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a part of their new culture as rapidly as possible. Classes in 

English were held for those who could not speak the language. A 

tool devised to help the immigrants learn the language faster and 

to also assist the other Saints was the Deseret Alphabet, but this 

phonetic system was shortlived. A copy of the Deseret Alphabet is 

found in Appendix C, 

Brigham Young wanted the Indians to be educated also. He did 

not have much hope for the adult Indian population because of their 

great degeneracy. He did, however, have faith in the future generations 

of Indians and advocated teaching these people the useful skills such as 

farming to help them become self-sustaining and not so heavily reliant 

upon the white man. Brigham Young also taught them the Gospel. He be

lieved the Indians were the posterity of a noble race and had a promise 

in the future; still he did not want his people to fraternize with the 

Indians and become so familiar with them that they could not maintain 

their role as teachers. For his actual feelings regarding treatment of 

Indians refer to Appendix A. 

Brigham Young was a practical man and wanted the people school

ed in vocational education as well as reading and mathematics. He  pio

neered in vocational education and encouraged each person to learn a 

useful skill in some branch of mechanism. Their education would help 

them enjoy a better life and help them contribute to the well-being of 

others.  He taught that the Gospel embraces all good and makes man's 

life complete. 

He encouraged the people to spend time relaxing and helped them 

see that they could derive pleasure from honest work. He wanted 
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recreation to play a key role in the Latter-day Saint community life 

and stressed that these activities were a part of their training and 

education to become better people. 

He wanted the people to be educated in their own free schools 

and not in a school set up in their midst by gentiles. He encouraged 

the establishment of common schools in every community and encouraged 

the people to take advantage of them. He wanted all to have equal 

educational opportunities and felt that each person should contribute 

his substance to the building and maintaining of schools. 

All knowledge comes from God; and it is through the Spirit 

that the greatest learning and acquisition of knowledge is acquired. 

People were encouraged to do all they could to learn but to let the 

Spirit guide them to the acquisition of more knowledge and wisdom. To 

the Latter-day Saint, knowledge is valuable and should be continuously 

sought after. 

Brigham Young was not an ordinary man. In the eyes of the 

Latter-day Saints he was a Prophet of the living God and was a tool the 

Lord used to have His people led and directed in their progression. 

Many of the educational practices of Brigham Young were well received 

at his time and in light of current educational pedagogy stand firm. 

Conclusions 

Some major conclusions that can be drawn from this study are 

as follows 

1, Brigham Young was an advocate of education and his statements 

clearly indicate that his approach to education was that all people should 
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gain as much knowledge and learning as possible in this life to pre

pare them for eternal progression. Man's education was started before 

coming to this earth and was to continue through the eternities. 

2. Man was to subdue the earth and master the elements. Man 

was to be frugal, to be spiritually minded, and to subdue the earth. 

These and other activities and practices would show man's true character 

and would prepare him for the eternities. 

3. Brigham Young taught that in order for man to be fully 

prepared he must acquire as much of the learning of the world as possible 

and still must keep himself close to his Father in Heaven. All knowledge 

belongs to God and is to be acquired by man. 

4. The Holy Ghost aids man in learning spiritual truths. The 

temporal affairs of man are a part of his life that also should be ruled 

by the promptings of the Spirit. 

5. From the evidences available there is a clearly established 

similarity between the educational tendencies of Joseph Smith and Brigham 

Young as leaders of the Church. The modern-day scriptures as revealed to 

the Prophet Joseph Smith as contained in the Doctrine and Covenants, and 

the early association of the two men, are the principal connecting links 

that have accounted for the basic similarities in philosophy. 

6. From the establishment of permanent houses of learning under 

Brigham Young's direction in the West, the Latter-day Saint people have 

continued to make education a basic and integral part of their religious 

tenets. The basic views and practices of Brigham Young even in light of 

current pedagogy are clearly in evidence and thus he can truly be called 

a great educator of his day. 
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APPENDIX A 

PROPER TREATMENT OF THE INDIANS 

Discourse by President Brigham Young, Tabernacle, 
Salt Lake City, April 1854. 

As the subject has been broached concerning the Indians, I 
will take the liberty to make a few remarks, and with all due defer
ence and respect to my brethren, and especially to Brother George A., 
who has last spoken to you. I am under the necessity, to satisfy my 
own feelings, to deviate from his remarks a little. I will not say, 
however, that I shall deviate from his real feelings, though I may 
from what is conveyed in his remarks. 

I wish to say to this congregation and to the inhabitants of 
the Territory of Utah, in connection with the travellers that are 
passing through, if the whites in their character and position with 
the intelligence and knowledge of the world and of mankind which they 
have, had been as kind to the Indians as they have been to the whites 
from the beginning, there never would have been a single difficulty to 
this day. I wanted to make that assertion, for it is verily true. 

If the inhabitants of this Territory, my brethren, had never 
condescended to reduce themselves to the practices of the Indians, (as 
few of them have,) to their low, degraded condition, and in some cases 
even lower, there never would have been any trouble between us and our 
red neighbors. 

This is the key to the whole of it. Young men, middle aged, 
and boys have been in the habit of mingling with the Indians—of going 
to their camp and trading with them a little; and they have tried to 
cheat them. They have sat down in their wickeups and talked with them 
in the most ludicrous manner; they have gambled with them and run horses 
with them, and then have taken a game of fisti-cuff with them. If they 
had treated them as Indians and as their degraded conditions demanded, 
it would have manifested their superiority, and a foundation for diffi
culties would not have been laid. 

Brother George says he knows what I have said is true. He did 
not explain his real feelings on this matter. 

Allow me to say a word in behalf of Walker. I tell this con
gregation and the world that "Indian Walker," as he is called, has not 
been at the foundation of the difficulties we have had. He has had 
nothing to do with them. I told you so last summer, and I tell it to 
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you now. I know it from that which is within me. Has he done no wrong? 
I did not say he had done no wrong. He has been angry and felt at times 
that he would like to destroy this people but I do know that he has been 
held by a superior power. At the very commencement of the fuss, he was 
not in favor of killing the whites. 

When Kiel was killed, the Indians were still in the canyon; 
and when the whites followed them, they could have killed every man; 
but Walker said, "No—they shall not be killed." Arapeen took his San 
Pete squaw and his favorite horse, and killed them, and said, "If God 
is satisfied, I am." 

Who are the guilty Indians? A few bad men, who thirst for 
blood, who do not have the spirit of the Lord, but love to steal Indian 
children and kill one another,—who love to steal from each other and 
kill anybody or everybody. A few of them we know. But I tell you, 
Walker has not been the cause of the Indian war. But the Lord will 
work out the salvation of his people, if they do as they are told. I 
tell the brethren who live out from this city that the Indians are 
friendly and wish to make treaties. 

Now is the time to build forts and pastures for cattle by 
ditching and walls. Let the community arise and build large pastures, 
I am far more afraid of white men stealing our cattle than I am that 
the Indians will. Go to, now; and do not scatter, but gather. 

When men are oppressed it is in their own hearts and feelings: 
it is not because oppression comes upon them from any other quarter, 
that they are dissatisfied. They are not satisfied with themselves— 
that is the trouble. They may go to the States, to California, or any
where else, and they will not be satisfied; but they will always be 
dissatisfied, until they can leave themselves behind. But as long as 
they must take themselves with them, they will never be without the 
cause of their dissatisfaction. 

They ought to have left self behind them when they started to 
come here, and have come with a view to build up the kingdom of God. 
All those who have come to these valleys with such feelings are satis
fied. They have always been satisfied, and always will remain satis
fied so long as they retain that good intention and do not again bring 
back self, 

I want to say a few words on Indian character. When one tribe 
of Indians are at war with another, if a few sally out and kill a warrior 
of the opposite party, that tribe will watch their opportunity and per
haps go and kill men, women and children of the other tribe. They do not 
care whom they kill, if they can kill any of the tribe. This has been 
taught them from age to age. The inhabitants of the United States have 
treated the indians in like manner. If but one person or only a few 
were guilty of committing a depredation upon a white settlement, they 
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have chastised the whole tribe for the crime, and would perhaps kill 
those who would fight and die for them. 

But no mercy can be shown the poor Indians. No "We will 
kill the whole of you, if we can," instead of hunting out those who 
have committed the depredation, and chastising them according to their 
deserts0 We must shun this practice, and teach them that the man who 
has committed the depredation is the man that must pay the penalty, 
and not the whole tribe. It is our duty to teach them good morals 
and the principles of the Gospel of Christ. We are their saviours. 

As I have done all the time, I tell you again to-day, I will 
not consent to your killing one Indian for the sin of another. If any 
of them commit a depredation, tell the tribe to which they belong that 
they may deliver up the man or men to be tried according to law and you 
will make friends of the whole tribe. They have men among them they 
would be glad to have dispatched. For instance, there is a man at Utah 
called Squashhead; it is said that he has made his boast of taking 
father Lemons child and killing it. We know the other Indians wish he 
was dead; they do not like to kill him for fear of their own lives. 
They would like to have that man tried and hung up for the murder of 
that child. 

We must pursue a different course with the Indians than we 
have pursued heretofore; and when we do the best we can and all we can, 
the Lord will do the rest of it, if the people will do as they are told. 
You have not been counselled to follow them into the mountains, for 
there are not soldiers enough here to contend with them there and kill 
one hundred of them. Though we could raise twelve thousand men, and 
should send them into the mountains, and let them undertake to follow 
the Indians on foot, where their horses could not find footing, the 
Indians would escape from them, in spite of their efforts, and steal 
all their horses into the bargain, and laugh them to scorn. If we 
wished to destroy them, the only way would be to set dead-falls and 
traps o 

They came pretty nigh starving to death last winter; and they 
now see, if they are driven from these valleys in winter, they must 
perish; therefore they now want to make good peace. Treat them kindly, 
and treat them as Indians, and not as your equals. 

I have fed fifty Indians almost day by day for months together. 
I always give them something, but I never forget to treat them like 
Indians; and they are always mannerly and kind, and look upon me as 
their superior. Never let them come into your nouses as the whites did 
in Utah (County), There they would let them lounge on their beds until 
finally they would quarrel and become angry, if the women would not let 
them lounge upon their beds. Great big, athletic fellows would want to 
go into the wickeups of the "Mormons," and lounge upon their beds, and 
sit on their tables and on their chairs, and make as free as though they 
belonged to the family. When their familiarities became oppressive to 
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the whites, and they desired them to leave their houses, it made them 
angry, and I knew it would. This is the true cause of the Indian 
difficulties in Utah. 

I say to the brethren who live in the country, treat the 
Indians kindly; and now is the time to finish your forts, and make them 
doubly strong; and then go to with all your might and prepare places to 
keep your cattle, that neither white men nor red men can possibly steal 
them from you. If you want to know how strong to build your forts and 
your cattle yards, I will answer you as I did the brethren when we left 
Nauvoo. They wanted to know what kind of lariets they must provide, and 
how securely they must tie their animals. I said, "Tie them so that the 
Devil cannot get them." Secure yourselves, then, so that you can lie 
down and sleep in peace and be comfortable. Now is the time for us to 
make efforts to build places of safety. 

Our meeting has continued about as long as we wished it. The 
brethren will sing, and we will adjourn till to-morrow morning at ten 
o'clock. 

Journal of Discourses, VI, 327-29. 



APPENDIX B 

A LETTER TO THE GENERAL ASSEMBLY OF THE STATE OF DESERET 

Written by Brigham Young, Feb. 8, 1850. 

Gentlemen,— 

Your petitioners beg leave to say that they feel, most sensibly, 
the many difficulties they are daily called to encounter, in the common 
concerns of life, for the want of a good education; and this feeling is 
what prompts them to address you on the present occasion; and 

Whereas, under existing circumstances, we cannot hope that our 
children will be able to attain to great knowledge than their fathers; 
and, as we are already a great people, and are continually increasing 
in numbers, wealth, and power, and means to accomplish to do anything 
that ought to be done; and are occupying a space in the material world, 
where Nature, the greatest University of arts and science, can be 
studied to its utmost perfection, surrounded as we are by teachers, 
whose researches are not confined to earth; and, 

As we have gathered to this place from the various nations of 
Christendom, and are of different languages and dialects; of different 
customs, habits, manners and propensities; arising, in a great degree, 
from the impress of early examples; with but few books in our midst, and 
fewer teachers capable of instructing us from those books; while the 
diversity of knowledge and language in our midst is so great, that it 
is often difficult to transact the common and necessary business of 
life; and, unless some general system of education is introduced, those 
difficulties are likely to continue; and, 

As we are now in our infant State, just beginning to exercise 
the powers and prerogatives that belong to an independent Government; 
are at that period of time when it is easier to guide the infant mind 
aright, than it will be to turn the aged from their errors; and we 
feel that it is of the utmost importance for this State, whose in
habitants are destined to become very numerous, to lay the surest 
foundation for a system of general education in its infancy, that 
the rising, and succeeding generations may be benefited, and thereby 
become assimulated in their general characters and customs, and 
educations; so as to produce a oneness of feeling, which is necessary 
for the peace and prosperity of the Government; and we believe that 
more can be effected towards accomplishing this object now, than at 
any future period, and at less expense; and, 
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As means are not wanting to make a beginning; and though it may 
be small, wealth and facilities will increase with the increase of popu
lation and emigration, so as to overbalance the increase of our necessiti-
ties, as a people; and knowledge should increase with wealth, inasmuch 
as no more valuable means can be devised for the appropriation of a 
surplus income among any people, than to promote education, so long as 
wisdom exalteth, and ignorance debases; and so long as knowledge with a 
few is liable to be perverted from its intentions, and become oppressive 
to the many, who are ignorant of its advantages; and 

From past experience and present necessitities, we are strongly 
inclined to believe that there is something radically wrong in the 
general and popular principles of education, among the nations from whom 
we have originated; insomuch that it is very uncommon for any individual 
to attain to any thing more than a common school education; their colleges 
and seminaries being so planned, and conducted upon such principles, that 
the rich only could reach them with their gold; while their books were 
so written, and clothed in mystery, and technicalities, and unknown 
language, we could not understand them; so that from the same we could 
derive very little information during our leisure hours, on any science 
or profession; and we have been led to doubt, whether such exclusive 
institutions have been productive of more good, than evil; and 

We believe that books, and learning in the arts and sciences, 
and on all subjects and professions, may be simplified, and be made more 
Godlike, so as to bring general information within the reach of every 
common understanding and capacity, as well as the various mechanic 
trades, or the employment of the farmer; and we feel that a thing good 
in itself, is good for all alike; and that if education is good for one 
man, it is good for all men; and if it is good for men it is good for 
women too; and if it is good for children, it is good for parents; and 
if it is good for young men, it is good for old men; but the younger 
they get it, the better it will stay with them, and the greater use they 
can make of it; and, 

Students in popular colleges and seminaries are not allowed to 
marry, by which many vices and evils, might be annihilated; or, if they 
should marry during their years of study, they could never graduate, or 
receive their diploma; but we are so ignorant of common civility, good 
manners and correct education, that we do not know what harm there 
would be in our going to school with our children, any more than there 
would be in going to meeting or the dinner table, or taking a pleasure 
ride, or an airing for health, that we do not know any good reason why 
we should not have the privilege, with them, to improve our education 
during the winter months, when all labor is suspended in our midst by 
frost and snow; for many of us are not so old yet, but that we might 
learn many things which might be profitable and useful, if it was not 
unpopular; and if all the citizens of a State should go to school, that 
would certainly make it popular enough for them; and 
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We earnestly desire that our posterity should be learned, 
every one of them, so that the learned professions may be destroyed 
from their midst, and each be his own lawyer, priest, and doctor, so 
that they may not be imposed upon by the few learned, who may come 
among us by chance or design, and wish to grow rich on our ignorance, 
or feast on our labors; for intelligence, liberty and independence 
are as sweet and sacred to man, purchased by hard labor, as they 
possibly can be to the rich bought with money; and 

If we do not progress, we feel assured that it will be a 
natural consequence for us to retrogade in the school of intelligence, 
and that the simplest and most extensive means of universal education, 
will be the richest inheritance we can leave to our posterity; and 
that time is rapidly progressing, so that the State has no moments to 
lose on this momentous subject; and 

We believe, that man, in his most exalted nature, is self-
existent, eternal, imperishable and Godlike; capable of social inter
course with all intelligencies; and that so far as we are at present 
concerned, our physical and mental, formation and information, lie at 
the foundation of all our passions and propensities, which may be 
governed by correct knowledge; and 

So far as we know, the best artists are Nature's children, 
and universal Nature is the most perfect universal University, and 
the most perfect knowledge of Nature tends to the perfection of man, 
and all true philosophy is founded in Nature, and perfected by 
Revelation; and under existing systems of education, unless the life 
of man is prolonged, he must die ignorant of general philosophy, and 
the true art and science of living, and dying; and 

In literature, we believe this to be an age of darkness, and 
a proper time for reform in the English language, which is rightfully 
our national institute, or speech; and which is spreading abroad upon 
the earth, and extending its influence far and wide; and which might 
be improved by dispensing with all silent letters, as we believe; for 
in our ignorance, we know of no use for them; neither do we know of 
any use for capitals, semi-capitals, and different forms and figures 
for letters, designed to express the same sound, any more than we do 
the use of spelling a word one way and pronouncing it another, which, 
so far as we can comprehend, only tends to confusion and contentions 
among speakers and writers; and so far as diversity of sentiment ex
ists about spelling, and pronunciation, it is no more than we expect, 
to find a diversity of opinions about philosophy, grammar, rules of 
mathematics, and many other things; 

Therefore, we, your petitioners earnest solicit the immediate 
attention of your honorable body to the important subject of education; 
and that you will incorporate the most liberal institution for the bene
fit of your petitioners,citizens of the State of Deseret which may have 
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4. Women were to be educated because their intelligence 

worth and ability was equal to that of man's in certain areas. They 

were to learn all they could and in several instances to work in 

business capacities. 

5. Indians were to be treated as Indians but they were to be 

taught the Gospel and the basic skills of farming so they could become 

self-sufficient in the changing world and in a few generations they 

should begin to inherit their promised blessings. 

6. Vocational and industrial training was very much a part 

of education. Brigham Young's view was that each person should learn 

some useful skill. 

7. Brigham Young's educational views and practices were in 

advance of his time as viewed in the light of the frontier setting, 

but they are valid in the light of modern pedagogy and as they are 

seen as a means to raise a people to conquer their circumstances. 

Abstract approved by: 


