of study 

was that the large number of students in the auditorium made the 

teaching very impersona l . Because of this complaint, it was decided 

to have one TV presenta t ion per week and one live c l a s s . This was 

the format followed in both Undergraduate Religion 121, 122, and 241, 

242 during the academic year 1968-69. All sections of Undergraduate 

Religion 121, 122 were held on this ba s i s . Only a few sections of 

Undergraduate Religion 241, 242 were held on this bas is because this 

was the f i rs t a t tempt at a TV course in Undergraduate Religion 241, 

242. After a y e a r ' s t r i a l on the basis of one TV presentat ion and one 

live c lass per week it was found that faculty and students did not 

102 
Ludlow, interview. 
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approve of this par t icu la r format.1 0 3 

It was decided by the admin i s t r a to r s and faculty of the 

College of Religious Instruction that the TV courses of study would be 

changed so as to be solely an enrichment or supplement to the 

regular live c l a s s e s , which were held two hours per week and students 

would be required to attend the TV presentat ions one hour per week. 

This par t icu lar a r rangement was followed during the 1969-1970 

academic yea r . Examinations covering the ma te r i a l presented on 

TV were provided for the t eacher s to give along with thei r regular 

examinations to the s tudents . A change in this procedure was made in 

the Undergraduate Religion 242 c lasses where t e s t questions were 

provided on the TV presenta t ions to the c lass room teacher to be 

included in the regular examinat ions. 

This study was made on the TV presenta t ions given in Under­

graduate Religion 122 and 242 during the spring s emes t e r 1970. 

THE PROBLEM 

Statement of the problem. It was the purpose of this study 

(1) to de termine what the t eache r s ' feelings were in regard to the TV 

enrichment p rogram; (2) to show what the students ' feelings were 

about the TV enrichment p rogram; (3) to de termine the a r e a s where 

103 
Ludlow, interview. 
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the TV enr ichment p r o g r a m could be improved; (4) to determine the 

place of ins t ruct ional television in rel igious curr icula ; (5) to de te r ­

mine the objectives of ins t ruct ional television in the College of 

Religious Instruction; and (6) to determine if those objectives have 

been met . 

Importance of the study. There has been a need to de te r ­

mine the effectiveness of inst ruct ional television in the College of 

Religious Instruction, to determine the a r e a s where ins t ruct ional 

television could be improved, and to determine the place of i n s t ruc ­

tional te levision in the rel igious cur r icu la . There has been little 

r e s e a r c h made to determine whether instruct ional television in the 

College of Religious Instruction has provided a valuable and worth­

while service to faculty and students. This has also been t rue in 

other p a r t s of the United Sta tes . J ames E. Hall wrote : 

The lack of adequate r e s e a r c h before implementing the 
medium [TV] and numerous misconcept ions about i ts cont r i ­
butions to the field of education, have led to some uninspiring 
r e s u l t s . Also helping to cloud the potential of CCTV is the over -
zealous view that television can teach all subjects m o r e 

104 
effectively. 

There have been no studies made within the College of 

Religious Instruction to determine if rel igious subjects can be taught 

J ames E. Hall, "The Potent ial of Closed Circuit Tele­
vision as an Effective Instruct ional Medium," Educational Tech­
nology, 10:S 19-20, March, 1970. 
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or supplemented with TV enrichment presen ta t ions . 

DEFINITION OF TERMS USED 

The following t e r m s and meanings were applicable through­

out the study: 

Closed-Circui t Television (CCTV). "Any sys tem of t r a n s ­

mitt ing TV and sound which cannot be taken 'off the air1 by con-

ventional TV r e c e i v e r s . 1 0 5 

College of Religious Instruction. College at the Brigham 

Young Universi ty charged with the responsibi l i ty of instruct ing all 

students in rel igious subjects . 

Educational Television (ETV). Noncommercia l television 

broadcas t over open circui t to the community at l a rge . 

Instruct ional Television (ITV). "The sys temat ic and regular 

use of te levision as pa r t of the daily instruct ion in schools and 

106 
col leges . " 

Instruct ional Television Fixed System (ITFS). "A sys tem of 

105 
Gordon, p . 236. 

106 Hall, 10:S. 
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up to four channels for short TV t r ansmis s ion over the air not 

received on home TV." 107 

Television enrichment p rog ram. Sometimes called "labs"  

where large group of students a re gathered to view presenta t ion via 

te levis ion. 

Undergraduate Religion 121, 122. Classes in the origin, 

content and teachings of the Book of Mormon. One of the two a r e a s 

in the College of Religious Instruction, where ins t ruct ional t e l e ­

vision is used. These two courses a r e requi red of all students who 

graduate from Brigham Young Universi ty. 

Undergraduate Religion 241, 242. Classes in the chrono­

logical h i s tory of the LDS Church. Instruct ional television is also 

used in this a r ea . This i s an elective course and is not requi red by 

the Universi ty for graduation. 

Delimitat ions of the Study 

Students and t eache r s involved in Undergraduate Religion 

122 and 242 were used in this study. No attempt was made , in the 

study, to determine if the responses of Book of Mormon students 

107 Gordon, p . 237. 
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were different than the responses of students enrolled in Church 

History, except to show the responses of each group in the tables 

found in Chapter 4. No at tempt was made to determine if any differ­

ence in responses existed between the var ious groups of Book of 

Mormon students . 

Summary 

Educational television had i ts beginnings with exper iments 

made during the 1930s. The f i rs t educational television station began 

broadcast ing in 1953. The f i rs t educational television station to begin 

broadcast ing was KUHT-TV, Houston, Texas . In 1967 there were 717 

108 
educational institutions employing CCTV. 

The Brigham Young University educational television 

station, KBYU-TV, began i ts "on the a i r " operation in November 

1965. The inst ruct ional television par t of KBYU-TV began during the 

1964-65 academic yea r . The f i rs t course of study by television was 

History 170. It has continued to the p resen t and is the only course of 

study taught ent i re ly by television. Other courses of study taught by 

te levis ion were : Mathematics 105, College Algebra, Mathematics 

111, College Algebra and Trigonometry, Physics 100, Essent ia l s of 

108 
Harold E. Wigren, Henry T. Ingle, and Michael Molenda, 

A Survey of Instruct ional Closed-Circui t Television 1967 (Washing­
ton, D. C. : National Education Association, 1967), p . 27. 
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Phys ics , Religion 121, 122, the origin, content and teachings of the 

Book of Mormon, and Religion 241, 242, the chronological h is tory of 

the L.DS Church. 

There was a need to determine the effectiveness of i n s t r u c ­

tional television used in conjunction with Undergraduate Religion 121, 

122 and 241 242 in the College of Religious Instruction. In the past , 

very little r e s e a r c h has been made to determine whether i n s t ruc ­

t ional television in the College of Religious Instruction has provided 

a valuable and worthwhile service to faculty and students. 

The instruct ional television p r o g r a m in the College of 

Religious Instruction continued during the 1970-71 academic year as 

supplementary to the live c l a s ses , which were held two hours per 

week and the students were requi red to attend the TV presenta t ions 

one hour per week. This par t icu la r format was also followed during 

the 1971-72 academic yea r , with additional b roadcas t s of the Book 

of Mormon TV presenta t ions shown in the dormi tor ies of Helaman 

Halls and Desere t Towers . 

The future of the instruct ional television p r o g r a m in the 

College of Religious Instruction was uncer ta in when this d isser ta t ion 

was finished in August 1972. 



Chapter 2 

REVIEW OF LITERATURE 

In the review of l i t e ra tu re the wr i t e r has covered five 

major a r e a s which appear to be re la ted to this study. These were 

(1) the evaluation of instruct ional television; (2) the advantages and 

disadvantages of inst ruct ional television; (3) the importance of t r a in ­

ing t e ache r s who teach on television to use the medium proper ly; 

(4) the TV media is another of the many aids to teaching; and (5) 

suggestions made for the improvement of instruct ional te levis ion. 

Evaluation of Instruct ional 
Television 

When educational television f i rs t came into being, there 

were many who had high hopes of what the medium would mean to 

education. Robert B. Hudson, the v ice-pres ident of the National 

Television and Radio Center , wrote: 

Educational television came on the Amer ican scene in 1953, 
and with it rode the hopes of mil l ions that in the wedding of this 
wondrous medium with the intel lectual and cul tural r e s o u r c e s of 
the nation a ver i table rena issance would take place . Seven 
y e a r s and near ly fifty educational television stations la te r no 
one can claim a " rena i s sance , " but perhaps m o r e important ly 
by every applicable m e a s u r e educational television has shown a 

38 
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remarkab le capacity to reach, to in te res t , to teach, to 
enlighten.1 

Hubert P , Morehead, who seemed to be in harmony with 

Hudson, wrote in his d isser ta t ion: 

Educational television is higher education's br ightes t new 
hope for the enlightenment of all the Amer ican people. It is 
potentially an effective medium for distr ibuting information, 
unders tandings , aes thet ic experience and enter ta inment to the 
major i ty of the public.2 

Some of the things that people felt educational television 

would accomplish were : to help solve the shortage of ins t ruc to r s and 

facil i t ies in higher educational inst i tut ions, revise the cur r icu la of 

courses taught by television, and improve the teaching done in 

education. 

In r ega rd to the a rea of television being a means of improv­

ing teaching, Dr. P r e s l e y D. Holmes, J r . stated: 

When a professor goes on television, he is organized in a 
way he has never been before in his life. He has put six to eight 
hours prepar ing for each l ec tu re . This being t r ue , the content 
ought to be bet ter organized and be t te r presented , and so the 
student ought to be able to learn it be t te r . 

In this case , then, it is television as a force, as a prod, 
which causes the professor to go to work on his course and 

1 Wilbur L. Schramm (ed. ), The Impact of Educational Tele­
vision (Urbana: University of Illinois P r e s s , I960), p . v. 

2 
Hubert P . Morehead, "The Educational Television Station 

in Higher Educat ion" (unpublished Doctoral d isser ta t ion , Columbus: 
Ohio State University, 1952), p . 1. 



organize it . It is not production, or technical ski l ls , or any 
number of other things, at f i r s t . I t !s just that the re is some­
thing about the "being" of TV that makes t eache r s work h a r d e r . 

There has been a great deal of r e s e a r c h done over the pas t 

seventeen y e a r s in an at tempt to evaluate ins t ruct ional te levis ion. 

Most of the ear ly r e s e a r c h done indicated that inst ruct ional t e l e ­

vision was making excellent p r o g r e s s and that students learned as 

well through courses taught by television as they did through 

tradi t ional ly taught cou r se s . More recent r epor t s of studies on 

ins t ruct ional television a re not near ly as favorable toward ITV, and 

in fact a r e quite c r i t i ca l towards i t . The positive findings of the 

ear ly r e s e a r c h was t r ea ted f i rs t , followed by the negative findings of 

the r e s e a r c h . 

Posi t ive Findings of Research 
on ITV 

In 1964 Robert W. Jones indicated that, "The review of a 

decade of r e s e a r c h on the instruct ional efficacy of television has 

demonst ra ted that as a teaching medium, television is at leas t as 

3 
P r e s l e y D. Holmes, J r . , "Television as an Instruct ional 

Medium, M Televised Instruction, a s e r i e s of l ec tures from Wayne-
It. C. A. Invitational Conference on Televised Instruction, June 19-22 
(Detroit: Mass Communications Center , Wayne State University, 
1962, p . 56. 
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4 
effective as the c l a s s room lec tu re . M 

In agreement with Jones , Christopher Reid and Donald W. 

MacLennan through the i r study concluded that: 

By far the l a rges t category of r e s e a r c h is that of "re la t ive 
effectiveness" studies, in which the performance of students 
ins t ruc ted via television has been compared with the performance 
of o thers ins t ructed direct ly, or face- to-face, by a teacher in 
the usual way. 

The vast major i ty of these studies revealed "no significant 
differences" in measu red performance between students who 
were taught di rect ly . 

The Ford Foundation, in studying teaching by television, 

reviewed the ITV p r o g r a m s at Miami, Penn State, and San F ranc i sco 

State and found some pert inent information regarding the value of 

ITV as a means of teaching. In a summary of the findings at Penn 

State Universi ty it was indicated that: 

1. In 29 out of 32 controlled compar isons in seven different 
cou r se s , there were no significant differences in achieve­
ment between students taught via c losed-c i rcu i t television 
and those taught in the conventional manner . (The same 
t e a c h e r s were used in each pa i r of compar isons . ) 

4 
Robert W. Jones , "P re -ex i s t ing Attitudes of College 

Students to Instruct ional Television, " Audio-Visual Communication 
Review, 12:325, Fal l , 1964. 

5 
J. Chris topher Reid and Donald W. MacLennan, Resea rch 

In Instruct ional Television and Fi lm, U.S. Department of Health, 
Education, and Welfare (Washington: Government Pr int ing Office, 
1967), p . 2. 
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2. In th ree different cou r ses , the re were no significant dif­
ferences between scores on course - re la ted atti tude tes t s 
taken by students taught via TV and those taught by the 
same t eacher s in the conventional way. 

3. Student responses show that on the average 78 percent of 
students thought that the use of te levision was either a 
"very good" or "fair ly good" means of teaching courses 
with la rge enro l lments . 

4. Students in TV c lasses ranked televised instruct ion f i rs t 
over conventional instruct ion in c lasses of 200 taught by 
the same ins t ruc tor or c lasses of 45 taught by graduate 
a s s i s t a n t s . 

5. In five courses students were given instruct ion via t e l e ­
vision, and in face- to-face situations by the same t e a c h e r s . 
They were then given a choice between the two methods of 
ins t ruct ion for the remainder of the s e m e s t e r . On the 
ave rage , students chose televised instruct ion six to four 
over face- to-face instruct ion by the same teacher in a 
la rge c lass . 6 

In a study by Glenn Starl in and John E . Lal l i s , it was found 

that "students felt that ITV lec tures were at leas t as good as face-to-

7 
face l e c t u r e s . . . . " 

A study done by Dewey B. Stuit indicated that students who 

took a course t i t led, "Greeks and the Bible, " thought that they were 

equally st imulated and learned about the same from the face-to-face 

6 
Teaching by Television, A repor t from the Ford Foundation 

and Fund for the Advancement of Education (New York: Ford 
Foundation, 1961), pp. 30-31 . 

7 
Reid, p . 170. 
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8 
or ITV portions of the course . 

Hideya Kumata summar ized the findings of r e s e a r c h done on 

ins t ruct ional te levision when he wrote : 

. . . the major findings of the r e s e a r c h done on i n s t ruc ­
tional te levision w e r e : (1) On subjec t -mat ter t e s t s , no signifi­
cant differences was the overwhelming finding in compar isons of 
te levis ion students with conventionally taught students, (2) on 
s h o r t - t e r m retent ion t e s t s on subjec t -mat ter content, the usual 
finding was that of no significant difference between TV and 
conventionally taught s tudents , (3) acceptance of television by 
students varied, although the re was a tendency toward reject ion 
of TV, (4) increasing the s ize of c l a s se s , having p roc to rs in 
the TV room, providing for ta lk-back facili t ies did not have any 
significant effect on amount learned for television students , (6) 
Not enough evidence had been obtained to make definite s t a t e ­
ments about att i tude change toward subjec t -mat ter content or 
gain in c r i t ica l thinking abili ty, some of the so-cal led "intangibles"  
of education, (7) in open-broadcas t , adult education c ou r s e s , 
acceptance of TV was usually very high. The typical student 
was a m a r r i e d housewife between 30 and 40 years old with about 
a year of college education. ' 

Negative Findings of R e s e a r c h 
Done on ITV 

Some ear ly r e s e a r c h pointed out some of the weaknesses of 

ITV. Daniel Tanner , as ear ly as 1959, wrote that: 

. . . proponents of video education a r e quick to point to the 
findings of many experiments which show that students score at 
leas t as well on paper and pencil t e s t s as do conventional c l a s s ­
room students . 

8 Reid , p . 174 

9 
Schramm, pp. 177-78. 
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This argument, however, is not incontrovertible. The fact 
that no statistically significant differences can be identified i s , 
by itself, insufficient reason to conclude that no important 
differences actually exist. Many important residues of learning 
are intangible and extremely difficult to measure, such as 
reflective thinking, changes in attitude and behavior, creativity 
and drive for continued learning. 

. . . recent attempts at assaying the attitudes of students 
and instructors toward television as a medium of instruction 
reveal a heightening of negative reactions. Students in the te le ­
vision c lasses tend to become increasingly disenchanted in 
proportion to their exposure to this medium. Their dissatisfac­
tions appear to stem from the lack of direct contact with the 
instructor. Serious frustrations arise when on-the-spot questions 
and answers cannot be dealt with effectively via the one-way 
street of television. A s a consequence the perceived significance 
of the course content, as revealed by student ratings, signifi­
cantly favors the conventional classroom over the television 

10 
conditions. 

In an article titled, "How Effective is Teaching by 

Television," W. E. Stickel pointed out some serious problems of 

teaching by television. Among others were, that ITV: 

Isolates subject matter--to be mastered for the sake of 
recall . Little or no opportunity exists for practicing and 
extending concepts into the total pattern of daily l iving--rather, 
concepts and ideas become abstractions to be verbalized. 

Assumes that learning takes place through ,"telling"  
children, who memorize what has been told in order to recall it 
at some later date. 

Keeps children from active participation, critical thinking, 
and internalization of learning, reducing them to passive 

10 Daniel Tanner, "TV in the Classroom: Panacea or 
Pitfall?", School Executive, 79:45-48, October 1959. 



rec ipients of assemblyl ine p resc r ip t ions . 1 1 

In the same a r t i c l e , Stickel a lso evaluated la rge group 

inst ruct ion by televis ion. He wro te : 

Direc t teaching to la rge a s sembl ie s via television is an 
innovation with implications that a r e even m o r e se r ious . With 
the avowed purposes of using television instruct ion as a major 
r e s o u r c e , teaching l a rge r c lasses with fewer t e a c h e r s , and 
using fewer c l a s s r o o m s , while at the same t ime upgrading the 
quality of education, this project has basical ly ignored r e s e a r c h 
developments related to child growth and development, the 
psychology of learning, and the field of sociology. 

Judith Murphy and Ronald Gross , in 1966, completed an 

appra i sa l of the status and future prospectus of instruct ional t e l e ­

vision. They wrote a ra ther complete synopsis of thei r findings in an 

a r t i c l e called, "The Unfulfilled P r o m i s e of ITV." Some of the m o r e 

per t inent points made in the a r t i c l e we re : 

. . . te levis ion has hardly t ransformed the way we "do" 
education, nor has it significantly improved the learning of mos t 
s tudents . In short , TV is sti l l far from fulfilling i ts obvious 
p r o m i s e . Television is " in" education all r ight, but it is st i l l 
not "of" education. 

11 W. E. Stickel, "How Effective is Teaching With Tele­
v i s i o n ? " Ins t ructor , 69:4, January I960. 

12 
Stickel, p . 4. 

13 
Judith Murphy and Ronald G r o s s , "The Unfulfilled 

P r o m i s e of ITV, " Saturday Review, November 19, 1966, p . 88. 
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Three specific conclusions were made by the w r i t e r s . 

These were : 

1) t he re is a surpr is ing amount of te levised inst ruct ion in 
A m e r i c a ' s schools and colleges, though not real ly as much as 
available s ta t i s t ics suggest; 2) very little of it i s "good," l b y 
any definition of the word; and 3) somehow the potentiality for 
r ea l achievement is stil l t he r e , ready to be ha rnessed to 
educational purposes . 

The w r i t e r s found there were a number of success s tor ies 

dealing with ins t ruct ional te levision. However, they felt these 

s to r ies were not too valid, for they indicated: 

. . . even the success s to r i e s , by and l a rge , support the 
charge that television has been used chiefly to shore up 
t radi t ional c l a s s room methods and output. 

Rare ly have te levis ion ' s distinctive cha rac t e r i s t i c s been 
thoroughly exploited to change and improve ins t ruct ion. With 
cer ta in honorable exceptions, ITV has mere ly t r a n s f e r r e d 
conventional teaching techniques to the screen , or served as a 
conduit for other media; f i lms, s l ides , e tc . Done right , with 
we l l -p repa red , stimulating t eache r s or superb m a t e r i a l s 
selected from other media , such uses of television certainly 
enhance learning. 

F a r too much ITV t r ansmi t s no more than a fuzzy image of 
a t eacher teaching in a t radi t ional way, using the t radi t ional and 
impover ished r e s o u r c e s of the c l a s s room. 

The pr incipal r easons , cited by the w r i t e r s , for the failure 

of ITV to live up to its potential were that ITV is "a product mediocre 

16 
in quality; and a product put to indifferent c l a s s room use ." 

14 15 
Murphy, p. 88. Murphy, pp. 89, 103. 

16 
Murphy, p. 104. 
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The authors cited a study made by Edwin G. Cohen who 

found that: 

The product [ITV] was general ly deficient by every m e a s u r e , 
including technical quality, accuracy and adequacy of content, 
and inst ruct ional effectiveness. Reasons for this d ismal finding 
included; excessive concentration on local use; lack of i n s t ruc ­
tional focus; and insufficient exploitation of TV's distinctive 
c h a r a c t e r i s t i c s . Said Cohen: n Ins t ruct ional television is too 
difficult to ini t iate, too costly to maintain, and has too valuable a 
potential for education to r i sk GIGO (computer slang for 
g a r b a g e in, garbage ou t ' ) . " 1 7 

Another wr i t e r , Jack E. Gill, agreed with Gross and 

Murphy that ITV has not lived up to i ts potential nor tapped i ts unique 

c h a r a c t e r i s t i c s . He wrote: 

ITV-- ins t ruc t ional t e l ev i s ion- - i s in a t rans i t ional position 
today, but most of the people in the field don't know it . 

Fifteen yea r s ago when the use of television for formal 
ins t ruct ion began to reach notable propor t ions , as m o r e and 
m o r e educators entered the field and made thei r collective 
influence felt, nothing was more na tura l than to adopt a form of 
ins t ruct ion that had a l ready been t r ied and found relat ively 
effective. This was , of course , the c l a s s room teacher . 
Tradit ionally the center of in te res t in any c la s s room, this 
individual was now moved in front of the camera and backed up 
with a staff usually consisting of a content special is t and t e l e ­
vision production specia l is t . In the bes t of c i rcumstances this 
resu l ted in an excellent s e r i e s of presenta t ions of knowledge in 
some content a r e a . But it was just that—a presenta t ion of facts 

18 complete with conclusions. 

17 
Murphy, p. 104. 

18 
Jack E. Gill, "ITV: Move Up or Move Out!" , Educational 

Screen and Audiovisual Guide, 48:10, May 1969. 



An ar t ic le in the Amer ican Associat ion of Universi ty P r o ­

f e s so r s Bulletin, wri t ten by Richard J. Meyer , made a call for 

r e s e a r c h to be done in the a r ea of te levis ion 's unique cha rac te r i s t i c s 

and i ts ability of p rogramming . It was indicated that much 

r e s e a r c h had been done in the a r e a s of the engineering and hardware 

of TV but a lmost none had been made or was being made "with the 

19 software or programming aspects of the medium." 

The author said: 

. . . television p rog rams and college credi t and noncredit 
courses a re being produced m e a t - g r i n d e r fashion throughout the 
United Sta tes . These appear on c losed-c i rcu i t as well as open-
ci rcui t te levision. The ent i re a r ea of pure r e s e a r c h into the 
nature of the television medium and i ts application to the var ious 
p rob lems of higher education remains untapped. 

J a m e s J. Zigerel l wrote one of the more c r i t ica l a r t i c les 

wri t ten in r ega rd to ITV. He began his a r t ic le with: 

The m o r e dyspeptic c r i t ics of ins t ruct ional TV agree that if 
TV were to disappear from schools and school sys tems this very 
day, very few would know it was gone. Only a few, I am su re , 
would mourn i ts depar tu re . 

It is unfortunately t rue that television has not made the dent 
in education some of us have been hoping it would. It has 

19 
Richard J. Meyer , "A Cri t ica l View of Television and 

Higher Education, " Amer ican Associat ion of Universi ty P r o f e s s o r s 
Bulletin, 56:106, March 1970. 

20 
Meyer , p . 106. 
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remained disappointingly "marg ina l . " 

Zigere l l further said there is a great deal of data to prove 

that teaching can be done effectively by TV and students can l ea rn 

effectively. He stated, " there is no evidence, however, that 

students l ea rn more from TV than from conventional ins t ruc t ion- -

22 
only as well . " 

Holmes, in agreement with Zigerel l , in r ega rd to the type of 

test ing that television has been subjected to said, 

Television has been tes ted perhaps m o r e than anything else 
in the las t decade. I t ' s been tes ted against an " ideal" s tandard 
which has been descr ibed as the conventional c l a ss room, or 
conventional teaching. I 'm not so sure that, in real i ty , this is a 
p roper s tandard. 

Harold F . Niven joined with the above cited w r i t e r s in 

observing that, 

In many ins tances it has been general ly concluded that 
ins t ruct ional television is as an effective a medium of teaching 
as conventional methods for instruct ing college and univers i ty 
c o u r s e s . This is not the case , too much has been assumed. 

No r e s e a r c h has been repor ted at the p resen t t ime that has 
been concerned with the educational objectives of higher 

21 
J ames J. Zigere l l , "Televised Instruction: Where Do We 

Go F r o m H e r e ? " , Educational Technology, 9:72, Spring 1969. 
22 

Zigere l l , p . 73. 
23 

Holmes, p . 53. 
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education included in the affective domain; appreciat ion, values , 
i n t e r e s t s and judgment. Teachers generally do not state these 
objectives very p rec i se ly and covert feelings and emotions a r e 
significant to this domain as a re the overt behavioral mani fes ­
ta t ions , therefore increasing the difficulty of measu remen t . 
However, a comprehensive examination of this domain should be 
undertaken in relat ion to television teaching and learning.2 4 

Hideya Kumata found that a great deal of r e s e a r c h had shown 

that the attitude of students toward television was largely negative. 

He stated, 

Student atti tudes toward teaching by television a re largely 
negative. This s tatement must be qualified, however, by type of 
student involved. Acceptance seems to be enthusiast ic by 
students in e lementary schools and by adult students in open-
broadcas t s i tuat ions. High School and univers i ty students tend to 
re ject television, with universi ty students the most negative. 
Confronted with the question of whether they would take another 
course by TV, the major i ty chose the conventional c l a s s . 

Summary of the Advantages of 
Instruct ional Television 

There were a number of a r t i c l es which pointed out the 

advantages of ITV. The best summary of these was found in an 

a r t ic le wri t ten by Hayden K. Smith. The advantages l is ted were : 

1. Television has immediacy; on the spot news b roadcas t s , 
p res ident ia l inaugurat ions, poli t ical conventions, and the l ike. 

24 
Harold F . Niven, "Instruct ional Television as a Medium 

of Teaching in Higher Education" (unpublished Doctoral d isser ta t ion , 
Columbus: Ohio State University, 1958), pp. 151-53. 

25 
Schramm, p. 182. 
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2. Television has intimacy: each student has a front row seat 
and it appears that the personal i ty is talking direct ly to him. 
3. Television is a synthesizer ; not only does it compress t ime 
and space and edit real i ty but it can ut i l ize, in a single medium, 
vir tual ly al l of the c l a s s room tools of instruct ion. 
4. Television is a m a s s or large group medium; no group is 
too large and cer ta in subjects lend themselves well to this 
approach. 
5. Television is a vehicle for the special is t and the m a s t e r 
teacher ; unique skills or knowledge possessed by special is ts or 
knowledge possessed by m a s t e r t eacher s can be shared by many 
(often called the D.D. T. or spray-gun approach where you spray 
the m a s t e r teacher a c r o s s the countryside). 
6. Television has flexibility (within the confines of the studio); 
with i ts severa l c amera s and l enses , the close-up, the long, and 
the medium shots can effectively zoom in on instruct ion. 
7. Television can reproduce itself; through kinescope and video­
tape the problem of scheduling has been par t ia l ly overcome. 

Summary of the Disadvantages of 
Instruct ional Television 

In spite of the many advantages of ITV, there a re cer ta in 

disadvantages which tend to reduce i ts effectiveness. These disad­

vantages, also cited by Smith, were : 

1. Television is a one-way communication medium; the absence 
of "feedback11 can presen t ser ious p rob lems . 
2. Television forces the viewer to accept the p r o g r a m at the 
ra te it is t ransmi t ted ; this is the most ser ious disadvantage of 
"canned" p r o g r a m s , for you cannot stop and s ta r t them at will . 
Added to this is the problem of editing real i ty and compress ing 
t ime and space which may resul t in misconceptions and over­
simplification. 
3. Television is a costly medium; despite the reduction in 
cos t s , it i s beyond the reach of many school d i s t r i c t s . 

j 26 Hayden R. Smith, "What's Wrong with ITV?" Education, 
89:258, February 1969. 



4. Television will always present a scheduling problem; this 
was the downfall of school radio. However, if the school inves ts ' 
la rge sums of money in television, t eacher s will be forced to fit 
i t into the i r schedules . 
5. Television must continually upgrade the quality of i ts 
p r o g r a m s ; many stations a re operating on a shoestr ing budget 
and thei r p rog rams show i t ! 
6. Television is designed for the large group approach; it is 
the ant i thesis of individualized instruct ion. 

The Importance of P rope r ly Trained 
TV Teachers and Technicians 

There is much information wri t ten which calls for the t r a in ­

ing of t eache r s who a re to teach on TV. W. P . F id ler noted that: 

. . . a tele course r equ i res about twice as much of the 
t e a c h e r ' s t ime and effort as a conventional c l a s s room course . 
It is doubtful that the ITV job can be done professionally, from 
a technical as well as an academic point of view, with so little 
' ' r e l eased t i m e " of the ins t ruc to r . 

Edward Stasheff, in an ar t ic le entitled, "Television: An 

Effective A r m for the Teacher , " urged that a school should not begin 

using television without making two types of prepara t ion: "f i rs t , 

making sure that the equipment will function properly; and second, 

taking steps to t r a in c l a s s room teache r s in the use of the new 

27 
Smith, pp. 258-59. 
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W. P . F id le r , "Educational Television: A Faculty Point 

of View, M Amer ican Associat ion of Universi ty P r o f e s s o r s Bulletin, 
45:213, June 1959. 
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29 medium, . • . " 

J ames E. Hall noted that "The lack of t raining and back­

ground experience of school personnel responsible for television 

30 
programming has resul ted in some 'dull1 television l e s s o n s . " He 

went on to say, "With t ime provided to study and p r e p a r e , a t e a c h e r ' s 

te levision lesson may be more dramat ica l lv effective than his normal 

31 
c l a s s room presenta t ion. 

Zigere l l joined with the above cited w r i t e r s in observing that , 

"Too much television consis ts of the re len t less ly talking face; not 

enough people with broadcas t t raining and experience a re calling the 

shots . " 

In the Ford Foundation repor t a l ready cited (see page 42), 

two problems a re pointed out which were re la ted to the prepara t ion of 

TV t eache r s ; these were : 

The problem of finding, recrui t ing , and training studio 
t e a c h e r s . General ly speaking, good c l a s s room t eache r s make 
good television t e a c h e r s , but there a re special techniques many 

29 
Edward Stasheff, "Television, An Effective A r m for the 

T e a c h e r , " National Catholic Education Associat ion Bulletin, 60:317, 
August 1963. 

3 °Hal l , 10:S. 3 1 Hal l , p . 519. 

32 
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t e ache r s mus t m a s t e r in using television as a medium of 
ins t ruct ion. 

The problem of integrating the te lecas t pa r t of the lesson 
and the c l a s s room "follow-up" into a unified, meaningful whole. 
This involves the whole question of the role of the studio t eacher 
and the role of the c l a s s room teacher as m e m b e r s of a teaching 
t e a m - - a question that needs much fuller exploration. 33 

John W. Meaney in his book, Televised College Courses , 

wrote : 

Grea t e r improvement [of ITV] will also come when TV 
t eache r s a re assigned sufficient staff ass i s tance and professional 
production personnel and when these teaching-producing t eams 
a r e given the t ime to plan and p repa re the quality of instruct ion 
which they know is possible with the aid of te levision. 

A committee formed to study college and univers i ty teaching 

made the following statement in r ega rd to ITV: 

Adequate prepara t ion for a television course , whether by 
live broadcas t or recording, requ i res considerable t ime and 
effort for the writing and revis ion of sc r ip t s , planning of course 
ass ignments and t e s t s , part icipat ion in r e h e a r s a l s , and the 
distr ibution of informational ma te r i a l s to s tudents . The teacher 
may, therefore , need to devote full t ime for the per iod of a t e r m 
or m o r e to these act iv i t ies . While the course is being given, 
the demands on the teacher include not only appearance before 
the camera but also communications and conferences with 
students , evaluation of thei r work, keeping of course r e c o r d s , 
and also supervision of academic and c le r ica l a s s i s t an t s . In 
some c i r cums tances , accordingly, a one - semes t e r course may 

33 
Teaching by Television, p . 31. 

34 
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from the Ford Foundation and Fund for the Advancement of Education 
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35 
c o n s t i t u t e a full y e a r ' s load for the t e a c h e r . 

The T e l e v i s i o n M e d i a Is an Aid 
to the C l a s s r o o m T e a c h e r 

In i t s i ncep t ion , ITV w a s looked to a s the a n s w e r for a l l of 

t he i l l s of A m e r i c a n E d u c a t i o n . It i s no l o n g e r h e l d in t h i s l ight , but 

i s put f o r t h a s an a id to the c l a s s r o o m t e a c h e r and not a s a m e c h a n ­

i c a l d e v i c e to do away wi th t he t e a c h e r . 

In the S m i t h a r t i c l e ( see page 51), the above fac t w a s s u p ­

p o r t e d . " I n s t r u c t i o n a l t e l e v i s i o n i s not a p a n a c e a o r c u r e - a l l for the 

p r o b l e m s o r i l l s of e d u c a t i o n . It i s a n o t h e r in the long l ine of i n n o -

va t i ve t o o l s a t the d i s p o s a l of the c l a s s r o o m t e a c h e r . . . ." 

In the s a m e a r t i c l e Smi th a l s o sa id , "Now t h a t the w i l d - e y e d 

e x t r a v a g a n t c l a i m s a r e beh ind u s , t e a c h e r s can a c c e p t t e l e v i s i o n for 

37 
wha t i t i s ; an i n s t r u c t i o n a l t o o l - - n o m o r e , no l e s s . " 

The Ford Foundation study (see pages 42, 53) indicated that: 

Television is not a panacea that will cure all the i l ls of 
Amer ican education or solve all i ts p rob lems . It has been 
descr ibed , and rightly so, as the most important new educational 
tool since the invention of movable type, but like the textbook the 
new medium is essent ia l ly just t h a t - - a tool. Like a tool, it can 
be misused or badly used. But if it is wisely and imaginatively 

35 
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used, television can play a major role in broadening and enr ich­
ing the education of Amer ican students.3 8 

Leonard Wolf seemed to be in harmony with Smith and the 

Ford Foundation study for he pointed out that: 

Now, how can a te levised lesson be used? My own hope is 
that it will always be used as an adjunct to, not as a substitute 
for, the c l a s s room situation. The te levised lesson can never be 
m o r e than a r e sou rce , a further and useful device—along with 
maps or models or photographs or print ings of eye-wi tness 
accounts . The televised lesson is a kind of animate art ifact u s e ­
ful as a tool, u se les s as an end in itself. The responsibi l i ty for 
the education of students mus t r e s t with living p e r s o n s . In a 
society that values humanity, the absolutely mechanized c l a s s ­
room will never happen. In the ul t imate sense , mechanized 
teaching is inefficient. By definition the teacher stands by to 
answer the question that has not yet been asked. No machine 
can ever fulfill this task.3 9 

Brother A. F r a n c i s , a Catholic p r ies t , joined with the above 

w r i t e r s in observing that: 

Instruct ional television is not a panacea for educational i l ls 
or a magic formula for successful teaching. As a tool it will be 
just as effective as the teacher who uses i t . However, television 
can efficiently and economically extend the r ich educational out­
comes of good teaching. It pe rmi t s the gifted and experienced 
t eacher to reach many more students. The creat ive teacher is 
furnished with seemingly l imi t less possibi l i t ies of using graphic 

38 
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39 
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40 
m a t e r i a l s of all types at the m e r e pushing of a button. 

Henry R. C a s s i r e r pointed out that teaching by television 

will not be the only type of teaching, when he indicated: 

. . . mos t of the educators engaged in the use of television 
would not want to l imit themselves to this medium of communi­
cation. They envisage the use of television where it mee t s 
strongly felt needs, and makes significant contributions ei ther 
f rom an adminis t ra t ive or an educational point of view. But they 
envisage equally the use of other forms of education which a re 
ca r r i ed on simultaneously. Some consider such a multiplicity of 
learning exper iences a r ea l contribution to student learning.4 1 

In the ear ly yea r s of educational television there appeared to 

be a concern of sorae t eache r s that the TV media would replace the 

c l a s s room teacher . This feeling led to the following react ion: 

The chief concern of conference par t ic ipants who spoke for 
c l a s s room teache r s was to affirm their belief that education 
television should be offered as another audio-visual r e sou rce , 
supplementing c l a s s room teaching by bringing in m a t e r i a l s not 
otherwise available. They opposed d i rec t teaching by television 
and felt that the c l a s s room teacher should have complete freedom 
to select or re ject any television lessons offered.42 

40 
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Char les E. Siepmann, in harmony with the above statement , 

wrote : 

It is foolish and beside the point to argue that this kind of 
teaching [TV] can never replace normal t eacher -s tudent 
re la t ions in the c l a s s room. Obviously it cannot, will not, 
should not. No one ever said it could. This is argument by 
i r r e l evance . The proper and pert inent question is what place 
such teaching has in the overal l experience of students at 
school. 

Leon C. Fle tcher joined with Siepmann when he observed: 

A TV set is a piece of equipment, not a t eache r . What is 
taught and how it is taught depends on a t eacher . TV itself does 
not make a lesson good or bad. TV does not replace the teacher 
with a robot. Effective t e lecas t s depend on the t eacher and 
associa ted personnel to place, organize and follow through on 
learning si tuat ions. 

Wilbur L. Schramm, the d i rec tor of the Institute for 

Communication Resea rch of Stanford University, and one who has 

studied and wri t ten much on educational television summed up the fact 

that television would not replace the c l a s s room teacher when he 

wrote : 

43 
Char les E. Siepmann, TV and Our School Cr i s i s (New 
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44 
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Whereas the new medium [TV] . . . i s not a m i r ac l e drug 
for educational sys tems , it is a tool of great potential power for 
t e ache r s and admin i s t r a to r s . It offers an uncommon oppor­
tunity, if used efficiently and appropriately, to help education go 
fur ther , do m o r e , and do it be t t e r . 

Suggestions for the Improvement 
of Instruct ional Television 

As has been previously pointed out, ITV has not measu red 

up to i ts potential and there were many w r i t e r s who made suggestions 

for the improvement of ITV. 

Zigere l l noted that the ends and needs to be served by ITV 

should be brought into focus before TV was introduced. He wrote: 

A faculty or adminis t ra t ion thinking of introducing TV into 
the ins t ruct ional p rog ram of a college should do so only after 
identifying the ends, or needs, that can best be served by TV. 
Too often, as all of us know, admin i s t r a to r s and TV specia l i s t s , 
bemused by the magic of the technology itself and buoyed by funds 
from a var ie ty of sources , have eager ly brought equipment and 
built studios without attempting to tie TV to the school 's total 
educational p rogram, or without attempting to determine the 
r e a l needs to be served, if any. 

He went on to suggest that: 

. . . whatever is put on television should be something a 
li t t le special: a visually rendered or enhanced lec ture ; a wel l-
s t ruc tured presentat ion; an engaging l ec tu re r of note not usually 

45 
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encountered in a classroom. Of course, it i s not enough to 
present only a renowned scholar or personality.47 

There were several suggestions that ITV should use all of 

the elements which will enhance the productions and make ITV come 

up to its potential. 

Meaney drew attention to some of the elements that need to 

be used by ITV when he wrote: 

. • . television users expect ITV results . . . to be sub­
stantially improved when telecourses can afford to include such 
elements as professional art work and graphics, animation, 
filmed sequences, carefully prepared demonstrations, recorded 
statements by the greatest living authorities in every speciality--
all of the industrial, scientific, artistic, and cultural resources 
now occassionally introduced to such good effect in commercial 
television spectaculars.4 8 

Ziegerell seemed to be in harmony with Meaney, for he 

said: 

Only the most effective teaching should be televised, 
whether on closed- or open-circuit. And it is particularly 
iraportant that a genuine effort be made to exploit the potential of 
the medium itself for the instruction of the younger student. 
Animation techniques, filmed inserts , dramatizations--all the 
devices that make for exciting television--should be employed 
and subordinated to the end of encouraging the student to discover 
things, to make inferences, and the like. 

If TV is made to seem a more exciting instructional medium 
on campus, a new generation will accept it. Extensive uses for 

47 
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m a s s instruct ion in secondary schools and colleges will be 
regarded with hosti l i ty, however, on the ground that such uses 
a r e stil l m o r e dehumanizing of student life than other factors 
now creat ing unres t . 

To become an integral pa r t of ins t ruct ional pa t t e rns , TV 
mus t be combined more and more with devices and p rocedures 
that individualize instruct ion ra the r than m a s s produce i t . 49 

One important i tem, which is often overlooked, that would 

alleviate some of the student anxiety toward ITV, was brought out by 

Owen S. Rich, T. M. Wil l iams, and Richard Poll , in thei r study of 

a History 170 course taught at the Brigham Young Universi ty in which 

they suggested, "that there is a need for a carefully p repa red 

orientat ion p r o g r a m which should precede the student 's f i rs t exposure 

50 
to ins t ruct ional television." 

Wilma McBride l is ted twelve suggestions for the improvement 

of ins t ruct ional television: 

- - m o r e presenta t ion of raw data and l e s s presenta t ion of 
conclusions 

- - m o r e ways in which pupils can par t ic ipate during the p r o g r a m 
- - m o r e ways of obtaining feedback during the p r o g r a m 
- - m o r e posing of problems and ra is ing of questions 
- - m o r e p a u s e s - - s i l e n c e s - - f o r ass imi la t ion 
- - m o r e cliff hangers 
- - m o r e s ta tements that cause children to think and do something 

in response 
- - m o r e open ended p r o g r a m s 
- - m o r e studio demonstrat ions 
- - m o r e visual izat ions , l e ss commentary 

49 
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-more use of r e sou rce s which a re outside the range of the 
c l a s s room 

-more pacing to fit matur i ty level of l e a r n e r s and the content 
which is being developed.51 

Clair R. Te t temer , who wrote his d isser ta t ion in the a r e a 

of ins t ruct ional television p r o g r a m s , emphasized that if te levised 

instruct ion was to be effective three key factors must be considered; 

these factors were : 

1. The development of a capable production organization 
2. The use of specific production p rocedures , and 
3. The development and use of effective c l a s s room 

utilization and evaluation p rocedures . 

He went on to say, "The selection of the content for the 

p r o g r a m s is second in importance only to the selection of the t e l e -

53 
vision teacher ." He continued in the a rea of the content of the 

m a t e r i a l to be broadcas t by television when he said: 

The selection of the content for the p rog rams is second in 
importance only to the selection of the television t eache r . 
Television p rog rams must be accurate and s ignif icant- -contr i ­
bution to the learning experience of the c lass mus t be obvious. 

51 
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In making the selection of content, th ree factors mus t be kept in 
mind. The context (1) mus t be based on c lass needs; (2) it must 
fit the matur i ty level of the c lass ; (3) it must make use of the 
special quali t ies of television.5 4 

Tet temer further recommended that the improvement of 

ins t ruct ional television would depend on: 

1. Encouraging more able people to enter the ins t ruct ional 
te levis ion field; 

2. Providing adequate initial t raining for television t eache r s ; 
3. Providing adequate financing to furnish the talent and 

facil i t ies required for superior production; 
4. There needs to be further experimentat ion to find and use 

the unique advantages which television offers for i n s t ruc ­
tional u se . 

5. Colleges, un ivers i t i e s , la rge school sys tems and educa­
t ional television stations should establ ish and maintain 
sys tems of in - se rv ice workshops which would work con­
stantly with t eache r s toward the improvement of television 
utilization.5 5 

Tet temer , from his experience in directing the Ohio School 

of the Air and his doctoral s tudies , made the following ten genera l i ­

zations in r ega rd to instruct ional television: 

1. Television when used for instruct ion must make a significant 
contribution to the learning p r o c e s s . 

2. An instruct ional television p r o g r a m mus t be based on rea l 
c lass needs . 

3. P r o g r a m planning must include c l a s s room t e a c h e r s . 
4. P r o g r a m plans and production procedures mus t be re la ted to 

the intended use of the p rog ram. 
5. The p rog rams should be of high quality, with super ior teach­

ing, and imaginatively produced. 

54 55 
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6. A flexible approach to the amount of television support given 
a cur r icu lum a r ea mus t be maintained. 

7. Educators mus t maintain a continuous exper imenta l approach 
to ins t ruct ional te levision. 

8. Instruct ional use of television must reinforce the intimate 
cha rac te r of the medium. 

9. Television lessons mus t be examples of excellent teaching. 
10. School admin i s t r a to r s mus t give active support to the use of 

television.5 6 

He concluded his r e m a r k s on the improvement of ins t ruct ional 

te levis ion when he wrote: 

Educational television is purposeful. This purpose mus t 
always be c lear and well defined. P roduce r s and t eache r s mus t 
constantly ask themselves why a specific thing is being taught at 
al l and next why it is being taught this way by televis ion. 

Another point, often emphasized, to improve instruct ion by 

televis ion is that adequate t ime is needed to p repa re a p roper t e l e ­

vision presenta t ion . Lawrence F . Costello commented on this when 

he wrote : 

Once we begin teaching by television, the c l a s s room former ly 
shielded by a closed door is in the spotlight, quite l i te ra l ly . Now, 
t ime and skill which should have been applied to ins t ruct ion in the 
c l a s s room must be applied to the television lesson. Now we a re 
forced to our best efforts to give adequate t ime (a full day if need 
be) to the shor tes t lesson.5 8 
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TV Learning To Use It, Adult Education Association, 

Council of National Organizations (New York: The Cooper Union, 
1954), p. 

65 

One year following the beginning of broadcasting by educa­

tional television, the following list of seven points was made under 

the heading: nA list of a criteria of a !good l educational TV 

program." 

1. It seeks to educate, by which is meant it seeks to 
produce desirable changes in the behavior of viewers. 
These changes might be in knowledge, understanding, 
attitude, skill, interest, or values--and preferably in 
several of these aspects of learning. 

2. It has clear, specific, and attainable educational pur­
poses . The planners of a good educational TV program 
know what they want to accomplish and keep their goals 
within the limitations of the medium, the time avail­
able, and the resources at their command. 

3. It uses methods of presentation that are appropriate to 
the objectives sought. It does not blindly borrow 
methods from commercial TV, the classroom, or any 
other source without regard to its appropriateness to the 
subject. 

4. It involves the view in some sort of participation. It 
gives the viewer a part in the process—a task, requir­
ing either thinking or acting. Learning can probably 
never be purely passive. 

5. It uses other media, when appropriate, to reinforce its 
effect. It makes use of books, fi lms, newspapers, 
written lessons , personal counseling, and other 
educational instruments. 

6. It establishes a climate conducive to learning. It builds 
a relationship of warmth, mutual respect, and dignity 
between the program and the viewer. It is interesting 
and rewarding. 

7. It accepts responsibility for outcomes. It projects the 
consequences of its actions and avoids those that are 
negative. It has integrity .59 



(Numbers 3 and 4 were left out of the l is t of nine points; they 
r e f e r r ed to off-campus projection of TV. ) 

One of the more successful p rog rams of ins t ruct ional t e l e ­

vision has been the Washington County, Maryland, ITV p rog ram. 

This c losed-c i rcu i t educational television p r o g r a m has connected 

near ly all of the schools of Washington County by cable with the t e l e ­

vision studio. It began i t s operation in 1956 and has continued to the 

p re sen t . Because the teaching by television has been used quite 

extensively in Washington County, they have been able to determine 

some of the c r i t e r i a for successful television ins t ruc t ions . 

In a repor t of the Washington County television p r o g r a m it 

was pointed out that: 

There is no magic in television. It i s simply a mechanica l 
device, a one-way channel of communication which has many 
advantages and cer ta in shor tcomings . It can be used well or 
poorly. A teacher can stand before a television camera and 
lec ture for fifty-three minutes , as he might in a c l a s s room. 
But this will accomplish l i t t le , because t r ans fe r r ing the standard 
c l a s s room performance to a twenty-one-inch sc reen mere ly 
diminishes it in s ize . A teacher can, however, use television to 
bring into the c l a s s room people, c r ea tu r e s , and places that 
pupils could never see otherwise . The teacher is then using 
televis ion to advantage . 60 (I tal ics added) 

60 
Washington County Closed-Circui t Television Report 

(Hagerstown, Maryland: Maryland Department of Education, 1965), 
p . 37. 
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Washington County has claimed that because of the use of 

te levis ion the i r students have achieved higher in cer ta in subject 

a r e a s . Some of the reasons given for this higher achievement were : 

One factor, and perhaps the most important one, is th is : in 
many ear ly at tempts to use television in the c lass room, studio 
t eache r s employed t radi t ional c l a s s room methods . They made 
li t t le use of te levis ion 's special advantages. Washington County 
has t r i ed to avoid th i s . The county teaching staff has t r i ed to 
capital ize on te levis ion 's unusual capabil i t ies , and to use them as 
an addition to ordinary c l a s s room activity, not as a substitute for 
i t . Studio t eache r s , in other words , t r y to provide what the 
c l a s s room teacher cannot. 

Other factors have been important , too. Television has 
been used m o r e extensively over a longer period in Washington 
County schools than anywhere e l se . This has focused attention 
on improvements of cur r icu lum and teaching methods in a way 
and to an extent never before possible , and this attention to 
cur r i cu lum and to teaching methods has had a d i rec t bear ing on 
t e s t r e s u l t s . (Italics added) 

The Denver-Stanford ITV Research Projec t , a project with 

the purpose of learning how instruct ional television can bes t fit into 

the total teaching situation, found that: 

- - t h e r e i s nothing magical about television itself. Uninspired 
or unimaginative teaching is not improved by televising it; in 
fact, just the opposite is t r ue . 

- - t he quality of television lessons mus t be very high if the 
v iewers a r e to have and maintain in te res t in the s e r i e s . 

- - a television teacher mus t be an exper t in teaching per se, but 
m o r e than that, he mus t have a subtle, a lmost undefinable 
qual i ty- - those closely associa ted with the media call it 
"pa rk le . " This quality enables him to project himself, his 
personal i ty , and his teaching through a pic ture tube and have 

Washington County, p . 47. 
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people of var ious ages and backgrounds re la te to h im and his 
teaching, 

- - the grea tes t care mus t be exerc ised f i rs t in selecting the TV 
teacher and then in selecting the production team to work with 
h im. 

--viewpoints mus t be harmonized before the teacher , other 
talent, d i rec tor , and p roduce r -wr i t e r can function as a team; 
this is especial ly t rue in the TV context since mos t of these 
people, by the nature of thei r work, a re basical ly " a r t i s t s , " 
and differences among them are often great , 

- - te lev is ion teaching, especial ly via open-circui t TV, is subject 
to the closest scrutiny; and unsolicited outside comments , 
often hyperc r i t i ca l , a re cer tain to be encountered, especial ly 
where the subject field is rapidly changing. 

Summary 

There has been much r e s e a r c h done on ITV to determine 

whether it has made a worthwhile contribution to education. The 

cur ren t t rend of the r e s e a r c h indicated that ITV has reached a 

plateau of mediocr i ty and has not lived up to i ts predicted potential . 

There were many advantages and disadvantages of ITV 

l is ted. It appears , after a careful review of the l i t e r a tu re , that if 

ITV is used proper ly the advantages of ITV outweigh the disadvan­

t ages . 

The l i t e ra tu re was explicit in pointing out the fact that if ITV 

is to be successful, t eacher s who teach via TV must have sufficient 

6 2 John L . Hayman and l a m e , T. Johnson, J r . , Researoh in 
Retrospect : Administrat ive Memoranda of the Denver-Stanford 
Resea rch Pro jec t (Washington: U.S. Department of Health, Education 
and Welfare, Office of Education, 1964), p . 29. 



t ime provided them for prepara t ion of their subject ma t t e r and they 

mus t be t ra ined in the use of the TV medium. 

It i s evident f rom the r e s e a r c h reviewed that ITV cannot 

take the place of the c l a s s room teacher , and that it is another of the 

many aids to be used by the teacher to teach more effectively. 

Numerous suggestions to improve ITV were found in the l i t ­

e r a t u r e . The w r i t e r s indicated that ITV must not be simply a c l a s s ­

room lec ture by a t eacher , but must use all of the medium to be of 

value • 



Chapte r 3 

METHODS AND PROCEDURES 

The purpose of this study was to determine how students and 

faculty reac ted to the TV enrichment p r o g r a m used in conjunction 

with Undergraduate Religion 122, the origin, h is tory and teachings of 

the Book of Mormon, and Undergraduate Religion 242, the h is tory of 

the LDS Church from 1846 to the p resen t . These courses of study 

were taught in the College of Religious Instruction at the Brigham 

Young Universi ty during spring semes t e r 1970. 

DISCUSSION OF THE INSTRUMENTS 

Inasmuch as no ins t ruments were available that could be 

effectively used to obtain data for the study, two ins t ruments were 

constructed and were called, Survey of Student Reactions to TV 

Enr ichment P r o g r a m , and Survey of Faculty Reactions to TV Enr ich-

ment P r o g r a m . Copies of the ins t ruments a re found in the Appendix. 

P r o c e d u r e s Used in Construct­
ing the Ins t ruments 

Severa l surveys had been conducted in both Undergraduate 

Religion 121, 122 (Book of Mormon), and Undergraduate Religion 

70 
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241, 242 (LDS Church History) . In the construction of the ins t ruments 

used in this study, the wr i t e r selected some questions used in the 

previous surveys and formulated the balance of questions used in the 

ques t ionnai res . The quest ionnar ies were then submitted to the d i s s e r ­

tation chai rman, committee m e m b e r s and admin i s t r a to r s of the 

College of Religious Instruction for suggestions that would aid in the 

final construction of the ins t ruments . Following the inclusion of 

these suggestions and with the approval of the d isser ta t ion chairman, 

the final quest ionnaires were p repa red and adminis tered to students 

and faculty during the month of May 1970. 

THE SAMPLE 

A random sample was determined by adminis ter ing the 

student quest ionnaire in all the odd-numbered sections of Under­

graduate Religion 122 and all the even-numbered sections of Under­

graduate Religion 242. The student quest ionnaire was adminis te red 

to the students by individual t eachers of each of the sect ions . Two 

thousand seventy-eight students enrolled in Undergraduate Religion 

122 and three hundred th i r ty - s ix students enrolled in Undergraduate 

Religion 242 filled out the student quest ionnaire . In o rde r to achieve 

a high re tu rn on the quest ionnaire , a cover le t te r s t ress ing the 

impor tance of the r e s e a r c h was p repared by the wr i t e r in cooperation 
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with the d isser ta t ion chai rman and signed by Dr. Daniel H. Ludlow, 

Dean of the College of Religious Instruction (Appendix). 

Most of the faculty m e m b e r s , who part ic ipated in the survey, 

filled out the faculty questionnaire following a faculty meeting of the 

College of Religious Instruction. Other faculty m e m b e r s were con­

tacted and they filled out the quest ionnaire . Twenty-six (66 percent) 

of the th i r ty-nine faculty m e m b e r s teaching Undergraduate Religion 

122 and seven (70 percent) of the ten faculty m e m b e r s teaching 

Undergraduate Religion 242 par t ic ipated in the survey. 

STATISTICAL ANALYSIS 

The computer r e s e a r c h center at the Brigham Young Univer­

sity was used to compile the data. There were th i r ty-one questions 

on the student quest ionnaire . The number and percentage of students 

responding in each of the categories on each question were obtained. 

The data were compiled according to two groups of students, Book of 

Mormon students, Undergraduate Religion 122, and Church History 

s tudents , Undergraduate Religion 242. 

The same procedure , descr ibed above, was used in compil­

ing the data from the faculty quest ionnaire . The data were compiled 

for the two groups of faculty m e m b e r s , Book of Mormon, Under­

graduate Religion 122 t eache r s and Church History, Undergraduate 
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Religion 242 teachers. 

Detailed analysis of the above statistics with accompanying 

tables is given in the succeeding chapter. 



Chapter 4 

RESULTS OF THE STUDY 

The data for this study were obtained from two ques t ionnai res . 

The f i rs t quest ionnaire , Survey of Student Reactions to TV Enr ich­

ment P r o g r a m , was adminis tered to two thousand seventy-eight 

students enrol led in Undergraduate Religion 122 (Book of Mormon), 

and to th ree hundred th i r ty - s ix students enrolled in Undergraduate 

Religion 242 (Church History), making a total of two thousand four 

hundred fourteen students. 

The second quest ionnaire , Survey of Faculty Reactions to 

TV Enrichment P r o g r a m , was given to twenty-s ix Book of Mormon 

t eache r s and seven Church History t e a c h e r s , making a total of 

t h i r ty - th ree t e a c h e r s . 

REACTIONS OF STUDENTS AND FACULTY 
ON TWELVE SELECTED QUESTIONS 

The two quest ionnaires were constructed in o rder that there 

would be twelve questions worded almost the same that would be 

answered by both faculty and students. Responses to these twelve 

questions a re d iscussed below. 
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The Attitudes of Students a re 
General ly Unfavorable Toward 
the TV Enrichment P r o g r a m 

It was found that 10 percent of the faculty m e m b e r s strongly 

agreed that the att i tudes of students were unfavorable toward TV, 43 

percent agreed and 19 percent were undecided. Twenty-five percent 

d isagreed that the att i tudes of students were unfavorable toward TV 

and 3 percen t strongly disagreed (Table 1). 

The students indicated that 7 percent were very favorable, 

29 percen t favorable, 24 percent indifferent toward the TV p r o g r a m . 

It was also noted that 22 percent were unfavorable and 18 percent 

ve ry unfavorable toward the TV p rog ram (Table 2). 

The TV Enrichment P r o g r a m 
Should be Continued next Year 

Both the faculty and the students were asked to respond to 

the question: nIn my opinion, the TV enrichment p r o g r a m is valuable 

enough to be continued next yea r . " Thir teen percent of the faculty 

strongly agreed and 50 percent agreed that the TV p r o g r a m should be 

continued, while 13 percent d isagreed and 3 percent strongly d isagreed 

or felt that the TV p r o g r a m should not be continued. There was 21 

percent of the faculty who were undecided as to whether the TV p r o ­

g ram should be continued or not (Table 3). 

The students felt somewhat differently than the faculty. 



Table 1 

Faculty Response to the Question: In My Opinion, the Attitudes of Students a r e 
General ly Unfavorable Toward the TV Enr ichment P r o g r a m 

(n = number ; P = percent ) 

Strongly Strongly 
agree Agree Undecided Disagree Disagree Total 

n P n P n P n P n P 

Book of Mormon t e a c h e r s 2 8 11 44 4 16 7 28 1 4 25 

Church His tory t eache r s 1 14 3 43 2 29 1 14 7 

Totals 3 10 14 43 6 19 8 25 1 3 32 



Table 2 

Student Response to the Question: My General Overall Feeling 
About the TV Enrichment Program Is 

Very Very 
Favorable Favorable Indifferent Unfavorable Unfavorable Total 

n P n P n P n P n P 

Book of Mormon students 

Church History students 

148 7 544 27 483 24 490 24 388 18 

34 11 104 32 90 28 52 16 40 13 

2,053 

320 

Totals 182 648 29 573 24 542 22 428 18 2,373 
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Eleven percent of the students strongly agreed and 29 percent agreed 

that the TV program should be continued, whereas 21 percent 

disagreed with 14 percent who strongly disagreed that the TV should 

be continued. Twenty-five percent of the students were undecided 

(Table 4). 

The TV Presentations Aid the 
Students in Their Acquisition 
of Subject Matter 

Three percent of the faculty felt that the TV presentations had 

added very greatly to the students1 knowledge of the subject matter, 

32 percent indicated they had added greatly, 59 percent felt that the 

students had gained some subject matter and 6 percent felt very little 

subject matter had been gained (Table 5). 

In answering the same question the students responded as 

follows: Ten percent felt their viewing of the TV presentations had 

added very much to their knowledge of the subject matter. Twenty-

one percent indicated much, 41 percent some. On the negative side, 

21 percent felt they had gained little knowledge of the subject matter 

via the TV presentations and 7 percent felt they had gained no 

knowledge of the subject matter by attending the TV presentations 

(Table 6). 



Table 3 

Facul ty Response to the Question: In My Opinion, the TV Enr ichment P r o g r a m 
Is Valuable Enough to be Continued Next Year 

Strongly Strongly 

a g r e e Agree Undecided Di sag ree d i sagree Total 

n P n P n P n P n P 

Book of Mormon teachers 4 16 12 48 5 20 4 16 25 

Church His tory t eache r s 4 57 2 29 1 14 7 

Total 4 13 16 50 7 21 4 13 1 3 32 



Very 
great ly Great ly Some 

"Very 
l i t t le None Total 

n P n P n P n P n P 

Book of Mormon t e a c h e r s 

Church History t e ache r s 

1 4 8 

2 

32 

29 

15 

4 

60 

57 

1 4 

1 14 

25 

7 

Totals 1 3 10 32 19 59 2 6 32 

Table 5 

Faculty Response to the Question: In My Opinion, the TV Presen ta t ions Aid the 
Students in Their Acquisit ion of Subject Mat te r 

oo 
»—• 



Strongly 
ag ree Ag r e e Und ecided Disagree 

Strongly 
d i sagree Total 

n P n P n P n P n P 

Book of Mormon students 

Church History students 

203 

44 

10 

14 

569 

102 

28 

32 

414 

71 

20 

23 

496 

58 

25 

18 

345 

42 

17 

13 

2,027 

317 

Totals 247 11 671 29 485 21 554 25 387 14 2,344 

Table 4 

Student Response to the Question: In My Opinion, the TV Enr ichment P r o g r a m 
Is Valuable Enough to be Continued Next Year 
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TV Presen ta t ions Should Provide 
Additional Information to that 
P re sen t ed in the Live Class 

The faculty was asked, "In my opinion, the TV presenta t ions 

should provide additional information to that presented in the live 

c l a s s . ' ' Sixty-six percent of the faculty strongly agreed and 34 p e r ­

cent agreed that the TV p r o g r a m should provide additional informa­

tion to that presented in the live c l a s s . They were not asked for 

negative responses (Table 7). 

The students were asked if the TV presenta t ions introduced 

new m a t e r i a l . Sixty-six percent of the students answered that they 

had been introduced to new ma te r i a l s on TV and 34 percent indicated 

that they had not received any new information from the TV p re sen ta ­

tions (Table 8). 

Number of TV Presen ta t ions 
Seen During the Semester 

Responses of the faculty to the question, " o w many TV p r e ­

sentations have you s e e n ? " were as follows: Nine percent of the 

faculty had seen none of the TV presenta t ions , 16 percent had seen 

from one to t h r ee , 16 percent had seen from four to six and 43 percent 

had seen from fifteen to sixteen of the TV presenta t ions (Table 9). 

The students were asked, "How frequently did you attend TV 

presenta t ions this s e m e s t e r ? " . They indicated that 15 percent had 



Tab le 7 

F a c u l t y R e s p o n s e to t h e Q u e s t i o n : In M y Opinion, t he TV 
P r e s e n t a t i o n s Should P r o v i d e Add i t iona l I n f o r m a t i o n 

to t h a t P r e s e n t e d in t h e L ive C l a s s 

Tab le 8 

S tudent R e s p o n s e to t he Q u e s t i o n : W e r e You In t roduced 
to New M a t e r i a l s on TV Which You C o n s i d e r e d 

I m p o r t a n t to Know and Which W e r e Not 
P r o v i d e d by Your I n s t r u c t o r ? 

S t r o n g l y 
a g r e e Ag r e e T o t a l 

n P n P 

Book of M o r m o n t e a c h e r s 

C h u r c h H i s t o r y t e a c h e r s 

17 

4 

68 

57 

00 
C

O
 

32 

43 

25 

7 

21 66 11 34 32 21 66 11 34 

Y es No T o t a l 

n P n P 

Book of M o r m o n s t u d e n t s 

C h u r c h H i s t o r y s t u d e n t s 

1,334 

193 

66 

62 

674 

118 

34 

38 

2 , 0 0 8 

311 

T o t a l s 1,527 66 792 34 2 , 319 1,527 66 792 34 
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Table 9 

Faculty Response to the Question: How Many TV Presen ta t i ons Have You Seen? 

None 1--3 4--6 7-9 10 - 1 4 Total 

n P n P n P n P n P 

Book of Mormon t e ache r s 

Church History Teachers 

3 12 3 

2 

12 

29 

4 

1 

16 

14 

5 20 10 

4 

40 

57 

25 

7 

Totals 3 9 5 16 5 16 5 16 14 43 32 
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attended al l fourteen of the presenta t ions , 34 percent had mis sed 

from one to t h r ee , 18 percent had mis sed from four to six, 9 percent 

had mi s sed seven to nine and 24 percent had mi s sed from ten to 

fourteen of the TV presenta t ions (Table 10). It is of in te res t to note 

that 33 percent of the students had mi s sed half the TV presenta t ions 

given during the s e m e s t e r . 

The TV Presen ta t ions Provide 
Little that Should Not be 
Provided Through F i lms and 
Other Visual Aids during the 
Regular Class Pe r iod 

For ty -one percent of the faculty d isagreed that the TV 

presenta t ions provided little that should not be provided during the 

regular class period with 13 percent who strongly d isagreed. There 

were 16 percent who strongly agreed and 8 percent who agreed . 

Twenty-two percent were undecided (Table 11). 

Sixteen percent of the students strongly agreed that the TV 

presenta t ions provided little that should not be provided in the 

regular c lass period. Twenty- nine percent agreed that those i tems 

presen ted via TV should be done in the c l a s s room. Twenty-three p e r ­

cent d isagreed, 4 percent strongly disagreed and 28 percent of the 

students were undecided (Table 12). 



Table 10 

Student Response to the Question: How Frequent ly Did You Attend the 
TV Presen ta t ions This S e m e s t e r ? 

Always Mi; 
1 

ssed 
-3 

Mis 
4-

sed 
-6 

Missed 
7-9 

Missed 
10-14 Total 

n P n P n P n P n P 

Book of Mormon students 

Church His tory students 

344 

26 

18 

8 

691 

105 

37 

32 

322 

70 

15 

21 

180 

38 

8 

12 

503 22 

88 27 

2,050 

327 

370 15 796 34 392 18 218 9 591 24 2 , 3 7 7 



Table 11 

Faculty Response to the Question: In My Opinion, the TV Presen ta t i ons 
Provide Little that I Would Not Provide Through F i l m s and 

Other Visual Aids in My Regular Class 

Strongly St rongly 
ag r e e Ag r e e Undecided Disagree d i sagree Total 

n P n P n P n P n P 

Book of Mormon t e a c h e r s 1 4 4 15 4 15 14 54 3 12 25 

Church History- t eache r s 2 2 8 2 29 2 29 1 14 7 

Totals 3 16 4 8 6 22 16 41 4 13 32 



Student Response to the Question: In My Opinion, the TV Presen ta t ions 
Provide Little that Should Not be Provided Through F i l m s and 

Other Visual Aids During the Regular Class Pe r iod 
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The Fo rma t mos t Appropriate 
for TV Presen ta t ions 

Both the faculty and the students were asked to give thei r 

opinion as to the format mos t appropria te for TV presen ta t ions . In 

answer to this question, 3 percent of the faculty indicated two TV 

c las ses pe r week with no live c lass , none of the faculty des i red one 

TV class and one live c lass per week, 31 percent des i red two live 

c l a s ses with one TV class per week, 53 percent p re fe r r ed two live 

c l a s ses per week and one TV presenta t ion every two weeks, and 13 

percen t indicated preference for two live c l a s ses and no TV c las ses 

(Table 13). 

The student response to the question in r ega rd to the mos t 

appropr ia te format for the TV presenta t ions was as follows: 

Twelve percent of the students indicated one TV and one live 

c lass per week, 3 percent indicated no live c lass with two TV c l a s se s , 

26 percen t indicated two live c lasses and one TV class per week, 19 

percent p r e f e r r ed two live c lasses per week with one TV class every 

two weeks , and 40 percent indicated preference for two live c l a s ses 

per week with no TV presenta t ions (Table 14). 

TV Presen ta t ions in Color 
Would Be an Improvement 

Thir ty-four percent of the faculty strongly agreed and 34 

percen t agreed that color TV presenta t ions would be an improvement . 

Sixteen percent d isagreed and there were 16 percent who were 



Table 13 

Facul ty Response to the Question: In My Opinion, the F o r m a t 
Most Appropria te for TV Presen ta t ions Would be 

One c lass 
1 TV 

No c lass 
2 TV 

Two c l a s ses 
1 TV 

Two c l a s s e s 
1 TV every 
two weeks 

Two c l a s s e s 
No TV Total 

n P n P n P n P n P 

Book of Mormon t eache r s 

Church History t eache r s 

1 4 10 40 11 

6 

44 

86 

3 

1 

12 

14 

25 

7 

Totals 1 3 10 31 17 53 4 13 32 



Table 14 

Student Response to the Question: In My Opinion, the F o r m a t 
Most Appropria te for TV Presen ta t ions Would be 

Two c l a s s e s 
One c lass No c las s Two c l a s se s 1 TV every Two c l a s s e s 

1 TV 2 TV 1 TV two -weeks No TV Total 

n P n P n P n P n P 

Book of Mormon students 229 11 47 2 509 28 394 19 812 40 1,991 

Church History students 48 15 11 4 97 30 51 16 109 35 316 

Totals 277 12 58 3 606 2 6 445 19 921 40 2, 307 



Table 15 

Facul ty Response to the Question: In My Opinion, TV 
Presen ta t ions in Color Would Be an Improvement 

Strongly 
agree Agr e e Undecided Dis; agree 

Strongly 
d i sagree Total 

n p n P n P n P n P 

Book of Mormon t e ache r s 

Church His tory t e a c h e r s 

00 
C

O
 

32 

43 

9 

2 

36 

29 

4 

1 

16 

14 

4 

1 

16 

14 

25 

7 

Totals 11 34 11 34 5 16 5 16 32 
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undecided as to whether color TV presenta t ions would be an improve­

ment . None of the faculty strongly d isagreed with the question 

(Table 15). 

The students were in agreement with the faculty that color 

TV presenta t ions would be an improvement . Sixty-eight percent of the 

students indicated that color TV presenta t ions would be an improve­

ment , 19 percent d isagreed and 13 percent were undecided as to 

whether color TV presenta t ions w o u l d e an improvement (Table 16). 

The TV Presen ta t ions 
Strengthen Test imonies 

Sixteen percent of the faculty felt that the TV presenta t ions 

strengthened the student tes t imonies great ly, 63 percent indicated 

some and 25 percent answered very little (Table 17). 

Six percent of the students felt thei r tes t imonies had been 

strengthened very much by the TV presenta t ions , 14 percent said 

much, 36 percent indicated some, 26 percent said little and 18 pe r ­

cent indicated that the TV presenta t ions had not added to their t e s t i ­

monies at all (Table 18). 

To What Degree was the TV 
Enr ichment Mater ia l Referred 
to in the Class room by the 
Teacher 

Fifty percent of the faculty indicated that they seldom 

re fe r r ed to the TV m a t e r i a l in thei r c l a s se s , 13 percent never 



Table 6 

Student Response to the Question: The TV Enr ichment P r o g r a m has 
Added to My Knowledge of the Subject Mat ter 

Very 
much Much Some Little None Total 

n P n P n P n P n P 

Book of Mormon students 

Church History students 

209 

34 

10 

11 

427 

76 

20 

24 

841 41 

117 37 

431 

62 

22 

20 

134 

25 

7 

8 

2,042 

314 

Totals 243 10 503 21 958 41 493 2 1 159 7 2,356 



Table 16 

Student Response to the Question: Do You Think That TV 
Presen ta t ions in Color Would be an Improvement 



Table 17 

Faculty Response to the Question: In My Opinion, the TV 
Presen ta t ions Strengthen S t u d e n t s ' T e s t i m o n i e s 



Table 18 

Student Response to the Quest ion: The TV Enr ichment 
P r o g r a m Has Added to My T e s t i m o n y 

Ve 
mu 

ry 
ch Much Some Litt le None Total 

n P n P n P n P n P 

Book of Mormon students 

Church His tory students 

123 

24 

6 

8 

285 

51 

14 

16 

729 

106 

36 

34 

532 

78 

26 

2 5 

365 

52 

18 

17 

2 , 0 3 4 

311 

Tota ls 147 6 336 14 835 36 610 26 417 18 2, 345 



r e f e r r ed to it, while 31 percent often re fe r red to the m a t e r i a l and 6 

percent r e f e r r ed to the ma te r i a l in the i r c l asses very often (Table 

19). 

The student responses were quite s imi la r to those given by 

the faculty. Fo r ty - s ix percent of the students said thei r ins t ruc tor 

seldom re fe r red to the TV ma te r i a l , 18 percent said it was never 

r e f e r r ed to , 26 percent indicated it was often r e fe r red to and 10 p e r ­

cent said the TV m a t e r i a l was very often r e f e r r ed to by thei r 

i n s t ruc to r s (Table 20). 

Frequency of Students Referring 
to the TV Enrichment Mater ia l 
in the Class room 

Sixty-nine percent of the faculty indicated that the students 

seldom re fe r r ed to the TV m a t e r i a l in the c lass room, 25 percent 

indicated that students never r e fe r red to the m a t e r i a l and 6 percent 

said students often r e fe r red to the TV m a t e r i a l in the c l a s s room 

(Table 21). 

The students responded that 72 percent of them never 

r e f e r r e d to the TV presenta t ions in the c lass room, 23 percent seldom 

re fe r r ed to it , 4 percent often r e fe r r ed to it and 1 percent r e fe r red 

very often to the TV presenta t ions in the c l a s s room (Table 22). 

The Mechanical P rob lem which 
Bothered me the Most 

Both the faculty and the students were asked, "The 

98 



Table 19 

Faculty Response to the Question: To What Degree Did You Refer 
to the TV Enr ichment Mate r ia l in the C l a s s r o o m 

Very 
often Often Seldom Never Total 

n P n P n P n P 



Table 20 

Student Response to the Question: To What Degree Did Your Ins t ruc tor 
Refer to the TV Enr ichment Mate r i a l in Your C l a s s r o o m 



Table 21 

Faculty Response to the Question: To What Degree Did Students Refer 
to the TV Enr ichment Mate r i a l in the C la s s room 



Table 22 

Student Response to the Question: How Often Did You Raise Questions 
on the TV Presen ta t ions in the Live Class 
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mechanica l problem that bothered me the mos t w a s " : For ty - seven 

percent of the faculty indicated that the flicker and wiggle of the TV 

picture bothered them the mos t . An unclear picture was the second 

c r i t i ca l problem (37 percent) , sound was th i rd (13 percent ) , and 

lighting fourth (3 percent) . (See Table 23. ) 

For ty percent of the students indicated that the flicker and 

wiggle of the TV picture was the mos t c r i t i ca l problem, an unclear 

p ic ture was next (26 percent ) , sound th i rd (21 percent) and lighting 

fourth (13 percent) . (See Table 24.) 

REPORT OF STUDENT RESPONSES 
ON ELEVEN QUESTIONS 

The students were asked eleven questions which were unique 

to the student questionnaire and did not appear on the faculty ques­

t ionnai re . 

Effectiveness of the Faculty 
L e c t u r e r s to Communicate 
the i r Message on Videotape 

The students were asked to rate the effectiveness of the 

faculty m e m b e r s as a group to communicate via TV. Five percent 

felt that they were outstanding, 28 percent indicated they were very 

good, 35 percent indicated good, 23 percent said they were fair, and 

9 percent thought they were poor (Table 25). 



Table 23 

Facul ty Response to the Question: The Mechanical P r o b l e m 
That Bothered Me the Most was 



Table 24 

Student Response to the Question: The Mechanical P r o b l e m 
That Bothered Me the Most was 



Student Response to the Question: Considering the Facul ty L e c t u r e r s as a Group, 
Rate Their Effectiveness to Communicate Their Message on Videotape 
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The Number of TV Presen ta t ions 
that Were Done Effectively 

When asked to ra te the number of TV presentat ions that 

were done effectively, the students responded as follows: Nine p e r ­

cent said none of the presenta t ions were done effectively, 18 percent 

said only one to th ree were done effectively, 2 3 percent thought that 

th ree to six were done effectively, 30 percent felt that seven to ten 

were done effectively and 19 percent said eleven to fourteen of the 

presenta t ions were done effectively (Table 26. ) 

Student Involvement Sheets 

Involvement Sheets were constructed which contained 

questions that the students were to answer as they watched the TV 

presen ta t ions . There were three questions, on the student question­

na i re re la ted to the Involvement Sheets. In response to the question, 

"The Involvement Sheets had": Seventy percent of the students 

indicated that the Involvement Sheets had the right number of 

quest ions, 25 percent felt that there were too many questions and 5 

percen t felt the re were too few questions on the Involvement Sheets . 

The second question about the Involvement Sheets asked, "As 

an aid in recal l ing the ma te r i a l presented in the TV enrichment 

p r o g r a m , the Involvement Sheets have been": Twenty percent of the 

students indicated that they had been ext remely helpful, 29 percent 



Table 26 

Student Response to the Question: In My Opinion, the Number of 
TV Presen ta t ions that Were Done Effectively was 

11 -14 7--10 3 -6 1 -3 None Total 

n P n P n P n P n P 

Book of M o r m o n students 

Church His tory students 

363 

51 

19 

18 

563 

85 

29 

30 

416 

71 

23 

2 5 

348 

54 

19 

19 

190 

23 

10 

8 

1 ,880 

284 

Tota l s 414 19 648 30 487 23 402 18 213 10 2, 164 



Table 27 

Student Response to the Question: The Involvement Sheets Had 



no 

felt they had been very helpful, and 35 percent indicated that the 

Involvement Sheets had been helpful. Eight percent said they had not 

been helpful and 8 percent indicated they had been of little help in 

recal l ing information presented via TV. 

The th i rd question re la ted to the Involvement Sheets asked 

the students whether they felt that the Involvement Sheets should 

continue to be used as a par t of the TV presenta t ions . Eighty 

percent felt they should be continued and 20 percent indicated they 

should not be used as pa r t of the TV presenta t ions (Table 29). 

Was the same Mater ia l P resen ted 
via TV also P resen ted in Class 

The students were asked, "Did your ins t ruc tor cover the 

same m a t e r i a l in c lass to the point that there was frequently 

unnecessa ry dupl icat ion?" In response to the question, 73 percent of 

the students indicated that there was not an unnecessary duplication of 

the m a t e r i a l p resented on TV and 27 percent indicated that there was 

unnecessa ry duplication of m a t e r i a l (Table 30). 

Book of Mormon TV Enrichment 
Mid te rm Examination 

The students enrolled in the Book of Mormon c lasses were 

asked to ra te the TV enrichment m i d t e r m examination. Eight percent 

felt that it was very difficult, 35 percent indicated it was difficult, 

45 pe rcen t felt it was about right, and 12 percent said it was 



Table 28 

Student Response to the Question: As an Aid in Recall ing the Ma te r i a l P r e s e n t e d 
in the TV Enr ichment P r o g r a m , the Involvement Sheets Have Been 

; Not Of 
Extre mely Very ve ry l i t t le 

helpful helpful Helpful helpful help Total 

n P n P n P n P n P 

Book of Mormon students 450 20 613 26 664 38 179 8 147 8 2,097 

Church His tory students 60 19 106 33 105 3 3 22 7 26 8 319 

510 20 719 29 769 35 201 8 173 8 2,416 
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Table 29 

Student Response to the Question: Real iz ing that Involvement 
Sheets can be Modified a s Need Is Indicated, 

Which B e s t R e p r e s e n t s Your Fee l ing 

Table 30 

Student Response to the Question: Did Your Inst ructor Cover 
the Same Mater ia l in Class to the Point that There 

Was Frequent ly Unnecessary Duplication 

Continue 
them 

Eliminate 
them Total 

n P n P 

Book of Mormon students 1, 599 

Church History students 264 

83 

80 

417 

54 

17 

20 

2,016 

318 

Totals . . . . 1,863 78 471 18 2,334 

Y e s No Total 

n P n P 

Book of Mormon students 

Church History students 

534 

85 

27 

27 

1,478 

230 

73 

73 

2,012 

315 

Totals . . . . 619 27 1,708 73 2,327 
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easy. (See Table 31.) 

Comparison of Religion Class 
with TV Enrichment with 
Other Religion Classes with­
out TV Enrichment 

When asked to ra te the c lass in comparison to other BYU 

religion c lasses taken without TV enrichment p r o g r a m s , it was found 

that 55 percent of the Book of Mormon students and 3 percent of the 

Church History students had had no other religion c l a s s e s . Ten p e r ­

cent of the students who had had other religion c lasses at Brigham 

Young Universi ty indicated that the religion c lass with TV enr ichment 

was super ior , 19 percent indicated it was as good, 7 percent felt 

average and 9 percent felt the religion c lass with TV enr ichment was 

infer ior to the religion c lass without (Table 32). 

Students Would Recommend 
Religion Courses with TV 
Enr ichment P r o g r a m 

The students were asked whether they would recommend 

rel igion courses with TV enrichment p rog rams to thei r f r iends. 

For ty-one percent of the students indicated they would not r ecom­

mend religion courses with TV enrichment p rog rams to thei r fr iends, 

29 percen t said they would and 30 percent were undecided (Table 

33). 



Table 31 

Student Response to the Question: Which Word or Phrase Best Represents 
Your Reaction to the TV Enrichment Midterm Examination 



Table 32 

Student Response to the Question: Rate This Class in Compar ison to the Other BYU 
Religion Classes You Have Taken without TV Enr ichment 

Does 
Below : not 

Superior Good Ave rage ave rage a; pply Total 

n P n P n P n P n P 

Book of Mormon students 150 8 262 15 73 4 157 9 1, 154 64 1,796 

Church History- students 70 22 130 41 80 25 26 9 10 3 316 

Totals 220 10 392 19 153 7 183 9 1, 164 55 2, 112 



Table 33 

Student Response to the Question: I Would Recommend Religion 
Courses With TV Enr ichment P r o g r a m s to My F r i ends 

Ye !S No Undecided Total 

n P n P n P 

Book of Mormon students 499 25 

33 

951 43 

124 40 

584 

88 

32 

27 

2, 034 

Church. His tory students 108 

25 

33 

951 43 

124 40 

584 

88 

32 

27 320 

25 

33 

951 43 

124 40 

584 

88 

32 

27 

Totals 607 2 9 1,075 41 672 30 2, 354 2 9 1,075 41 672 30 
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Types of TV Presen ta t ions 
P r e f e r r e d 

The students were asked what kinds of types or TV p resen ta ­

tions they p re fe r r ed . Sixty percent des i red a combination of l ec tures 

and f i lms, 21 percent p re fe r r ed films only, 7 percent indicated 

preference for a var ie ty of l ec tu res , 6 percent des i red documentary 

type presenta t ions , and 6 percent p re fe r r ed severa l l e c tu r e r s during 

a single show (Table 34). It is of in te res t to note that the lowest 

preference was given to the presen t format of TV presenta t ions . 

Time Spent in Prepara t ion 
for Each Class Per iod in 
Addition to the TV Enr ich­
ment P r o g r a m 

In response to the question, "How much t ime do you normal ly 

spend in prepara t ion for each c lass period in addition to the TV 

enr ichment p rog ram, "7 percent indicated they spent no additional 

t ime , 55 percent spent one hour or l e s s , 34 percent spent from one 

to two hours and 4 percent spent two hours or more (Table 35). 

REPORT OF FACULTY RESPONSES 
TO THREE QUESTIONS 

The faculty quest ionnaire contained three questions that did 

not appear on the student quest ionnaire . A repor t of the responses 

to those th ree questions is given below. 



Table 34 

Student Response to the Question: I Would P r e f e r TV Presen ta t ions to be 



Table 35 

How Much Time Do You Normal ly Spend in P r e p a r a t i o n for Each Class 
Per iod in Addition to the TV Enr ichment P r o g r a m 
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TV Presen ta t ions Are Usually 
More Entertaining than 
Instruct ional 

In response to the question, "n ray opinion, the TV p r e s e n ­

tat ions a re usually more entertaining than instruct ional , " 65 percent 

of the faculty disagreed, with 7 percent who strongly d isagreed, 

7 percent strongly agreed, 7 percent agreed and 14 percent were 

undecided (Table 36). 

TV Presen ta t ions Are P r e s e n t ­
ing Mater ia l I would P re f e r 
to P r e s e n t in ray Class 

Twenty-one percent of the faculty indicated that they would 

prefer to p resen t the TV enrichment ma te r i a l in their regular c l ass , 

9 percent felt very strongly about i t . Nineteen percent felt that they 

would not prefer to p resen t the TV ma te r i a l in thei r c l a s s , 13 p e r ­

cent felt strongly about it and 28 percent were undecided (Table 37). 

TV Presen ta t ions Supplement 
the Live Class 

In response to the question, "In my opinion, the TV media is 

doing what it is designed to do; that is to supplement the live c l a s s . " 

Fif ty-s ix percent of the faculty agreed, 6 percent strongly agreed, 19 

percent disagreed, 19 percent were undecided and none of the faculty 

strongly d isagreed (Table 38). 



Table 36 

Faculty Response to the Question: In My Opinion, the TV Presen ta t ions 
Are Usually More Enter taining than Instruct ional 



Table 37 

Faculty Response to the Question: In My Opinion, the TV Presen t a t i ons a r e 
Present ing Mate r i a l Which I Would P r e f e r to P r e s e n t in My Regular Class 

Strongly 
agree Ag r e e Undecided Disagree 

Strongly 
d i sagree Total 

n P n P n P n P n P 

Book of Mormon t eache r s 

Church History t eache r s 

2 

1 

8 

14 

8 

2 

32 

29 

8 

1 

32 

14 

4 

2 

16 

29 

3 

1 

12 

14 

25 

7 

Totals 3 9 10 31 9 2 8 6 19 4 13 32 



Table 38 

Faculty Response to the Question: In My Opinion, the TV Media Is Doing 
What it i s Designed to Do; That Is to Supplement the Live Class 

Strongly 
agree Ag r e e Undecided Dis agree 

Strongly 
d i sagree Total 

n P n P n P n P n P 

Book of Mormon t e a c h e r s 

Church History t eache r s 

2 8 13 

5 

52 

72 

5 

1 

20 

14 

5 

1 

20 

14 

25 

7 

Totals 2 6 18 56 6 19 6 19 32 
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THE MAIN ROLE OF TV PRESENTATIONS 

Students were asked to respond in writing to two essay 

ques t ions . The responses to the f i rs t of the quest ions, "f you feel 

that the TV enrichment p rogram is a valuable supplement to your 

learning exper ience, what do you perceive the main ro le of the TV 

presenta t ions to be," were of a positive na tu re . There were 411 of 

these , filling thir ty-f ive typewrit ten pages . These s ta tements were 

grouped into five categories which will be t rea ted in the following 

pages . 

To add additional m a t e r i a l . One hundred fifty-eight 

comments were placed in the category called, "The main ro le of the 

TV presenta t ions is to add additional ma te r i a l to what is learned in 

c l a s s . " Typical examples of these comments we re : 

The main ro le of the TV presen ta t ions , as I perce ive it, is 
to give information over and above that presented in c lass or to 
supplement c lass l ec tu re s . 

The TV presenta t ions should provide pert inent lec tures and 
films that a r e t ru ly "enr ichment ." 

. . . to present facts and his tor ica l or cul tural ideas that 
each ins t ruc tor may not feel qualified to presen t in c l a s s . 

To bring in outside ma te r i a l not normal ly presented in c l a s s . 

The main role is to give extra h is tor ica l , valuable and 
in teres t ing information on the subjects studied. 

As a supplement to what is presented in c l a s s . However, the 
knowledge and information given was just grea t for knowing it. 
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Opportunity to be Taught by 
Other Faculty Members 

Approximately one hundred comments were made in regard 

to, "receiving many points of view from different faculty m e m b e r s . " 

Some of the typical s ta tements we re : 

I did enjoy the associat ion with the many different faculty 
m e m b e r s . 

I great ly apprecia te the opportunity of hearing from other 
t eache r s in the rel igion department in addition to my c lass room 
teache r . 

Additional information from different personal i t ies a s well as 
the value of the tes t imonies and experiences of the bre thren 
involved. 

It exposes you to other ins t ruc tors who a r e experienced in 
different a r e a s than your c lass room ins t ruc tor . 

Learn more about the Book of Mormon. Seventy- three 

students felt the main role of the TV presentat ions was to help them 

learn m o r e and understand bet ter the teachings of the Book of Mormon. 

Several comments in this a r ea were : 

I thoroughly enjoyed the TV labs and I feel that they helped 
me to bet ter understand the teachings of the Book of Mormon. 

To give information on important concepts in the Book of 
Mormon and give a more in-depth discussion than one might get 
in c l a s s . 

To help students gain a bet ter understanding of the Book of 
Mormon and a lso get a wider range of concepts. 



126 

To hear from church au thor i t ies . Twenty-eight comments 

were made in the a r ea of "strengthening tes t imonies and helping us 

become bet ter La t t e r -day Saints." A typical comment was : 

I rea l ly feel that the TV enrichment p rogram is a tes t imony-
building p rogram. 

NEGATIVE COMMENTS OF STUDENTS 
ABOUT THE TV PROGRAM 

The second essay question asked of the students was , 

" P l e a s e be frank in giving any other comments about the TV enr ich­

ment p rogram not covered in the above questions," There were one 

thousand and four wri t ten comments , covering sixty-eight typewrit ten 

pages . General ly, these comments were negative or were comments 

about what the students disliked about the TV enrichment p rogram. 

TV- -a waste of t ime . Two hundred fifty-three comments 

were in the a rea of the TV p rogram being a waste of t ime , serving no 

purpose and was not real ly neces sa ry . Some of the typical comments 

we re : "It is a pitiful waste of t ime." "I think it is a dreadful waste of 

t ime." "The presen t p rog ram is so poor I feel it is a waste of my 

t ime and yours . " "They a r e of no value and a waste of t ime . " " 

think the TV enrichment p rogram is the biggest waste of t ime I have 

experienced at this Universi ty. " 
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Involvement sheets . Negative comments about the Involve­

ment Sheets numbered one hundred seventeen. As can be seen from 

the following typical examples the comments were graphic in 

describing dislike for the Involvement Sheets. 

I seldom ever got the r ea l message of the lecture because I 
was too busy trying to fill out the Involvement Sheet. 

The guide sheets , I feel, were not complete. Another 
problem was that they would show a l ist of ten or fifteen i tems 
for about ten seconds and that is hardly enough t ime to get it 
copied. 

What should be a spir i tual experience turns into a t r e a s u r e 
hunt for the answers to cer tain questions on the Involvement 
Sheets . 

The problem with the enrichment sheet is that the student 
l is tens only for the answers to requi red questions and gets little 
else out of the lec ture . 

Involvement Sheets need to be less specific with just enough 
room to have a s tar t for taking notes . The way it i s , you just 
copy down what the l ec tu re r says and don't real ly get involved. 

TV is boring. One hundred-eight students said the p r e s e n ­

tations "were boring, dry, dull and put me to sleep. " Some 

examples were : 

The TV labs were , on the most par t , very boring and not 
challenging at al l . 

I don't feel that I gained enough from the TV labs to be 
worth going to them. I found many of them to be boring. 

I thought the p rog ram on the whole was ra ther "Mickey 
Mouse" and boring. 
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It is a very good idea. However, often they a re boring, 
redundant and slow. They also hammer at t r iv ia . 

I don't feel that the TV p rog rams were a valuable supple­
ment . They are dull. P a r t of my dislike s tems from my own 
readiness to fall as leep. 

It is boring almost beyond endurance. 

Some of the lec tures were long, drawn-out and boring. 

Everything should be covered in c l a s s . There were one 

hundred fourteen students who said, "the teacher covered everything 

in the live c lass , or the live c lass is where the ma te r i a l should have 

been covered. " A few typical examples follow. 

I real ly don't think that the TV enrichment p r o g r a m helps 
me that much. It is t rue that it offers some very important and 
in teres t ing ma te r i a l , but it is m a t e r i a l that should be offered in 
the live c lasses instead. 

The TV enrichment doesn' t seem very valuable to m e . The 
m a t e r i a l that is not a l ready covered in c lass could easi ly be 
covered the re . 

I feel I gained just as much knowledge from c l a s s . If there 
a r e some important points that need to be brought out, why can' t 
the ins t ruc tor include them in his p resen ta t ions? 

I believe I learned much more in my regular two hour c lass 
than I did in the TV program. I real ly do think the things 
covered should be covered by the t eacher . 

I believe the information taught in the labs should be taught 
in the religion c l a s ses . 

Additional credi t . Approximately one hundred comments 

came in the a r ea of receiving additional credi t hours for attending the 
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TV enr ichment p r o g r a m s . Examples of student comment were : 

This is supposed to be a two credit course , not a th ree 
credi t course . 

I think the TV lab was another c lass and should have been 
worth one credi t because you have to p repa re just as much for 
the TV m i d t e r m and final as for any other c lass . 

I agree that much useful m a t e r i a l can be presen ted in the 
TV sess ions that would not be prac t ica l o therwise , but the effect 
on the students ' t ime is to create a th ree hour c lass with only 
two hours of credi t . The argument has been given that other 
c l a s ses require labs (Science for example), but these a re 
invariably c lasses of three or more credi t hours where a lab is 
indispensable . The TV sess ions a re in no way, shape or form 
' l abs . ' They a re additional c lass presenta t ions without credi t . 
The c lass should be made three hours credi t or no TV. 

TV poorly done. Some one hundred-one comments indicated 

that the TV presenta t ions were poorly presented or the technical 

quality was poor. The following examples a re given as indicative of 

the comments in this a r ea . 

It is very difficult to keep ones attention focused on a 
fl ickering and unclear p ic ture . Many t imes the m a t e r i a l was 
presented in an uninterest ing way. 

The poor quality of the TV picture itself is very dis t rac t ing. 

The TV enrichment p rog ram wasn ' t a valuable supplement 
to my learning experience simply because it needs to be 
improved in many a r e a s , (1) sound (2) lighting (3) need a 
c l e a r e r picture (4) conversation needs to be changed so as to 
hold the students ' in te res t . 

It always seemed d rea ry and dark with mumbly sound. I 
kept falling as leep . 

I don't feel the TV labs to be of any useful purpose . Most of 
the p ro fesso r s a re very poor in present ing their m a t e r i a l s . 
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TV Examinations 

There were fifty-six negative comments about the examina­

t ions . Statements were in the a rea of "poor t e s t s , " "the t e s t s were 

available p r io r to exam t ime , " and " there were too many t r ick 

quest ions . " Several examples of these comments were : 

The t e s t s on the TV labs a re a f a rce - -p rac t i ca l ly everyone 
I know skips the TV labs and then c r a m s for the exams with 
other people 's involvement sheets . This doesn' t make one eager 
to go, when others get away with not going. 

One comment I would like to make--Why a re some of the 
ques t ions - - t r i ck ques t ions- -de signed not to tes t what you know, 
but take what you know and twist it around so you end up 
confused? 

It was simple to get religion lab sheets from other people, 
and the religion lab tes t was readily available to myself and my 
43 hall ma tes before the tes t . I, personal ly, did not believe in 
looking at the tes t , but a very large percentage did all four 
t imes the t e s t was given throughout the y e a r ! 

TV Media too Impersonal 

There were nineteen students who commented that the TV 

media was too impersona l . Three examples were : 

I prefer a flesh and bones professor to a black and white 
flickering shadow. You cannot communicate with a two 
dimensional p ic ture . 

I don't feel that religion can be taught effectively through 
such an art i f icial , impersonal media . 

A waste of t ime and ext remely invaluable. Crea tes a very 
impersona l feeling that should not be felt, especial ly in a r e l i ­
gion c l a s s . Straight lecture in a religion c lass i s a de t r imen t - -
there mus t be close spir i tual contact among m e m b e r s of the 
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c lass and the teacher for any element of test imony and love to be 
shared . The TV p r o g r a m is laughed at, dreaded, and skipped 
because of the poor personal contact, the bad audio-visual 
sys t ems , and the fact that such a deep, personal subject is dealt 
with in such a coarse , every-day manner . 

SUGGESTIONS MADE BY STUDENTS ON HOW TO 
IMPROVE THE TV ENRICHMENT PROGRAM 

A general overal l feeling from the students is that they do 

not want the TV p r o g r a m to be of a lecture type. They a re looking 

for something different than a lec ture . Many students commented 

that the presenta t ions they r emembered and learned from were those 

that had a film with the lec ture , i. e. , "Three Witnesses , " 

"Pr imi t ive Man, " and "Noah's Ark. " 

Use F i lms 

There were one hundred-five suggestions to use more 

professionally done films ra ther than a l ec tu re . Some typical 

comments follow. 

My own feelings on the TV lec tu res is that they a re not used 
proper ly . Right now they a re p r imar i ly of the TEACHER 
LECTURE TYPE. They would be much more effective if they 
were of an eye witness or involvement type. An example of an 
eye witness type would be like showing slides or movies of the 
archeology on the Book of Mormon instead of just having the 
l ec tu re r in the se r i e s hold up a few re l i cs then refer to some 
old char t . An involvement type would be something like the 
Church Sunday School films or the Home Teaching s e r i e s for 
Pr ies thood. 

TV presenta t ions should be done (if they must be done) by 
people t ra ined in television not amateur s whose action on 
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c a m e r a s a re stilted and very dis t ract ing. A well produced film 
done by professionals would do more than well meaning but very 
poor amateur at tempts at TV l ec tu res . 

I liked the TV labs much more when there were films 
shown. It is very hard to concentrate on a lecture when it is on 
TV. I think religion should be more personal , not make you feel 
like a number . When you see a film, you associate with it. 

Should have l e c tu r e r s who create enthusiasm for the subject 
among students. Too cut and dried present ly . I t ' s just like 
going to a regular c lass lec ture . If the school is going to put 
money into this p rogram, they should at leas t t ry to make it as 
in teres t ing , stimulating, and profitable as possible . 

The TV enrichment should not have so many lec tures 
as films and documentar ies about things which a re not covered 
or cannot be covered. There is too much duplication that makes 
the TV lec tures grow boring and uninterest ing. Too many 
speaker s . Hard to get involved. 

The purpose should be to p resen t ma te r i a l which is impos­
sible to give in c lass (thus, any discussion of doctrine should 
not be given since they can be given in class) and only if it is 
absolutely essent ia l and interest ing (bearing in mind that 
F r e s h m a n religion students a r en ' t in te res ted in all the things 
religion ins t ruc to r s a re ) . 

REPORT OF FACULTY RESPONSE TO: 
WHAT IS THE MAIN ROLE OF THE 

TV PROGRAM 

There were th i r teen wri t ten responses from the t eacher s in 

answer to the question, "If you feel that the TV enrichment p r o g r a m 

is a valuable supplement to your teaching, what do you perceive the 

main role of the TV presentat ions to b e ? " These responses a re given 

below as wri t ten. 
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To presen t , dynamically, a congruent s e r i e s of i l lus t ra ted 
findings on supplementary ma te r i a l s to the lesson outline. 

To provide supplementary ma te r i a l or teaching aids type of 
ma te r i a l that t eachers a r e unwilling to p repare for themse lves . 

To enr ich and review the c lass room ma te r i a l . 

Background ma te r i a l , giving the teacher more t ime to 
spec ia l ize . 

To provide supplementary m a t e r i a l s . I would prefer that 
the supplements be so outlined that I could skip them in c lass as 
the "Three Witnesses F i lm" and then make the exams par t of the 
regula r c l a s s . 

The TV enrichment ought to take care of al l the ma te r i a l 
other than doctrine which should be r e s e r v e d for the c lass 
discussion. 

I think it should be a supplement--avai lable but not 
requ i red . 

The main role of the TV Lab is to provide new and different 
exper iences for Book of Mormon students . Suggestions to do 
th i s : 

1. Less lec tures 
2. More mov ie s - - such as the one we had from Moody 

Institute 
3. More General Authori t ies excerpts 
4. Use role-playing, panels , and discussions with various 

au thor i t ies , e tc . , in lieu of some of the l ec tu re s . 
5. Be more selective among the full-t ime faculty 
6. More slides and visual a ids . 

It lets students be exposed to many different t e a c h e r s . 
Make sure they get the minimum amount of h is tor ica l data. 
P i c to r i a l views not otherwise ava i lab le - -a rcheologica l , e tc . 
Different points of view and different educational approaches . 

Supplement with ma te r i a l s difficult for the live teacher in the 
c l a s s room both internal and external . 
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To do that which can't be done by the teacher in the c l a s s ­
room. Only have TV enrichment in special and selected a r e a s 
and these must be well done. Very few l ec tu res , use documen­
t a ry , na r ra t ive and f i lms. 

SUGGESTIONS MADE BY FACULTY MEMBERS 
ON HOW TO IMPROVE THE 

TV PRESENTATIONS 

There were twenty-one wri t ten responses to the question, 

"P lease be frank in giving any other comments about TV enr ichment 

p r o g r a m not covered in the above questions." These responses were 

given in thei r ent i rety. 

Improve some of the topics covered. 

The test ing p r o g r a m was not good. The answers and ques ­
tions were widely circulated soon after the f i rs t exam day. 

Students ei ther overtly or covertly re ject one more requi red 
hour . Yet there a re other i tems which cannot be covered in the 
c l a s s room. I don't agree with a lec ture or taped discussion. I 
do believe in i l lus t ra t ions , d r a m a s , and v isua ls . A student 
i n c r e a s e s his test imony by involvement--not canned l ec tu re s . 

I would prefer receiving some of the enr ichment m a t e r i a l at 
a t ime such as the Book of Mormon seminar that Brother 
conducted and then use it as I saw fit in the c l a s s room. 

If the TV labs continue I feel students should be given credi t 
or make attendance voluntary. 

The question sheets for each lab section were good and 
helped hold the student involvement. However, when t e s t s a re 
made up, let them reflect m o r e the questions on the involvement 
shee t s . Many of my students ("A" students) had difficulty with 
the lab exam. Some of the questions seemed ambiguous and 
misleading, others were unrela ted to the relevant points of the 
l e c tu r e s . 
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No student likes to be lectured to by a machine . To justify 
the lab it has to use the video-media to pictorial ly demons t ra te . 
Lec tu res should only es tabl ish continuity. Get r id of the men 
and put in s to r i e s , mus ic and facts . 

I found great resentment because the students were forced 
to comply with another requi rement . Everything about the 
ins t ruct ions had a negative tone. "If you don't pass these t e s t s 
you fail the course , e tc . " I see no place for making religion 
become that kind of a discipline. 

The cur ren t p rog ram has caused concern because it was 
presen ted as one more requi rement with th rea t s if not complied 
with according to specifications. If it were offered as a special 
bonus and a reward for all who would like to know m o r e , I 
believe in t ime it could be sold and it would grow in populari ty. 
The students would become enthused about it. We would never 
get all the students but I believe enough to make it worthwhile 
would be t he re . Certainly t e s t s and th rea t s of not passing the 
course should not be a par t of it . 

Would movies of the presenta t ions be more expensive? 
Have specials about six t imes a s emes t e r giving the best through 
the movie media instead of TV. 

I think the benefits a re marg ina l and disproport ionate to the 
faculty and student t ime and effort requi red . 

Have TV once every two weeks. 

The students a re learning many negative lessons which we 
should plan to overcome. Some have concern only for the 
answers and not for the exper ience . Others a re ar ranging to 
talk to someone who has the depar tment exam before taking it 
t hemse lves . The exams should be evaluated by severa l t e ache r s 
before being published. 

Each TV enr ichment p r o g r a m and course on which it is 
based ought to be planned in t e r m s of bas ic , behavioral objec­
t ives , how they a re to be achieved and which of the objectives 
will be handled in c lass and which supported by the TV enr ich­
ment p r o g r a m . So far , we a re filling the t ime or duplicating 
efforts too much. 
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All of the technical p roblems in question seventeen need to 
be worked on. Students a re used to watching professional 
te levision. Church History TV quality is far from professional . 

Employ professional scr ip t w r i t e r s with Church History 
t e ache r s as consultants. Le t ' s do something worthwhile. 

Have fewer presenta t ions and make them top quality p r o ­
ductions. Make them something the students won't want to m i s s . 

There a re men with r e s e a r c h background that could p resen t 
m a t e r i a l not available in a textbook. Why not use them? 

I recommend an occasional presenta t ion- -someth ing 
different. 

The students a re not so concerned with mechanical p rob­
l ems- - f l i cke r e tc . if they get something worthwhile and not a 
repeat , repeat each t ime they go. 

Summary . There was much discontent manifest , from both 

students and faculty, with the p resen t TV enr ichment p rog ram. This 

discontent seemed to be s t rongest in the a r e a s of the types of p r e ­

sentations made on TV, the quality of the product ions, and that the 

TV presenta t ions a r e requi red and not optional. The discontent was 

manifested by the fact that one thi rd of the students did not attend 

half of the TV enrichment presenta t ions during the s emes t e r . 

Many pert inent suggestions for improvement of the TV 

enr ichment p r o g r a m were made by both the students and faculty. 

These suggestions were centered in the a r ea s of, having more 

professional ly done f i lms, documentar ies and nar ra t ive productions 

with very few, if any, presenta t ions of the lecture type. The 
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productions should not be a repeat or duplication of what has been 

presen ted in the c lass room, they should be fewer in number and of 

profess ional quality. 

It was felt that it was unnecessary to make any differentia­

tion between responses given by Book of Mormon and Church History 

students, or between t eache r s of Book of Mormon and Church 

History, except to show the responses of each group in the tab les . 



Chapter 5 

SUMMARY, FINDINGS, CONCLUSIONS 

AND RECOMMENDATIONS 

SUMMARY 

Need for the study. There has been a need to determine what 

at t i tudes of faculty and students were toward instruct ional television 

in the College of Religious Instruction at the Brigham Young Univer­

sity, to determine the a r e a s where instruct ional television could be 

improved and to determine the place of inst ruct ional television in 

rel igion cur r icu la . This study part ia l ly fulfilled these needs . 

Methods and p rocedures . The feelings of students and 

faculty of Undergraduate Religion 122 and 242 regarding the TV 

enr ichment p rog ram were solicited as the source of data in carrying 

out this study. Two ins t ruments were constructed for the purpose of 

securing the data and were called: Survey of Faculty Reactions to 

TV Enrichment P r o g r a m and Survey of Student Reactions to TV 

Enr ichment P r o g r a m (Appendix). 

The s ta t is t ical population for this study consisted of two 

thousand seventy-eight students enrolled in Undergraduate Religion 

138 
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122 and three hundred th i r ty - s ix students enrolled in Undergraduate 

Religion 242, for a total of two thousand four hundred fourteen 

students . There were also twenty-six faculty m e m b e r s , 69 percent 

of those teaching Undergraduate Religion 122, and seven faculty 

m e m b e r s , or 70 percent of those teaching Undergraduate Religion 

242 who par t ic ipated in the survey. 

Delimitations of the study. Only students and t eache r s 

involved in Undergraduate Religion 122 and 242 were used in this study. 

Limita t ions . This study was l imited from the standpoint 

that it was an opinion type study and may not be the final answer . 

FINDINGS 

1. This study revealed that 41 percent of the students su r ­

veyed would not recommend religion courses with TV enrichment 

p r o g r a m s to thei r f r iends. Twenty-nine percent of the students 

would recommend this type of religion courses and 30 percent of the 

students were undecided about recommending religion courses with 

TV enr ichment p r o g r a m s to their f r iends. 

2. It was found that 63 percent of the faculty and 40 percent 

of the students felt that the TV enrichment p rog ram was valuable 

enough to be continued next yea r . 

3. It was found that 60 percent of the students indicated that 
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they had been introduced to new ma te r i a l s on television that had not 

been presented in the live c l a s s . 

4. Sixty-four percent of the students indicated they were 

unfavorable toward the TV enrichment p rog ram. Fif ty- three percent 

of the faculty felt that the students were unfavorable toward the TV 

enr ichment p rog ram. 

5. Relative to the amount of t ime spent by students in 

p repara t ion for thei r c lass , it was repor ted that 7 percent spent no 

additional t ime other than the TV presentat ion, 55 percent spent one 

hour or l e s s , 34 percent spent from one to two hours , and 4 percent 

spent two hours or more additional to that spent by attending the TV 

presen ta t ions . 

6. Thir ty-nine percent of the part icipating faculty m e m b e r s 

indicate that the TV enrichment p r o g r a m was present ing ma te r i a l s 

that they would ra ther p resen t in the c lass room. 

7. It was found that 63 percent of the faculty, very seldom, 

if ever , made any reference to the TV enr ichment in the i r c l a s s e s . 

8. The study revealed that 95 percent of the students very 

seldom if ever r e fe r r ed to the TV enrichment ma te r i a l s in the live 

c l a s s . 

9. It was found that 80 percent of the faculty agreed that the 

TV enr ichment p rog ram should build test imony. However, 88 p e r ­

cent felt that the TV enr ichment p r o g r a m had done very little in 
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building tes t imony. 

10. It was discovered that both the faculty and the students 

indicated that the most appropriate format for TV enrichment p r o ­

g rams would be two live c l a s ses per week with one TV presenta t ion 

every two weeks . 

11. It was found that both the faculty and the students felt 

that cer ta in technical problems of the TV presenta t ions , i. e. , fl icker 

and wiggle of the TV pic ture , an unclear TV pic ture , poor sound, and 

inadequate lighting were causing TV presenta t ions to be of poor 

quality. 

12. It was revealed that 68 percent of the faculty and 87 p e r ­

cent of the students felt that TV presenta t ions in color would be an 

improvement . 

13. Relative to the types of TV p rog rams p re fe r r ed by the 

students, it was indicated by 60 percent of the students that they 

des i red a combination of professionally done films and TV l ec tu re s . 

14. In evaluating the TV involvement sheets , 80 percent of 

the students indicated that they should be continued as pa r t of the TV 

p r e sentations • 

15. It was revealed that 33 percent of the students surveyed 

m i s s e d half of the TV presenta t ions during the s emes t e r . 

16. It was found that 45 percent of the students r eg i s t e red 

in Undergraduate Religion 122 felt that the TV enr ichment mid t e rm 
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examination was about right as far as difficulty was concerned. 

17. The study revealed severa l objectives for using the TV 

enr ichment p r o g r a m in the College of Religious Instruction. These 

objectives were : (a) to more adequately provide for the large 

inc rease of f reshman students who were required to enrol l in Under­

graduate Religion 122, (b) to handle the increased teaching load due 

to l a r g e r enrol lment and insufficient number of t e ache r s , (c) to 

supplement the live c lass with pert inent information that could not be 

presen ted by the t eacher s in a normal c l a s s room situation. 

CONCLUSIONS 

On the bas is of the data presented in this study the following 

conclusions seem warran ted : 

1. It was concluded that the TV media cannot replace the 

c l a s s room teacher . The TV media should be regarded as another of 

the many aids available to t eacher s for use in supplementing and 

enriching thei r teaching. 

2. It was concluded that in o rder for lecture type TV 

presenta t ions to be well received by students and faculty, they must 

be enhanced with visuals and other m a t e r i a l s . Students and faculty 

expect much more from a presenta t ion via TV than just a p rofessor 

lectur ing. 
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3. It appeared that the faculty and students felt that the 

mechanical quality of the TV presentat ions in the College of Religious 

Instruct ion was only fair . Both students and faculty felt that much 

improvement was needed in this a rea to upgrade and improve the 

quality of the TV presen ta t ions . 

4. The TV enrichment presentat ions could be vital supple­

ments to c l a s s room instruct ion. However, they will need to be 

proper ly produced by using the TV media to its fullest potential . 

5. Due to the nature of proper ly produced TV presenta t ions , 

it is much more difficult to produce a sat isfactory TV presentat ion 

than to produce a s imi la r lesson to be used in a live c l a s s . 

6. Many faculty and students of the College of Religious 

Instruct ion have not been significantly impressed by the TV enr ich­

ment p rog ram. They do not look at the TV presentat ions as vital to 

the course of study, but as an added burden to be endured. 

7. The TV enrichment p rogram used in the College of 

Religious Instruction had as an objective the providing of supple­

menta ry information not available to the c lass room teacher . This 

objective has been somewhat fulfilled. 

RECOMMENDA TIONS 

The following recommendat ions a r e made based on this 

study: 
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1. It is recommended that the TV presenta t ions used in the 

College of Religious Instruction be improved by: 

a. Releasing the individual in charge of the TV enr ich­

ment p r o g r a m from mos t , if not all , of his teaching 

load in o rder for him to have sufficient t ime to plan 

and produce the TV presen ta t ions . The individual 

placed in charge of the TV presenta t ions should be a 

profess ional ly- t ra ined person . 

b . Having some type of a t raining p rog ram for those 

individuals who par t ic ipate in the TV presen ta t ions . 

c. Employing professional scr ipt w r i t e r s to wri te 

sc r ip t s for TV presen ta t ions . These scr ip ts should 

be produced with p roper consultation with personnel 

from the College of Religious Instruction. 

d. Eliminating, as much as possible , the technical 

difficulties of the TV presenta t ions , i . e . , human 

e r r o r s , flicker and wiggle of the TV picture and other 

difficulties at tr ibuted to the Eidophor machine . 

e. Using as many professionally done films and fi lm-

s t r ips as possible , as pa r t of the TV presen ta t ions . 

f. Having very few, if any, s t raight lec ture type p r e ­

sentations by faculty m e m b e r s presented on TV. 
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2. It is recommended that the number of TV presenta t ions 

be reduced, and that they be wri t ten into the cur r icu lum as an 

in tegra l and important par t of the course of study. 

3. It is recommended that involvement sheets be used as 

pa r t of the TV presenta t ions , but that these should be improved by: 

a. Having questions on pert inent , important information 

only. 

b . Any l is t of th ree or m o r e i tems presented on TV 

should be printed on the involvement sheet. 

c. Having some thought-provoking, concept type 

questions included on the involvement shee ts . 

d. Having involvement sheets in the hands of students 

severa l days before they view a TV presenta t ion in 

order for students to have the opportunity to review 

them pr io r to seeing the TV presenta t ion. 

e. Leaving room on the involvement sheets for students 

to wri te additional notes . 

4 . It is recommended that equipment be purchased in o rder 

for TV presenta t ions to be produced and shown in color. This would 

great ly enhance the color s l ides , photographs and other i t ems in 

color that a re used on TV. 

5. It is recommended that further study be done in the a r ea 
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of programming television presenta t ions for the teaching of rel igious 

subjects . 
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To: Teachers of Book of Mormon 122 and 
Church History 242 

Re: Adminis t ra t ion of Survey of Student 
Reactions to TV Enrichment P r o g r a m 

As announced in our las t college faculty meeting, a quest ionnaire has 
been devised to obtain the react ion of students to the TV Enrichment 
P r o g r a m , in Book of Mormon and Church History, We a re very 
des i rous of obtaining this information. 

In o rder to obtain the best response from the students , we a re asking 
you to give this quest ionnaire to your students during the f i r s t 10 
minutes of the Final Examination per iod. 

We a re also asking all the t eache r s of Book of Mormon 122 and 
Church History 242 to fill out the Survey of Faculty Reactions to TV 
Enrichment P r o g r a m . Most of the full- t ime faculty filled this out at 
the las t faculty meet ing. All part-t ixne t eache r s will be given a copy 
of the survey along with the student su rveys . 

Brother James Killian will del iver the requi red number of quest ion­
na i r e s and answer sheets to your office by May 21 , 1970. He will 
pick them up f rom you following the final exam per iod. 

Thanking you for your cooperation, 

Sincerely, 

Daniel H. Ludlow, Dean 
College of Religious Instruction 
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INSTRUCTIONS FOR STUDENT SURVEY 

PLEASE ADMINISTER TO STUDENTS IN THE FOLLOWING 

SECTIONS: 

PLEASE HAVE STUDENTS FILL OUT AT THE BEGINNING OF THE 

EXAM PERIOD. 

PLEASE HAVE STUDENTS USE ANSWER SHEETS. 

STUDENTS ARE NOT TO IDENTIFY THEMSELVES IN ANY WAY ON 

THE ANSWER SHEET. 

STUDENTS SHOULD USE A #2 PENCIL OR SOFTER TO FILL OUT 

ANSWER SHEET. If some students do not have pencils have them 
fill out with pen. 

THANKING YOU FOR YOUR COOPERATION 
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SURVEY OF STUDENT REACTIONS TO TV ENRICHMENT PROGRAM 

Choose only one answer to each question. 
Please use answer sheet. DO NOT list name or student number on answer sheet. 

1. Year in school: (a) freshman (b) sophomore (c) junior (d) senior 

(e) graduate 

2. Age: (a) 18 or under (b) 19 or 20 (c) 21 or 22 (d) 23 or 24 (e) 25 or older 

3 . Sex: (a) male (b) female 

4. Are you a member of the LDS Church? (a) yes (b) no 

5. Are you a returned missionary? (a) yes (b) no 

6. Do you consider yourself an active and devoted Latter-day Saint? (a) yes (b) no 

7. For which religion course are you registered this semester? (a) Book of Mormon 122 
(b) Church History 242 

8. To what degree did your instructor refer to the TV enrichment material in your 
classroom? 
(a) very often (b) often (c) seldom (d) never 

9. Considering the faculty lecturers as a group, rate their effectiveness to communicate 
their message on videotape: 
(a) outstanding (b) very good (c) good (d) fair (e) poor 

10. How frequently did you attend the TV presentations this semester? 
(a) always attended (b) missed 1-3 (c) missed 4-6 (d) missed 7-9 
(e) missed 10 or more 

11. The Involvement Sheets had: 
(a) too many questions (b) about the right amount of questions 
(c) too few questions 

12. As an aid in recalling the material presented in the TV Enrichment Program, 
the Involvement Sheets have been: 
(a) extremely helpful (b) very helpful (c) helpful (d) not very helpful 
(e) of little help 

13. Realizing that Involvement Sheets can be modified as need is indicated, which best 
represents your feeling: 
(a) continue to have Involvement Sheets (b) eliminate them 

14. Did your instructor cover the same material in class to the point that there was 
frequently unnecessary duplication? (a) yes (b) no 

15. Were you introduced to new materials on TV which you considered important to 
know and which were not provided by your instructor? (a) yes (b) no 

16. In my opinion, the number of TV presentations that were done effectively was: 
(a) 11-14 (b) 7-10 (c) 3-6 (d) 1-3 (e) none 
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17. How often did you raise questions on the TV presentations in the live c lass? 
(a) very often (b) often (c) seldom (d) never 

18. Which word or phrase best represents your reaction to the TV Enrichment 
midterm examination: 
(a) very difficult (b) difficult (c) about right (d) easy 

19. My general over-all feeling about the TV Enrichment Program is : (a) very 
favorable (b) favorable (c) indifferent (d) unfavorable (e) very 
unfavorable 

20. Rate this class in comparison to the other BYU religion classes you have taken 
without TV Enrichment: 
(a) superior (b) good (c) average (d) below average (e) does not 
apply as I have had no other religion classes 

2 1 . The TV Enrichment Program has added to my knowledge of the subject matter: 
(a) very much (b) much (c) some (d) little (e) none 

22. The TV Enrichment Program has added to my testimony: 
(a) very much (b) much (c) some (d) little (e) none 

23. I would recommend religion courses with TV Enrichment Programs to my friends: 
(a) yes (b) no (c) undecided 

24. I would prefer TV presentations to be: 
(a) a variety of lecturers during a series (b) a combination of lectures and films 
(c) documentary (d) films only (e) a variety of lecturers during a single 
presentation 

25. Do you think that TV presentations in color would be an improvement? 
(a) yes (b) no (c) undecided 

26. What final grade do you anticipate receiving in this c lass: 
A B C D E 

27. How much time do you normally spend in preparation for each class period in 
addition to the TV Enrichment Program? 
(a) none (b) 1 hour or less (c) 1-2 hours (d) 2 hours or more 

28. In my opinion, the format most appropriate for TV presentations would be: 
(a) 1 live class and 1 TV presentation per week (b) 2 TV presentations per 
week and no live class (c) 2 live classes and 1 TV presentation per week 
(d) 2 live classes per week & 1 TV presentation every 2 weeks (e) 2 live 
classes per week with no TV Enrichment Program. 

29. In my opinion, the TV Enrichment Program is valuable enough to be continued 
next year: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

30. In my opinion, the TV presentations provide little that should not be provided 
through films and other visual aids during the regular class period: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

31 . The mechanical problem that bothered me the most was: 
(a) poor lighting (b) bad sound (c) flicker and wiggle of TV picture 
(d) unclear picture 
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If you feel that the TV Enrichment Program is a valuable supplement to your 
learning exper i enc , what do you perceive the main role of the TV presenta­
tions to be? 

Please be frank in giving any other comments about the TV Enrichment Program 
not covered in the above questions. 
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SURVEY OF FACULTY REACTIONS TO TV ENRICHMENT PROGRAM 

Choose only one answer to each question: Please use answer sheet. 

1. My teaching assignment is: 
(a) full-time, College of Religious Instruction (b) part-time, College of 
Religious Instruction (c) full-time, other college teach in College of Reli­
gious Instruction. 

2. How many TV presentations have you seen? 
(a) none (b) 1-3 (c) 4-6 (d) 7-9 (e) 10 or more 

3. In my opinion, the TV presentations aid the students in their acquisition of 
subject matter: 
(a) very greatly (b) greatly (c) some (d) very little (e) none 

4. In my opinion, the TV presentations strengthen student's testimonies: 
(a) very greatly (b) greatly (c) some (d) very little (e) none 

5. In my opinion, the TV presentations provide little that I would not prbvide 
through films and other visual aids in my regular class, 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

6. In my opinion, the attitudes of students are generally unfavorable toward the 
TV enrichment program: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

7. In my opinion, the TV presentations are usually more entertaining than instruc­
tional: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

8. In my opinion, the TV presentations should build testimony: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

9. In my opinion, the TV presentations should provide additional information to 
that presented in the live class: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

10. In my opinion, the format most appropriate for TV presentations would be: 
(a) 1 live class, 1 TV presentation per week (b) 2 TV presentations per week 
and no live class (c) 2 live classes and 1 TV presentation per week (d) 2 
live classes per week and 1 TV presentation every 2 weeks (e) 2 live classes 
per week with no TV enrichment program* 

11. To what degree did you refer to the TV enrichment material in the classroom: 
(a) very often (b) often (c) seldom (d) never 

12. In my opinion, TV presentations in color would be an improvement: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

13. To what degree did students refer to the TV enrichment material in the live 
class? (a) very often (b) often (c) seldom (d) never 

14. In my opinion, the TV presentations are presenting material which I would 
prefer to present in my regular class. 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

15. In my opinion, the TV enrichment program is valuable enough to be continued 
next year: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 
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2-

In my opinion, the TV media is doing what it is designed to do; that is to 
supplement the live class: 
(a) strongly agree (b) agree (c) undecided (d) disagree (e) strongly disagree 

The mechanical problem that bothered me the most was: 
(a) lighting (b) sound (c) flicker and wiggle (d) unclear picture 

If you feel that the TV enrichment program is a valuable supplement to your 
teaching, what do you perceive the main role of the TV presentations to be? 

Please be frank in giving any othor comments about TV enrichment program not 
covered in the above questions. 
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