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CHAPTER I
INTRODUCTI ON

In the past the American Indian of Southeastern Utah has not
been receptive to efforts by the "Anglo~people' to educate him. Father
Liebler, the founder of St. Christophert!s Mission, at Bluff, Utah,
records an expression of this resistance to the "white man's educa-
tion''s

They want us to send our children to school. We need our

children to herd the sheep, to carry water and firewood. They
don't teach how to herd sheep, how to weave, how to track animals.
They teach them to talk American and to read and write. That is

no good. Nobody understand American except only the traders and
the teachers. The traders can talk Navajo, so we don't need to
learn American to talk with them, and the teachers we can getqalong
without. Arnd nobody can read, so what is the use of writing?

One of the important accomplishments in the field of Indian
education has been the progress made in reducing much of this resist-
ance. As a result of this reduction, most Indian children are now
receiving an education, either in the public schools, federally
sponsored Bureau of Indian Affairs schools, or the private mission
schools. In 1959-1960 the Navajo tribe expected to have over ninety-
five percent of school-age children in some sort of schooliz- This hign
a percentage would not be uncommon at the present time. There were

ﬁH Baxter Liebler, Boil My Heart For
Prebﬂ, 1969), pp. 36=37.

Me (New York: Exposition

“Betty Stirling, Mission to the Navajo (Mountain View,
California: Pacific Press Publishing Company, 1961), p. 135.



more Indian students graduating from the San Juan High School in
Blanding, Utah, during the 1970 year than any other time in the history
of the school.

I This increase in the attendance of the Indian student in the
various schools has had considerable influence upon the teaching
methods used in the Christian religious education of the Indian
‘students. It was impossible a few years ago to successfully use many
of the methods used today. Teaching methods were almost entirely
limited to those fitting the culturél background of the Indian. With
the coming of compulsory education for all Indian children modern
teachlng methods are becoming useful.

Thiﬁ study was concerned with the development of teaching
methods used in the religious instruction of Indiaﬁ students in South-
eastern Utah. Since 1943 several Christian religious groups have made
formal attempts to instruct the Indien children in Christian religion
and to improve the teaching methods used. Among these groups, The
Church of Jesus Christ of Latter-day Saints?as recently increased 1its
efforts in the field of religious education for the Indian students of
Southeastern Utah. I

This study will analyze the teaching methods of the L.D.S. ana
non=L.D.S. religious educational movements in Southeastern Utah among
the Indian people since 1943%; and determine the similarities and
differences between the teaching methods of these religious educatilonal

movements.



STATEMENT OF THE PROBLEM

1t was the purpose of this study (1) ﬁo analyze the teaching
methods of the L.D.S5. and non-L.D.S. religious educational movements
in Southeastern Utah among the Indian people since 19433 and (2) to
determine the similarities and differences between the teaching methods
of these religious educatlonal movements in order that there will be an

awareness of some of the contributlons made by these various movements.
IMPORTANCE OF THE STUDY

The Church of Jesus Christ of Lattér;day saints has con-
ﬁinuously stressed 1ts responsibility to teach the gospel to the
Indians. Following this tradition, one of the main purposes of the
early Mormon settlers in Southeastern Utah was to fulfill this res-
vonsibility of teaching the principles of the gospel to the Indians of
this area. Brigham Young dJr., speakiﬁg at Bluff, Utah, told the early
Saints, ". . . that the mission had been established by the inspiration
of heaven for the salvation of the Indians."3 Other denominations have
also felt a need to provide religious instruction for the Indians. 1t
is-imﬁortant to The Church of Jesus Christ of Latter-~day Saints to know
the similarities and differences of the teaching methods used 1n these
movements, so that they will be aware of the contributions these move-
ments could make to their own program of Indian education.

5 QIR el e, < TS e il . Do

3Albert R. Lyman, Edge of the Cedars (New York: Carlton Press,
1966) sy R 62.:



DELIMITATIONS OF THE STUDY

This thesis wag delimited in its scope to include only the
Navajo Gospel Crusade, The Church of Jesus Christ cf Latter-day Saints,
The Seventh~day Adventists, the Episcopal Christian religious educa-
tional movements among the Indians in Southeastern Utah since 1943,
Other groups have attempted to indoctrinate the Indian, but they have
been excluded from this study for one or more of the following reasons:
(1) the minor role they have played, (2) their lack of success, and
(3) their lack of time to develop a program. This thesis was further
delimited to exclude the teaching methods used in the worship and
missionary proselyting activities of The Church of Jesus Christ of

Latter-day Saints and the released-time Blanding Seminary program.
LIMITATIONS OF THE STUDY

This study was iimited by the uncooPefative splirit of the

Navajo Gospel Crusade to supply information concerning their religious
educational movement, and by the lack of documented and written
materials of the Episcopal Church, The Seventh-day Adventists, and the
Navajo Gospel Crusade. It was further limited by the inability of the
author to locate certain individuals who had left the area for other
assignments. Also, much of the information was gathered by personal
interview, which was limited in certain instances to the individualst

abilities to remember past experiences.



DEFINITION OF TERMS

Church or L.D.S5. Church. The Church of Jesus Christ of Latter=-

day Salnts.

SeDels Church. The Seventh~day Adventist Church.

I P Tl R

Fpiscopal Church. The United States branch of The Church of

Teaching

methods. Methods of instruction used by the L.D.S.

and non=L.D.S. religious educational movements.

Reli

gious educational movements. Organized activities working

toward the instruction of the Indian people 1n Christian doctrine and

practice.
RESHKARCH DESIGN

This study was conducted by reviewing the primary and secondary
sources concerning the historical background of the L.D.S. and non-
L.DeSe Christian religious educational movements. The information was
then compiled and writ%en as a brief historical overview of the develop=-
ment of these religious movements. A comprehensive study of the teache
ing methods of the L.D.S. and non-L.D.S. movements to instruct the
Indians of Southeastern Utah since 1943 in religioﬁs education was then
made. Findings from this study were analyzed, and a comparison was made
of the similarities and differences between the teaching methods of
the L.D.S. and non-L.D.S. movements so that there could be an aware-

ness of the contributions made by these religious educational movements.



ORGANIZATION OF THE REMALINDER OF THE STUDY

The remainder of this thesis 1s organized and reported in the
fbllowing order:

Chapter Il is a review df the background énd the development
of the L.D.5. and non=L.D.5. re;igious educational movements among the
Indians in Southeastern Utah since 1943,

Chapter IlI 1s an analysis of the teaching methods used 1in the
non-L.D.S. religious educational movements among the Indians in South-
eastern Utah since 1943,

Chapter IV is an analysis of the teaching methods of the L.D.S.
religious educational movement among the Indians in Southeastern Utah
since 194%, and a comparison of these methods with those of the non-
LeDeSe religious educational movements during that time.

Chapter V is a presentation of a summary, the findings, and

the conclusions so that the contributions of these movements can be

made Knowne



CHAPTER II
HISTORICAL SETTINGS

Teaching methods in religious education for the Indians of
Southeastern Utah héve been greatly affected by the cultural differ-
ences of these Indians, the progress of the public schools in Indian
education, and by the personnel who have been involved in Christian
religious education for the Indlan. Therefore, the historical events
surrounding the origin of the L.D.S. and non~L.D.S. religious educa-
tional movements are discussed here: (1) to establish the proper |
setting for the study of the teaching methods of these religious

educational movements; and (2) to provide background information about

kKey individuals assoclated with their origin and development. An
example is given to illustrate these purposes:

Father Liebler, an BEplscopal priest, began his mission 1in
1943,1 teachihg Indian students who could not speak Englishj and since
he was a priest, and not an educator, his methods of fteaching were more
those of a preacher than a teacher. The L.D.S. movement didn't begin
until 19672 when trained educators worked with English speaking Indian
students who had been educated in many of the ways of the '"white man'.

Because of these differences in setting and personnel, many of

[ R T e L R Tt - Lt £ T

T

Liebler, Boil My Heart for Me, p. 27.

ENEATVTIAL b Ah iR G

2Rﬁna1d L. Knighton, "Evaluation & History For 1967-1968.M
(unpublished history of the San Juan Area Indian Seminary Program),
p. 1. (Mimeographed.)

[4



the similarities and differences between the teaching methods of the
L.D.S. and non~L.D.S. religious educational movements among the Indians
in Southeastern Utah since 1943% can best be understood by a review of

the background and the development of these movements.
INTRODUCTTION

After investigating the histﬁry of the religious educational
movements among the Indlans in Southeastern Utah it was discovered that
there was no organized, sustained effort to imstruct the Indians in
religious education before 1943. It is possible that some religious
groups had been in the area, but there is no evidence that formal
teaching took place. Some groups may have had missionaries come for

b

short durations from Arizona and New Mexico,” and the Presbyterians

made periodic attempts to teach the Indianﬁ in Southeastern Utah, but
no significant work was accc:amplished..r}+

The L.D.S. were the first to establish themselves in the area,
colonizing Southeastern Utah in 1873 by what was called "The San Juan
Mission¢”5 Even though this mission was established for the purﬁose of
teaching the lIndian people the gospel, no real attempt was made to
accomplish this. Albert R. Lyman, one of the early settlers of San

Juan, spoke of this fallure as follows:

e o o fifty-six years before they had accepted us with hearty
appreciation. As a Misslon we had done little if anything in all

BStirling, Ope. Clte, P« 39.
L

Liebler, Boil My Heart for Me, pp. 128-129.
5Lyman, O0P. Citey, Pe 7o



- that time for their uplifting.6
. « « We here in San Juan, on the border of the most numerous

tribe of all sre doing less than is being accomplished with the
smaller tribes in other places under greater difficulties than

those under which we labor.7

In a personal interview, Mr. Lyman gave some Jjustification for
this apparent failure. He sald, '"Many wonder why we hadn't preached the

gospel to the Indians. During those early years we were mighty for-

8

tunate just to stay alive, let alone, teach the Indizn."

The Church accomplished the difficult task of establishing

itself in Indian country and then providing a peaceful climate in which

to live. This took a number of years, and was accompanied by extreme

hardships including the 1dss of lives and cattle. Nonetheless, Mr.
Lyman stated, the Church could not he entirely Justified in the long
delay before any concerted attempt was made to teach the Indians fthe

principles of the gospe1*9

“Although individual missionaries had been in the area prior to
1943, the coming of Father Liebler, the Episcopal pastor, to set up
St. Christopher's Mission to the Navajo, was the first organized,

united effort to instruct the Indian in religious education.

EPTSCOPAL CHURCH: SAINT
CHRISTOPHER"S MISSION

In 1943, Father H. Baxter Liebler left his parish in 014

6Ibid., p. M,

7Ibid., p. 151.

SStatement by Albert R. Lyman, personal ilnterview.

9IbidJ



10
Greenwich, Connecticut, to found St. Christopher's Mission to the.
Navajo, at Bluff, Utah,on the perimeter of the Navajo Indlan Reserva-
tion.qo

Father Liebvler, alfhaugh preceded by the L<D.5., colonizers and

missionaries, was the first to establish a formal program of education
and religious indoctrination for the Ilndian people in the Southeastern
Utah area. .

Father Liebler, with a staff of four memvers, gave St. Christ-

ophert!s Mission ite humble birth.

Before they had time to bulld a school house Helen Sturgess,

one of the staff members, was given empioyment in Biuff as the teacher
at its one~room school hause,11 This gave her some preparation for the
future establishment of a school at the mission.

This teaching experience, in addition to providing stimulating
dinner talk, gave Helen a good insight into one-room-~school
techniques and a familiarity with the currently approved textbooks
and pedagogical theoriesy and in general madg the oPeui?g of St 12
Christopher's School the great success that it was destined to be.

In September of 1944 the school was established. Helen Sturgess

was the head teacher, receiving some assistance from the other staff

members. During the first two days the school was opened not one Navajo

13

student made an appearance.

But the third day of the school term began to show us what we
'were up ageinst. Babies in cradleboards, grandmothers and

Liebler, Boil My Heart for Me, p. 27.

Mbid., p. bo.

1aIbid. s Do Dle

131bida3 p. 87.



11
grandfathers, and just about every age in between-~-all clamored
for education! . . . Nobody, not even Helen, could teach such a
motley grﬁup, not one of whom understood more than a few words of
English. |

The problem of communication was a tremendous barrier.

Not a syllable could we get out of any pupil. They sat
stolidly with their colorful Pendleton blankets pulled up to a
level Just below the eyes; they watched everything that went on
and neard everything that was spoken. Classroom woerk became a
lecture, producing no visable reaction. After a few weeks the
strings of their tongues were loosened, and to our surprise we found
that they had absorbed a good deal of what had been told them durlng
tnelr days of silence. 12
In order that the desegregation of the public schools would not
be impeded, St. Christopher's School was closed in 1961 so that Indian
students would be forced to attend the public schools, which were just
then being opened to the Indian ﬁtudents¢16 In 1963 the school was
again reopened for a short duratianf17
With the exception of the Seventh-~day Adventist School in
Monument Valley, boarding and public schools provide the environment
today for the religious instruction of the Indlan student.
In 1962, Father Liebler went into semi-retirement at 0ljato,
Utah; he still does some preaching and teaching, and i1s in the process
of constructing a small bﬁilding for the purpose of Christian Instruc-

tion and worship. He was replaced by Father Wayne Pontius, who was the

head pastor at St. Christopher's Mission at the time of this writing.

' . T T ey mw

qqibida

15Ibid¢g Do 08
16Ibid,, p. 145,

" 1vi4.



12

In 1962, Father Mitchell was placed in charge of religious
18

instruction at St. Christopher's Mission. He was followed by Nick

Linden in ¢966,ﬁ9 and Joyce Higley, a trained educator, in 1968.20
- NAVAJO GOSPEL CRUBADE

The second movement was the Navajo Gospel Crusade. This non-
denominational mission, founded in the middle 19%50's, was not intro-

duced in the Southeastern Utah area until ﬁ948,21 with headguarters at

Cortez, Colorado.

The main purpose of this movement is "to train adults to take

over leadership in the native churchﬁﬁge or, as was expressed by

another, to help the Indian to return to the reservation to feach the

25

Indian people.
The main message of this movement is Vsalvation by grace only."
Their program is open for students f[ifteen years of age and

older. They teach a three- and a four~year course whlich consists of

four subjectss English, the Navajo language, arithmetic, and Bible
2k

study and evangelishme.

W BT WAL Lo L W el o B et~ ekl oy T T I T

13

Information by Nick Linden, personal interview.

191bidw

201nformation by Joyce Higley? personal interview.

qutirlingg Op. Cite, po 46.

2CTpid.

238tatement by Edward L. Pelgate, personal interview.

214,



13
A person who graduates from either of these two courses is
given a certificate of graduation. Then it is hoped that he will return
to his home area and teach others.
In addition to these two courses, classes in Bible study were

also taught for the students at the Bureau of Indian Affairs School at

Aneth, Utah.

SEVENTH~-DAY ADVENTIST CHURCH:
MONUMENT VALLEY MISSION

The third group to make any formal attempt to teach Christianity
to the Indians was the Seventh-day Adventist movement at Monument
Valley, Utah. The Adventists, under tﬁe leadership ol the Orno Folletts,
had previously established missions in Arizonayzs

In September of 1950, Marvin Welter and his wife, both
missionaries who had worked with the Folletts in other missions,
arrived at Monument Valley, Utah, in a twenty-six foot trailer.26

This was the beginning of the Monument Valley Mission and
Hospitals The Walters had bcme at the invitation of Harry Goulding, a
Local trader and rancher, who had seen the need for a hospital in the
area. He provided the Adventists with water rights and landﬂ27 -

Expanding from their trailer, the Walters established a small
school building for the Fall term and ". . . ten young Navajos and five

Pt L A e 0 a2 o R i

25Stirling4 Opes Citey PP« 50-103,

201 pid., p. 1084

27Herber% Ford, Wind High Sand Deep (Nashville: Southern
Publishing Assocliation, 196?35 Pe Oo




14

white children® took ad#antage of it¢28 Mrs. Vista Muth was added to

29

the stafif as the classroom teacher. Included among the courses was

the study of religion and the Biblen30
The difficulty of establishing an educational program with the
Indian people at this time was expressed by a mission school teacher:

| It was frustrating to plan a weekly schedule of classes for the
children and then to see many of them %%ss about half of the time
s0 that they could care for the sheep.

With the coming of Dr. Lloyd Mason and his wife, a new hospital

was built and the educational program of the Adventists increased with

52

better facilities being provideds The staff of teachers and ministers

increased to its present status: a Navajo minister, a white minister,
and two c¢lassroom teachersﬁBB Much of the religlious educatlon obtained
in the classroom came through a formal class of Bible study and

religion. Religion was also taught, where applicable, in the other

24

courses of studye.
According to Dr. Kenneth Wical, there has been no attempt on
the part of the Adventist Church to develop a curriculum or methodology

for the religious instruction of the Indian students. The same outlines,

288tirling, Ope Citey po 110,

29 bide, po 109.
20

Information by Dr. Kenneth Wical, personal interview.

BqFord, loce. cite

523 tirling, op. cite, ppe 112-11k.

BBInformatian by Elder Mulligan, personal interview.

3 pid.



15
workbooks, texts, methods, etc., that are used at the mission are also

52

being used in the YAnglo™ Adventist schoolse.

L.DoS5e CHURCH: THE SAN JUAN MISSION
AND INDIAN SEMINARY PROGRAM
At the suggestion of Apostle Lrastus Snow, the authorities
of the L.D.5. Church decided to establish a colony somewhere in the
neighborhood of the "four corners' area of what is now Southeastern
Utah. This decision was made at a stake conference in Parowan. Iron

County, about December 27, 1878ﬂ36 This was the beginning of what
57

was to be known as the San Juan Missione.
After much reconnoitering, hardships, delays, and frustrations,
a colony of Mormon settlers was established at Bluff, Utah¢38
What was the purpose of this little colqnyg isolated orn the
fringe of the frontier, between Indians on one side and robbers and
ruffians én the ac:%'tl'.r.e::*‘l”z’9 Apparently there were a number of reasons
motivating the establishment of the San Juan;Missioﬁ. Apparently the

primary objective of the San Juan Mission was

. o o to cultivate better relations with the Indians and lay
the foundations for the future permanent Mormon settlements. It

S et AT Tl e 2D TR G MR, i A e (T

BBInfOrmation by Dre. Kenneth Wical, personal interviewv.

*kunen Jones, The San Juan Mission to the Indians, (copied by
the Brigham Young University Library, 19‘73§ P. 03 and Robert D. Day
They Made Mormon History, (Salt Lake City:s Deseret Book Compary, 1963),
Pe 102

37

yman, Ope Citey Ps 7o
BSIbidwg ppa 1bﬁ"“15¢

39David L. Miller, Hole-In-The-Rock, (Salt Lake City: University
of Utah Press, 1959), Pe He



16
had always been Church policy to maintain friendly relations with
the Indianst Dbesldes the fact that Brigham Young had found it
cheaper to feed than to fight them, one of the fundamental teach-
ings of the church has always been that Indlans are part of the

House of Israel and will eventually embrace the gospel and become

a 'white and delightsome' people. This doctrine and mission program
certainly tended to dictate a friendly policy, and underlying the

whole program of the San Juan Colonization was this basic idea of
bringing the Gospel to the Lamanites.

In addition, the San Juan Mission was: (1) To be a buffer state
or shock absorber beftween the old settlements in Utah and the potential

mischief that was incﬁbating against the saints from the Indians and

I

desperados of tThe San Juan area. (2) "To cultivate and maintain

42

friendly relations with the Indians."” (3) "o secure the San Juan

region- for Mormon colonization . . . before others could do 304”43
(4) To provide for southern converts an area of settlement which would

Ly

be warmer in climates

That the San Juan Mission accomplished thesé.lést four purposes

is evident from history, although there were ftimes when it looked as
if it might fail. "
_ What did the Mission do in regards to V. « . this basic idea of
bringing the Gospel to the Lamanites"? That it falled in this venture,

until more recent years, and the reasons for the failure have slready

_"40

ILbides Pe 7o
ba._., . | ,

Ibide, pe 8y and Lyman, ope citey Pe 5o
4?'Jones, Oope Clte.; Pps 225 27

43M:J.Llerg loce cit.y and Charles Redd, Short Cut to San Juan
(Denver: Brand Book, 1950), p. 5.

LI.LI‘Mi:Ller, OPﬁ- Cita, Ppi 5‘“6ﬁ

45«3’&1165, OPe Citey Pe 2/«
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been discussed at the beginning of this chapter. Though there was
certainly Jjustification for this failure in the earlier days of the
San Juan Mission, according to Mr. Lyman, there seems to have been no
Justification for the long interval before the Gospel was taught to the
Indieans in an orgeanized, systematic way as had been done by ST
Christopher's Mission and the L.D.S. Indian Seminary Programe

Albert Re Lyman, who along with his fatheri Platte Lyman, was
among the original colonizers. At the time of this writing, helwaa still
residing in Blanding, Utah. He was one of the first to feach the
Indians; but he dealt almost entirely with their secular education.
The only religion he taught in a formal setting to the Indians during
those earlier years was a few L.D.S. hymns. Later Mr. Lyman filled a
migsion to the Indians and taught in the L.D.S. Seminary aﬁd LsDoSe Ban
Juan Area Tndian Seminary Program,

There are a few indications of some going out to preach to the

47 but except for this and the establishment of the misslonary

Indians,
program of the Church-~The Southwest Indian Mission~~there was no
formal attempt to instruct the lndians in religious education in a

classroom situation until 1960, when a few Indian students were taught

in the released time seminary program of the Church at Blanding,

Utaha48

The development of the Indian Seminary Program of the Church 1s

YN S A TR RO g L g b s

46Information by Albert R. Lyman, personal interview.

47Day, OP e cifw, ppe 184=185.

483ecord5 of the Blanding L.D.So Seminary .
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recorded in the History of the Sen Juan Area Indian Seminary Program.

Quoting from this history it is found that

During the year 1967-1968, the Indian Seminary Program
officially commenced in the San Juan County area of Utah. A meet-
ing was held in May, 1967, at the Blanding Seminary, Blanding, Utah,
for the purpose of orgenizing plans for starting seminary classes

in San Juan County for Indlan students.
o v o During the meeting it was decided that an Indian Program

would be commenced at the high school level. Ron Knighton and
Wilbert Willie, were to enroll in Seminary all possible Indian
students from the San Juan High School in Blanding, Utahe « ¢ «

At a future time, on the basis of the success of the proposed
effort to enroll high school Indian students, ancther meeting was
to be held to commence a Seminary program for elementary and junior
high Indian students in the San Juan County area. Ron Knighton

was to be sent to Blanding where he was to be principal and teacher

at the Blanding Sﬁminary'and supervise the development of fthe Indian
Seminary Programe 9

The high school program enrolled twenty students. Provisions
were also made to teach twenty-one students at the Aneth Bureau of
Indian Affalrs Schools

In early December, 1967, Ron Knighton was made Area Coordinator
"in charge of setting up and coordinating « » « an Indian Seminary
Program in San Juan County for elementary and junior high students.

This program was to be called The San.JUan Area Indian Seminary Progran.

"By January 16, 1968 over forty students had been enrolied and
five classes were started." Later this number grew o over sixty
students,BO Other classes were started at White Mesa giving a totel

51

enrollment of approximately 140 students.

49Knighton, WEvaluetion & History For 1967-1968," loc. cite.

BOIbidig PP"' ‘1”3#

51R0nald L. Knighton, "Evaluation & History For 1968~1969,"
(unpublished history of the San Juan Area Indian Seminary Program) ,

pe 1. (Mimeographed.)
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In 1968-1969 the enrollment increased by 114 to include 254
52

students in 16 classes.

In 1969-1970 another supervisor was added %o assist Ronald

Knighton. The program expanded that year to include more than %00
03

Indian students in 19 classes.

el

5%:bid#g va 1‘“‘3#

53Personal records of the author and the records of the San
Juan Area Indian Seminary Program.




CHAPTER III

AN ANALYSIS OF THE TEACHING METHODS USED IN THE
NON=L D5 e RELIGIOUS EDUCATIONAL MOVEMENTS
AMONG THE INDIANS IN SOUTHEASTERN

UTAH SINCE 1943

Teaching methods used by the noﬂwLaDﬂSﬁ religilous educational
movements among the Indians of Southeastern Utah developed from very
few at the beginning to a wide variety at the time of this writing.
With the coming of compulsory education the methods used in Indian
religious education have become more like those used in the public
schools. There are still adaptations to fit the methods to the Indian
students, but these are receiving much less emphasise.

More and more trained personnel are being used in Indian
religious education, although much of the teaching is still being done
by clergy and lay personnel.

There seems to be a real effort to use modern methods and
equipment and to update and improve the religious educational programs
for these movements. For example, the Seventh-day Adventists were 1in
the process of initiating a new program at Monument Valleye.

In order to see the trends and development of the teaching
methods of these religious educational movements, each movement will

be analyzed separately. Some comparisons and conclusions will also

be madee

20
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STe CHRISTOPHER'S MISSION

Teaching methods are determined by a number of items: (1)
philosophy, creativity, and training of the teacher, (2) equipment
available, (3) background and ability of students, and: (4) prepared
helps. In studying the hplscopald movement it was found that these
1tems were involved in the development of the teaching methods.

In the beginning the methods used centered mainly around the
personality of Father Liebler, and were limited considerably by the
cultural differences of the Indian.

The early methods used by PFather Liebler were:-

1. Reading. Because of the difficulty in speaking the Navajo

language and Father Lieblerf's inexperience, he relied considerably on
reading as a teaching method. Parts of the Gospels were prepared by
Father Liebler into simple Navajo so that they could be read as short
sermons. Father Liebler said, "l make it a practice to read the
appointed Gospel in Navajo after chanting it in the course of the
rite. By early spring I had accumulated a modest 'barrel' of stock

sermons covering the main doctrines of the Church.'f

. This was a very useful method which the

2. Story telling

Indian student was accustomed to, having listened to the traditional
story telling of the medicine man.
Father Liebler spoke of the use and success of this method:

The Franciscans published a catechism which covered the main
points of the faith, and for the most part it was in simple enough

s B T

"Liebler, Boil My Heart for Me, pp. 69~70.




22

Navajo to be understood by children. Wé could not of course use
the catechetical method, because the people were Jjust too shy to

pipe up the responses, but by weaving the answers to the questions
into a continuous narrative it was not hard to present a very
interesting story.z |

» « o« & story-sermon, usually embracing virtually the vhole
Gospel from the fall of man through the incarnation and redemption
of mankind . . . Even men who had heard the story fromprevioug
visits would listen spellbound to the story that tells itself.

5. Singing. This was also a natural method fitting in closely
- with the traditional ways of the Indian. Singing was used at almost
every meeting and in the classroom. The method of singing originally
used was to combine Indlian melodles with the chants of the liturgy.
"lhe idea of making use of Indlian melodies for the chants of the
liturgy was as old as the basic ldea of presenting the Gospel in a

L

'language understood of the people'.”

4. Pictures. They were used very early by Father Liebler to
.

enhance storytelling and reading.

5. Films. Father Liebler used a silent film early in his

6

teaching, but it wasn't successful.

Methods developed and used later—u194? to 1962~~by Father
Liebler were:

6. Instructional games. Father Liebler used a spelling bee type

of game '“using Bible terms or names.'" An example would be, '"lsaac, in

“Toid., p. 91

BIbidjg Pe 177

ulbid., pp. 101=-102.

BIbid., p. 136.

6Ibidi3 p. 100,
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the Old Testament or New?"!
/. Memorizing. This, according to Father Liebler, was not a
successful method.

8. Tape Recording. In order to simplify the story of

Christianity Father Liebler recorded the story of Christianity as he
spoke 1t 1n as simple Navajo as he could speak. This was printed in

English and published as a small book entitled, When We Look Around
3

Us. This book was used with the Navajo children as a reader.

9. Catechism. Though catechism was not at first used, it later

became the main method of teaching during the Father lLiebler adminis-
tration. However, one of his teachers, Helen Sturgess, was against
this method because, as she said, '‘you learn words, not ideas."9

10. Exams. Mainly true-~false tesis were given. A variation

of this was to falsify a story to see 1f the student could recognize

the mistake. This was done orallyﬁqo

1. Lecture. Father lLiebler said this method was probably

over used.
12. Role playing. This method was used, but very seldon.

Father Liebler's adminis-

et LT
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Summary

tration.

In summary, these methods were mainly of the teacher-centered

and student-centered type. Very little was done with equipment-centered

i LRI iy

7Infbrmati0n by Father Liebler, personal interviewe.

8H¢ Baxter Liebler, When We Look Around Us (New York:

Exposition Press, 1960).

9Information by Father Liebler, personal interview.

ﬁOIbid.



2
or object~centered methods. The methodology used was.much in keeping
with Father Liebler's training as a priest.

In speaking of the most successful methods, Father Liebler
sald that using a combination of methods was best. The single most

successful method was storytelling.

An obstacle that Father Liebler devmted much of his time to

rather than methodology was the tremendous language barrier. He spent
considerable time trying to work out the problems of teaching the
meaning of Christian words not found in the Navajq vqcabulary'and
idioms that were unfamiliar to the Navajo. Iun more modern times this
problem wasn't nearly as serious because of the morelintense exposure
of the Indian to the "white manfs" culture and language. However,
there are many Christian terms and idioms that still are not clearly
understood, especially by the younger students.

The further developmént of the teaching methodslof the
Episcopal movement can best be understood by separating it into the
supervisory administrations of Nick Linden and Joyce Higley. There
was no data available for the time period 1960 to 1965 when Father

Mitchell was supervising religious educatione.

Nick Linden Administration, 1966 to 1968. Mr. Linden, though

Al - SO Ko i O e D N 2y | TR ION S e 2ol OO O, et e > R oS DR T 2 I, &l

not trained in the field of education, provided concise outlines
for his teachers giving some directions for the methods used. These
were in the form of weekly lesson plans and were simply Mr. Linden's

own personal teaching plans which he duplicated for the other teachers.
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An emphasis of these outlines was in the area of memorization.
kach day the students were to memorize a verse of scripture, a.prayef,
or a procedure of worshipaqz

In addition to this emphasis on memorization the following
methods were used:

ﬁ.. Handwork projects. Most lessons had worksheets or hand-
work projects for the students.

2. Discussion. This method was used very extensively.

5. Lecture. Probably the most used-methoda

4., Pictures. Many pictures were used in the lessons, but not
in picture stories. Pictures were uéed indlvidually to emphasize a
certain corncepte.

5¢ Review. This was used often.

6. Filmstrips were used only occasionally.

7. Oral reading was used quite often.

15

8. Catechizing. This was also a major method of instruction.

Joyce Higley administration, 1968 to present. Mrs. Higley

instituted a more "progressive' type of program. Under her program,
one-half of each class period was to be devoted to lesson presentation
and the other half to creativity. During this creative period students
were ailowed to express themselves in various forms of creative acts.
Apparently it was left up to each teacher as to how these creative

periods were to be operated. Student initiative, however, was to be the

121nformation by Nick Linden, personal interview.

121014,



26

important aspect. OStudents could work on individual projects during
this time.

Student activity was emphasized since most classes were taught
after the students had completed a full day in the public schools.
Mrs. Higley felt students would be more responsive to this type of
procedure. The activities of the fifth grade and up were less
structured than those of the lower grades.

1. Worksheets were also less structured so that students
could have opportunity for more individual expression.

2. slnging was still emphasized and used in all classes at
the time of this writing. -

%« Storytelling had become less effective as a teaching method
since the Indian student is forgetting much of his tradition and
culture. Pilcture stories were prepared by an Episcopal Father to put
the teaching conpept into an environmental situation of the olad
tradition. ©Since the students have forgotten much of their tradition
they fall to see much of the meaning in these stories. Pictures must

be modernized to meet the present environmental conditlions of the

Indianse.

4. Application assignments were stressed heavily during the

creative period of the class.
Other methods that have been used are:

5. Student-centered methods. Bralnstorming, buzz sessions,

discussions, question-box examinations (little emphasis was placed
on examinations because Mrs. Higley felt they were of little value),
field trips, instructional geames, memorization (this method was felt

to be ineffective), note taking, questioning, oral reading (this was
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being emphasized more), reports and talks, role-playing (thought
to be a successful method), study period, and testimonials of students.

6. Teacher-centered methods. Jokes and puns, lecture, reading

by the teacher, visiting authorities, testimony and spiritual experi-
ence of the teacher, and reviews.
7. Equipment-centered methods. Filmstrips, motion pictures,

dramatized recordings and music, and tape recordings.

. Object-centered methods. Chalkboard, charts and maps,
flannel board, flash cards, flip board or groove board, object lessons,
14

pictures, posters, and puppet shows.

sunmary. JThe administration of Nick Linden emphasized the

structured, authoritative approach while that of Mrs. Higley was less
structured and '"more progressive'' as she used the term. Both Mr.
Linden and Mrs. Higley said there would bhe more of a blending of these
two approaches ﬁext year.15 Memorization was not stressed nearly as
much at the time of this writing, and much more time was spent in
creativity. The student had much more individual expression. More
emphasis was also placed on equipment-centered methods, and more audio=-

visual alds were being used. LIt seemed evident that during the

adminlstration of Joyce Higley there was a greater concern for pedagogy-—-
possibly a result of her training as an educator. It was obvious that

a greater number of teaching methods were being used.

m_ﬁ4_

Information by Joyce Higley, personal interview.

| 15Inf0rmation by Nick Linden and Joyce Higley, personal
interview.
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NAVAJO GOSPEL CRUSADE

Because of the reluctance of The Navajo Gospel Crusade to
impart information concerning their movement and the absence of any
written records or materials, little was found concerning the teaching
methods used by this movement.

However, while in conversation with one of their staff members,
the following information was gathered.

T« Hach teacher was responsible for his own materials,
outlines, lesscns, etc. There were no organized or correlated group
meterials or procedures.

2. During the 1969-1970 school year, the "Moody Workbook" was
used in at least one class, but publication had been discontinued. No
decision had been made concerning a replacement for the "Moody Work-
book." Workbooks were frequently used as a teaching method.

% In addition to workbooks, lectures and discussions were
two of the malin methods used.

L, Litﬁle emphasis was placed on developing teaching methodse.
There was not a systematic use of specialized teaching methodse.

5. Teachers were required to have a sponsor in order to

receive any financial remuneration. Teacher salaries were pald solely

by thege sponsorse

6. Full-time t&acherslwere required to have completed a Bible

School programe.

7. Teachers were not required to have received training in

pedagogy, nor were they given any special training in the secular

subjects they taught, except for those who taught the Navajo language.
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For example, a high school education would be sufficient for someone

to teach English or arithmetic.16

MONUMENT VALLEY MISSION

Probably motivated by the writings of Mrs. Ellen G. White, the
Seventh~day Adventists have shown a long history of interest in
education. Mrs. White sald:

True education does not lgnore the value of scientific
knowledge or literary acquirements; but above information it
values power; above power, goodnessjy above intellectual acquire-
ments, character. The world does not so much need men of great
intellect as of noble character. It needs men in whom ability is
controlled by steadfast principle.

e » o True education imparts this wisdom. It teaches the best
use not only of one but of all our powers and acguirements. Thus

it covers fthe whole circle of obligation-~to ourselves, to the
world, and to God. 17

Like the Episcopal movement, the early efforts of the Monument
Valley Mission to instruct the Indian people were hampered by the
language and cultural differences. The Walters initially used the
"eamp type' discussions; going from hogan to hogan discussing the
gospel with all who would listen¢18 As conditions permitted there were
attempts to incorporate new methods. Portable, hand-cranked phono-
graphs and sets of gospel records prepared in the Navajo languege were

purchased and loaned to those who were interested in listening to

them.19 This method was still being used in 1970, but with more modern

_”i6

Information by Edward L. Felgate, personal interview.

17Ellen G. Whitey HEducation (Mountain View, Califormia:
Pacific Press Publishing Association, 1903). p. 225.

183tirling, ope. cite, p. 68.

97pid., pe 11k
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equipment. The Bible stories of Dr. Maxwell were used oh the record-
ings.zo

Mrs. White, speaking of the need to constantly improve teaching
methods, salid:

The use of object lessons, blackboards, maps, and pictures,
will be an aid in explaining these lessons, and fixing them in the
memory. Parents and teachers should constantly seek for improved
ﬁizﬁoﬁ:' ThebteiChiﬁﬁ gf thedBible shzuld have oqr fre%%est

ght, our best methods, and our most earnest effort.

In keeping with this philosophy, the Seventh-day Adventists
have established an educational system throughout theilr church that
consistently develops and improves the teaching methods used in
education. However, there was no evidence that this improvement and
development of teaching methods has been directed towards Indian
educationﬂ The resources of the S.D.A. educational system are very
extensive and compare favorably with the L.D.5S. educational program.

The Monument Valley Mission School is a part of their edu;
cational system, and includes the first eight grades. The curriculum
used in the religious education classes of these elight grades was
explained by Ronald Busby, the principél of the Salt Lake City School,
as follows:

1. st Grade. Bible stories are taught.

2. 2nd Grade. A continuation of Bible stories is taught.

There is no attempt to maintain a chronological order.

3. 3rd Grade. Text--Through the Years With God. OStudents use

e RTINS B L T

2OStatement by Dr. Kenneth Wical, personal interview.

21White, Ope. Cit., p. 186.
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theilr own Bible and are instructed daily in the use of the Bible.
Various translations of the Bible are used.

4. lth Grade. Text--All the Way With God. This course was

designed to help build falith in God.

5« 5th Grade. Text--Messengers of the Promise. The Bible is

RS TR G el W R 7 M T A A T b £ s i O e P Mgl M

presented in a more chronological and historical order.

6. 6th Grade. TexthQE§13§“9£ ;b§MA5e . A more abstract day

by day journey with the Savior. The Today's English Version and the

King James Version of the Bible are used.

7. 7th Grade. Text--Witnesses For Jesus. This course includes

a history of Christianity from Genesis through the ante-diluvians to
Christ, the Apostolic era, the Roman Church, reformation, and finally

to Mrs. Ellen G. White and the present day.

8. Oth Grade. Text--The Wonderful Way. Covers the same

chronblogy as the 7th grade course but on a different track. The plan
of salvation, or God's ways versus Satan's ways, 1is analyzed through
these vgriouﬁ periods.zz
In all of the grades where a textbook was used a teacher's

edition was included which listed suggested teaching methods foxr each
lesson. These teaching methods were only suggested as possible methods
that the teachers could use. Since the texts were published during the
nineteen~fifties it was evident the teachers were also influenced by

more recent trends and developments in teaching methods. As an example,

the use of equipment-centered methods were not emphasized in the

2ZInformation by Ronaeld Busby, personal interview.
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teacher's editions, but equipment-centered methods were used extensively
by the teachers at Monument Valley Mission.

Listed beiow are the methods suggested by the teacher's
editions of the textbooks used in grades three through eight.

1. Student-centered methods. Student-centered methods were
suggested more than any other type of method. &HEach lesson had a memory
verse and a suggested lesson worksheet. There were only a few lessons
that did not include instructional singing as a suggested method.
Instructional games were suggested as the best way to teach the memory
verses, reviews, and drills.

There was considerablg emphasis.placed on handwork since,
"nature and the great éut-of-doors is an excellent source of free or
inexpensive materials that can be used to good advantage in illustrat-
ing Bible stories.”23

Other student-~centered methods suggested frequently were:d
discussions, reading by the student, reports and talks, sand tables,
and study periods.

Specific instructional games were only suggested occaszonally
as were guestions and answeréa

Student-centered methods seldom suggested were: examinations
(except for the text, Witnesses For Jesus), field trips, file and
journal work, home coordinated methods (suggested only once), role

playing, dramatizations, and storytelling by the students.

Student=~centered methods not suggested were: application

> :{l__l;ﬂl The (Mountain View, California: Pacific
Press Publishing Association, 1951), p. 16.
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assignments, brainstorming, buzz sessions, student debates, inventories,
note taking (the use of note taking was probably assumed), programmed
learning, and testimonles.

2. Teacher-centered methods. Teacher-centered methods
suggested frequently were: lecture, reading by the teacher, and story-
telling.

Teachér-centered methods seldom suggested were: demonstration
by the teacher and testimony and spiritual experiences of the teacher.

Teacher-centered methods not suggested were: Jjokes and puns
and visiting guthorities.

Se

hgul

oment-centered methods. There were a number of film-
strips and records suggested. Kach teacher's edition listed the
addresses where filmstrips and records could be obtained, but there
was no attempt to designate which lessons the filmstrips and records

should accompany.

No other eguipment-centered methods were suggested.

Lo

Object-centered methods. Some general suggestions were

made for the use of object-centered methods. These included the use
of flash cards in memorization studies, prepared flannelgraph pre-
sentations, picture series, and object lessons. The addresses were
listed for each of these prepared items. Ixtensive use of charts and
maps was also suggested.

Object-centered methods suggested occasionally were: bulletin
boards, chalkboard illustrations, posters, moving pictures (a series
of pictures prepared by the students), table displays, and murals.

Object=centered methods seldom suggested were: Tlipbcard and

puppet shows.
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kven though the Misslion School was small and approximately one-
half of the enrollment cousisted of Indian students, a full spectrum of
teaching methods was used. It was found that a comparable number of
teaching methods was used in the Monument Valley School as in the Salt
Lake City School.

Mr. and Mrs. Carl Rose, teachers at the Monument Valley Mission
ochool, reported the following teaching methods were belng used in the

Mission School:

5. Student-centered methods. Student-centered methods fre-

quently used were: application assignments, general class discussions,
question-box discussions, examinations, memorization, catechization,
oral reading, reports and talks, instructional singing, study periods,

and wofksheets,

Sfudeutucentered methods occasionally used were: brain-
storming, panel discussions, field trips, instructional gemes, note
taking,.and testimonlies of students.

Student-centered methods seldom used were: buzz sesslions,
case studies, lnventories, and role playing.

atudent-centered methods not used were: student debates,

file and Jjournal work, and programmed learning.

6. Teacher-centered methods. Teacher-centered methods fre-
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quently used were: reading by the teacher, storytelling, testimony and
spiritual experlience of the teacher, and reviews.
Teacher-centered methods occasionally used were: lecture and

visiting authorities.

7. Eguipment-centered methods. Seventh-day Adventist schools

were very well equipped. This enabled the Mission School to make
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frequent use of equipment-centered methods.
Equipment-centered methods frequently used were: motion
pictures, records (dramatized and music), and tape recordings.

hquipment~centered methods occasionally used: filmstrips and

overhead transparency projections. The opaque projector was not used.

S Object-centered methods. Object-centered methods fre-

quently used were: flannel board presentation, object lessons, picture
stories, sand tables, modeling clay, paper scenes, and art work.

Object-centered methods occasionally used were: bulletin
boards, chalkboard, charts and maps, flash cards, flipboards, and
posters.

Object~centered methods seldom used were: table and mobile

aisplays, and puppet-shows.aq

There appeared to be a correlation between the téaching
methods suggested and those used, although 1t was to be expected that
some differences would occur. Major différences were 1in the use of
application assignments, examinations, testimony and spiritual
experiences of the teacher, visiting authorities, and eqguipment=centered

methods, which were all used more frequently by the teachers than they

were suggestede.

Summary. The S.D.A. used many teaching methods. However,
when comparing the methods used by the S.D.A. with the methods used
by either the Episcopal or L.D.S. movements it must be remembered
that the S.D.A. Mission School was small, having only two teachers,

whereas the Bpiscopal and L.D.S5. employ a larger number of teachers.

BNl

Information by Mr. and Mrs. Carl Rose, personal interview.



As a result a method that was frequently used by the S.D.A.'s two
teachers might be considered only occasionally or seldom utilized

by the Episcopal or L.D.S. when only one or two teachers used that

method.

The S.D.A. Mission at Monument Valley, like the Episcopal
Mission, began as a missionary type movement using only a few simple
teaching methods. Later the S.D.A. school program was established at
the mission. The development of teaching methods then followed more
closely with that of the S.D.Ae. "white" schools.

Due to the inability of the author to locate certain
individuals, it was impossible to examine the educational program

of Monument Valley Mission through its entire development.



CHAPTER IV

AN ANATYSIS OF THE TEACHING METHODS OF THE L.D.S. RELIGIOUS
EDUCATIONAL MOVEMENT AMONG THE INDIANS IN SOUTHEASTERN
UTAH SINCE 1943, AND A COMPARISON OF THESE
METHODS WITH THOSE OF THE NON-L.D.S.

RELIGIOUS EDUCATIONAL MOVEMENTS

DURING THAT TIME

The Teaching methods used by the L.D.S. movement were primarily
determined from the highly structured lesson outlines prepared by the
LeD.S. Indian Seminary Program of the Department of Seminaries and
Institutes of Religion. These prepared lesson outlines, comprising
twelve courses of study, were used in the San Juan Area Indian Seminary
Programe.

Each of these lessons had been outlined in sufficlent detail
to reguire no originality on the part of the teacher in order to
prepare a lessone. The methods and procedures were written out step by
St&pf Teachers were allowed and encouraged to adapt the lessons o
their own personallities, and they could include 1deas of their own
where they desired; but each lesson was structured sufficiently that
even an unskilled teacher could be well prepared to teach a lesson by
following the lesson outlines. However, in the Southeastern Utah

program the majority of the personnel were trained and experienced

teachers.
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Because of these structured lesson outlines 1t was possible
to make a more detailed study of the L.D.S. program. Bach course
outline was examined, the suggested methods recorded, and comparisons
made. As a result the.teaching methods orf the overall program were
examined, as well as each individual course outline.

Lt was noted from personal observation by the Indian Area
Supervisors, the author included, that the lesson outlines were followed
very closely by all of the teachers. Thus the teaching methods suggested
by the outlines comprised almost the sum total of methods used. Methods
used by the teachers but not suggested by the course outlines were also
included in the data.

In order to better understand the research done on the courses

of study of the Indian Seminary Program a brief overview and description

of these courses 1s listed below.

Ele@enta rades

1« Course K. '"Welcome to The Church of Jesus Christ of:Latter-

day Saints," (Tom & Elsie).q This kindergarten course attempted to
provide a transition  between the security of the home and the new
world of school. No profbund1truths were explored. Rather, the
course was designed to acquaint the child with the misslonary or
teacher, to help him-realize that this is The Church of Jesus Christ

of Latter-day Saints; that there is a Heavenly Father; that he can and

1These sub=titles in parentheses were taken from the names of
the characters upon which the lessons were based and were more fre-
quently used in lesson designations than were the lesson titles. Lt
will be noted that some lessons have no sub-~titles.
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should use all hls senses to be a helper wherever he goes.a

2. Course 1. "I Am A Child of My Heavenly Father' (Little

Joe). This course was intended for first grade students. It emphasized
getting along ﬁogether in seminary, learning to sing, pray, and
listen. The students were taught to believe in their Heaveniy FPather
and that He created the world.5

5. GCourse 2. 'Growing in.The Church of Jesus Christ of Latter-
day Saints'" (Gary Grower). This course of study was designed forIIndian
boys and girls who were in the first and second grades of their regular
school work. The central theme of this course was the relationship
between the child and his Heavenly Father. The course centered on
the exciting princiliple of growth. The children were made aware of the
growth of their bodies, thelr minds, and their feelings. Thelr Heavenly
Father was discussed as the one who makes life and growth possible.q

L Course 3. '"Doers of the Words of Jesus' (Davy Doer). This
~course of study was designed for the third and fourth grades, and
stressed the ldea that the boys and girls should do the things which
Jesus taught. Regular reference was made to the fact that being a
member of the Doer tribe entails certain actions such as attendance,

attentiveness, participation in class, and living a life characterized

by good deeds to their Heavenly Father and to each other. The

®Indian Seminary Lesson Materials 1970-71, a brochure prepared
by the L.D.Se. Department of Seminaries and Institutes of Religion,

Provo, Utah, 197/0.

3You Are Your Heavenly Father's Child, a teacher's manual for

the Indian Seminary courses of study, prepared by the L.D.S. Department
of Seminaries and Institutes of Religion, Provo, Utah, 1963.

Indian Seminary Lesson Materials 197/0-71, loc. cit.
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importance of baptism was also stressed.
5. Course 4. "Building A Friendship With Jesus'" (Bennie
Builder). This course was designed for the third and fourth grades.
The purpose was to help the children build a friendship with Jesus.
The ethical and doctrinal principles which Jesus taught and lived were
translated into the everyday lives of the children. The children in
the class were called builders and much was sald about the virtue and
happiness of bullding, as opposed to the unhappiness of wrecking.6
6. Course 5. "I Am A Member of The Church of Jesus Christ of
Latter-day Saints'" (Johnny Brave). This course was designed fof boys
and girls who were in the fifth and sixth grades. The theme of
this course was to be brave. The historical aspect was founded
upon the hiétory and doctrines of the Church. The purpose of this
course was to nhelp students 1earﬁ basic principles of the gospel in
order that they would be ready to serve the Lord wherever they were

7

needed.

7. Course 6. "Finding the True Church" (Freddie Finder).

Designed for the fifth and sixth grades. The historical aspects of

this course was founded upon the history of the Church. The basic
purpose was to help the children understand the place of Joseph Smith,
the Book of Mormon, the Doctrine and Covenants, the Word of Wisdom,
5Ibid.

6worying With Indians, a manual prepared by the L.D.S.

Department of Seminaries and Institutes of Religion, Provo, Utah.

7Ind§an Seminary Lesson Materials 1970-71, loc. cit.
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tithing, and the priesthood, etc., in the Church and in their lives.

Junior high school

8. Course 7. '"The Commandments of God' (Paul Charlie). The
basic principles and teachings of God were presented, using the standard

works primarily for reference. Keeping the commandments of God was

9

emphasized.

9. Course 8. "I Will Be Ready to Serve My PFather in Heaven.'

This was a new course, the first under the correlated Lamanite Program.
Lt was unique in several respects. 1t contained no filmstrips; student
handouts with folder stories depictilng exciting events from the history
of the Church were used inlthe place of filmstrips. Thirty picture
stories were included. These picture stories related to events that
took place in a number of Lamanite settings ranging from Mexico to
Arizona and from Samoa to Alaska. A large map entitled "Book of Mormon
People Today" helped the teacher build an interest, identity, and
brotherhood among all Lamanite people. The teacher was further assisted
by "Our Class Journey'" charts which allowed class progress to be
measured as each lesson was taught. This chart could also serve as a
tool for lesson reviews.

Student folders contained illustrated Church history stories
for each lesson. In addition the student was supplied with learning
exercises for each lesson. Additional learning exercises were included

which were optional for the student, but by completing a sufficient

Lng loc. cit.

9The Commandments of God, a teacher manual prepared by the

L.DeSe Department of Seminaries and Institutes of Religion, Proveo, Utah,

1968,
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number of them he could earn the "Golden Eagle" pin. ©

Seni

or high school

1« "Message of the Book of Mormon.' A study of the history
and doctrines of the Book of Mormon.

2. "0ld Testament! (James and Julia). A study of the history
and doctrines of the 0ld Testament.

3. "New Testament' (Tom Trails). A study of the history and
doctrines of the New Testament.

L. "Gospel Fundamentals." This course was used during the
1969~70 school year, but has since been discontinued. It was replaced
by a course entitled, ﬂChurch History." The purpose of the Gospel
Fundamentals course was to teach the students the fundamental principles
of the gospel similar to the Paul Charlie course only adapted for the

level of senior high school students*11

STUDENT-CENTERED METHODS

Student=-centered methdds were thought to be the most valuable
methodology for two reasons: (1) there was better transference of the
lesson to the lives of the students; and (2) better discipline was
maintained because of the involvement of the students.

Student-~centered methods were suggested and used more than the
teacher-~, equipment-~, or object-centered methods. There was a wider

variety and more frequent use of student-centered teaching methods than

[

mﬁadi_é_nﬁsmiﬂmwﬁﬁeg ials 1970-71, loc. cit.

HEQ_WW, a teacher manual prepared by the L.D.S.

Department of Seminaries and Institutes of Religion, Provo, Utah, 1965.



any of the other types of teaching methods used.

Student-centered methods suggested and used were:

1. .AEElication aggigggég&g, Four of the course outlines had a
number of lessons that suggested application assignments with only a
few assignments being suggested in the other course outliues. iFew.
of these application assignments were given outside of the class-
room. osSome application assignments were included in the student

worksheets.

2. Discussion. As with the other religious movements, the
discussion method was commonly used. The case study type of discussion
was suggested sixteen times and a panel discussion once. [t was noticed
that the more rapport there was established between teacherlandpupils
the more discusslon was used as a teaching method. 1In the early part

of the school year when a good rapport had not yet been firmly
established the suggested discussion Technlique usually had to be given
as a lecture. This was in keeping with the basic shyness of the Indian
student. Also, 1t was found that where there was a greater rotation

of teachers, as was the case at the Aneth Bureau of Indian Affairs
School, the discussion method was less effective because oI the
teacher-student rapport problem. 1t was alsc found that the ability

of the student to discuss was directly proportionate to the amount of

schoolling he had received.

3. Examinations. This was not an importeamt method as far as

the present outlines were concerned. Only four examinations were sug-
gested and eight of the outlines asked for no examination at all. lu
addition to this, one teacher gave a written examination and one teacher

an oral examination. It was suggested that more examinations could be
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given for two reasons: (1) the student is made aware that he must
learn the material; and (2) teachers are able to determine if the
student has learned what the teacher thinks he has. Examinations
should be brief.

L. Field trips. These were suggested only three times and
were included in only two course outlines. They were used occasionally
in classes where concepts of nature, such as the rain, sunshine,
flowers, animals, etc. were taught to the younger children. This
method was limited to some extent by the lack of transportation
facilities.

games. Theée were widely suggested for the

F m

5. Instructional

lower gradese. The method was only occasionally used in the older
grades. There was a wide variety of insfructional games used. JIn the
two earliest grades these games were used mainly as rest exerclses as
well as for instruction. "Scripture Chase''--a competitive game where
one tries to find a given scripture before anyone else-=was introduced
to the older grades, but little was done with it.

6. Memorizing

. This method was not used 1n the lower grades
and sparingly used in the higher grades, except for the Gospel Funda-
mentals class, where it was suggested sixteen times, and in a few

classes where short inspirational verses were memorized periodically.

7

Catechization (Questions and answers). Most outlines

suggested questions to be used with each lesson, and most of the
teachers used catechization in their lessons. It was found that this
method was very useful in getting the students to start respdnding SO
that a class discussion could develop. This method was used con-

siderably as a review technique.
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8. Oral reading. Seldom suggested or used as a method except
in the Gospel Fundamentals and Tom Trails outlines.

9. Reports and talks. OSume reports were given in the older
classes. Talks were given in classes by a few of the studehts in
preparation for the achievement programs where their talks were given
to the public.

1. Role Elgzing. suggested only six times in four of the
course outlines. A possible reason for the lack of use of role playing
was the lack of time in a weekly class to develop this technique.

11. Instructional singing and devotional éiggiﬁg, Instruc-
tional singing was used primarily in the youngest classes although it
was used to some extent in the older classes. All classes used singing
during the devotional period at the begiﬁning of each lesson. Three
song books were used in the seminary program. One was a flipchart

book entitled Songs to Our Heavenly Father, another L.D.S. Young

Men's and Women's Mutual Improvement Association songbook, and the
third was a fun song book entitled Fun Songs For Seminary Students

12. Study periods. Study periods were seldom given because
of the time limitations of meeting for one hour per week except Ifor the
study time given to work on the student worksheets. These worksheet
study periods were given during almost every class period.

1%. Testimonies. This method was suggested only once. One

teacher used this method during the devotional period. At the con-
clusion of each year there was opportunitylfbr some students to give
their testimonles during the achievemeﬁt programs and Indian seminary

conventions.

14. Worksheets. Worksheets, filmstrips, and picture stories

[ T
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were suggested and used nore than any of the other methods with the
possible exception of discussion. Worksheets were a part of every
legson 1n some classes and only occasionally omitted from the lessons
of the other classes. The worksheets were kept in journals and given
to the students at the completion of the school year. Almost all of
the students seemed to enjoy this method.

15. Dramatizations. These were suggested four times as a

teaching method.

16. Riddles and puzzles. A few crossword puzzles were sug-

gested as well as one or two riddles.

17 « .EiﬂﬂiEEiiﬁE} A few Teachers with elementary education
training used'fingerplays as é teaching method. Theaelwere used
mainly in the younger classes. Students responded very well to this
method. It was useful as a rest exercise.

18. Brainstorming. Used occasionally by two teachers, but
not suggested in any of the lesson outlines.

Student-centered methods not suggested or used were: buzz
sessions, debates, question-box, filing, inventories, note taking,

and programmed learning.
TEACHER-CENTERED METHODS

Teacher-centered methods were most frequently used in the older
grades. They were de-emphasized in the youngest grades.

1. Jokes and puns. Suggested only once. It was not known how
often this method was_used spontaneously.

2. Lecture. This was the most frequently used teacher-

centered method, particularly in the grades four through twelve.
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Lecture was used more Irequently during the early part of the school
vear until teachers and students became more familiar with each other
and a rapport had been established.

5. Reading by the teacher. Suggested in forty lessons of the

Paul Charlie and Gospel Fundamentals outlines. It was suggested
occasionally in most of the othér lesson outlines. In three outlines
1t was not suggested as a teaching method at all.

L. Storytelling. This method did not include the picture
story method. Storytelling was used primarily in the older grades to
introduce a lesson or subject or to lillustrate a certain concept in a
discussion or lecture. The picture story method was used extensively
in the younger classes and 1s listed in the object-centered methods
section of this chapter.

5. Visiting authority. ©Suggested only twice 1n the Paul
Charlie outline. However, five visiting authorities visited a number
of clésseS'during the 1969-70 school year.

6. Testimony and spiritual experiences of the teacher. This
method was not suggested in the younger classes, probably because
these classes did not deal with gospel doctrines and principles nearly
as much as the older classes. 1t was used in twenty-four lessons of
the Gospel Fundamentals class where thé principles and doctrines of
the Church were emphaslzed.

7. Demonstration by the teacher. This method was suggested
four times, although it was probably used many times in the Tom &

Elsie and Little Joe courses where directions were given more fre-

quently.
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. Reviews. ‘This method had frequent use. There were¢ unit

4
-

reviews as well as a review of the preceding lesson before a-new lesson
was given. Teachers did not use this method as frequently'as 1t was

suggested. All reviews were not necessarily teacher-centered.
EQUIPMENT~-CENTLRED METHODS

The difficulty in obtaining the availlable equipment necessary
fo use these methodé, as well as the difficulty in transporting and
making ready the equipment in the various locations where classes
were taught, limited the use of equipment-centered methods.

If the L.D.S. ﬁrogram was more centralilized, the use of more
equipment—centered methods would be feasible. As a result of these
difficulties; the use of equipment-centered methods was limited to
filmstrips and records. However, maximum use has been made of these
two methods. Each teacher had access to a filmstrip projector and a
record player. A filmstrip had been prepared for almost every lesson
taught in all of the courses, except in the Gospel Fundamentals and
James and Julia courses where less emphasis was placed on this method.

Motion pictures were shown occasionally,; perhaps two or three

times a year.

Music was played on the record players for the devotional and
instructional singing. This was used in all of the classes taught.

Even though only two equipment-centered methods were used to
any degree, this type of methodology probably occupled more than one-

fourth of each lesson period.



OBJECT=-CENTERND METHODS

1. Bulletin boards. This was not suggested as a method in
any of the outlines, although individual teachers have used bulletin
boards occasionally. Because of the difficulties in scheduling and
arranging for classrooms this was not an easily used method.

2. Chalkboard. The usefulness of this method was spoken of

in the Indian Seminary publication Working With Students.

Teaching today with motion pilctures, filmstrips, television,
computers, and hundreds of other modern machines to aid the
teacher bears little resemblance to the teaching of 100 years
ago. There i1s however, one important similarity--the use of the
blackboard or chalkboard, as it is more commonly called. Perhaps
the metnods have changed, but the fact remains that the chalke
board is s0 universally used today that it has become a symbol
for and sngnymous with education. Religious education is no

exception.

This method was also limited by the 1ack.qf adequate facilities
in many of the classrooms~ It was suggested a number of times as a
method, and where the facilities permitted, frequent use was made of
the chalkboard. Ronaeld Knighton, San Juan Area Indian Seminary
Coordinator, said that this was one method that would recelve greater
stress during the 1970-71 school year.15

5. Charts and maps. The Book of Mormon and'Gary Grower out=

lines made use of charts and maps, howevér, very little use was made

of this teaching method.

L. Displays, table & mobile. Suggested only twice.

D. Flannel board. With the extensive use of filmstrips and

Corkin

138tatement by Ronald L. Knighton, personal interview.

With Students, loc. cit.
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plcture stories there was much less emphasis and need for the use of the

flannel board as a teaching method. It was suggested a few times.

6. Theme cards. These were similar to flash cards. They con-

tained small statements or themes which the students read and menmorized.

Some classes made frequent use of these.

7. Flipboard. This method was used almost solely for the
teaching of instructional and devotional singing. The words to fourteen
songs were written on flipcharts with pictures illustrating the words

or story of the songs. These were used in all of the classes.

8. Object lessons. The philosophy of the L.D.S. Indian

ceminary Program in regards to the use of this method was well expressed

in the publication Working With Students.

Our purpose in teaching the gospel 1s to change the lives of
people. And, if the use of object lessons will do the five things
President Dunn has suggested (1. speed up learning. 2. make learn-
ing more permanent. 3. make learning more enjoyable. 4. complement
and enrich the other methods. 5. effect change.), and by doing

these we will achileve our purposes more quickly, Then why *Hpuldn't
we, as did the Master, use object lessons in our teaching?

However, in spite of this philosophy, there was little emphasis
placed on object lessons as a teaching method in the course outlines.

Some course outlines used it more than others, but none of them placed

any emphasis on this method.

9. Pictures and picture stories. Of all the teaching methods

the picture story probably comes closest to the traditional methods of

the lndian‘'s culture.15 Of all the teaching methods used in the L.D.S.

Working

With Students, loc. cit.

15Clyde Kluckhohn and Dorothea Leighton, The Navaho, (Garden
City, New York: Doubleday & Company, Inc., 1946), pp. 96, 196.
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program the picture story was pfebably the most eucce.-s.&:ful...‘16 Wide
use was made of both the picture and the picture story. Almost every
lesson in most of the courses contained a packet of pictures and
picture stories to be used in the lesson presentation.

10. Posters. ©Suggested only once, although individual
teachers have made use of posters on occasion. Seldom used by most
teachers.

1. Puppet shows. This method was only used in the Tom &

Elsie course outllne.

bach of the twelve course outlines used some of the methods
that are defined as student~centered, teacher-centered, egquipment-
centered, and object=centered. All of them emphasized the use-of
worksheets, discussion, devotional and instructional ainging, Llecture,
filmstrips, and the chalkboard.

There was an apparent attempt to adapt the methods to the age
and ablilities of the students. For example, teacher-centered methods
and memorlization were used most frequently with the higher grades,
“while instructional games, pictures and picture stories, and instruc-
tional singing were used most frequently with the younger classes.
Some courses seemed to emphaslize ceftain methods, but in general they
all used a wide variety of methods. An exception was the James &
Julia, Old Testament course outline. In each area of methodology
this outline used fewer methods than almost all other course out-

lines with object-~centered methods being almost nonexistente.

(T T SR

16Statement by Ronald L. Knighton, personal interview.
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SIMILARITIES AND DIFFERENCES BETWEEN THE TEACHING
METHODS OF THE L.D.S. AND NON-L.D.S. RELIGIOUS
EDUCATLONAL MOVEMENTS IN SOUTHEASTERN UTAH
AMONG THE INDIANS SINCE 1943

A number of similarities and differences between the tezching
methods used by the L.D.S. and non=L.DeS. religious educational move-
ments in Southeastern Utah among the Indians since 1943% were found in
this study.

Teaching methods that were used most often by one group tended
to be used most often by the other groups. Where differences occurred,
a number of them could be attributed to the fact that the Seventh-day
Adventists met daily while the kpiscopal and L.D.S. groups met weekly.
This enabled the Seventh~day Adventists to use éertain methods that
were limited by the lack of time in the Episcopal and L.D.S. movements.
1t was found that each movement worked independently of the others.
There was no evidence of any communication between the various move-
mentse.

The similarities and differences of these movements are reported
by sections as they related to the student~centered, teacher-centered,
equipment-centered, and object-centered methods of religious lnstruc-
tion.

Because of the unusual nature of the Navajo Gospel Crusade it
was decided not to include them in this comparison, except where 1t was
considered important and reliable.

Also, note tables I to IV, pages 56-58, for a comparison of the

frequency of use of teaching methods of the Episcopal, L.D.S., and

SeDede religious educational movements. Again, the Navajo Gospel
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Crusade was not included.

Student=centered similarities. The greatest degree of
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similarity consisted in the frequent use of worksheets and instructional
singing. There was a high degree of similarity in the use of student
testimonies, although this was not a frequeﬁtly used method.

Methods with a high degree of similarity, but used more
frequently by the non-L.D.S., were: study periods, oral reading,
memorization, discussions, catechization, and application assignments.

The L.D.S. used instructional games more freguently than the
non=-L.D.Ss Role playing, brainstorming, and field trips were used

more often by the non-~L.D.S5., although these methods were not frequently

used.

student-centered differences. Methods used by the non-L.D.S.

movements but not by the L.D.S., were: bﬁzz sessions, debates, panel
digscussions, inventories, guestion-box discussions, and note taking.
-*Sfudentwcentered methods used by the L.D.S. but not by the
non=L.DeSs, were: riddles, puzzles, and dramatizations.
Much greater emphasis was placed on reports,-talks, and examle-
nations by the Seventh-day Adventists than by either the Episcopal or

LeDoeSe movements.

Both the Episcopal and S.D.A. used a greater number of student-

centered methods than the L.D.S. See Table No. I, page 56.

Teacher-centered simllarities. Storytelling proved to be a
basic teaching method of all three groups. This method was used in
the early history of Indian religious education and is still one of the

most frequently used methods.
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There was also a similarity in the use of the following teaching
methods: lecture, reading by the teacher, testimony and spiritual
experiences of the teacher, and reviews.

The similarity in the use of teacher~-centered methods was

remarkably high. See Table No. Il, page 57.

Teacher-centered differences. The L.D.S. used demonstrations

by the teacher, while there was no evidence that this method was used
by either the Episcopal or S.D.A. Lt 1is probable that this method was

used, but no evidence of i1ts use was found. dJokes and puns were used

by the L.D.5. and BEpiscopal movements but not by the S.D.A.

Equlpment-centered similarities. Fllmstrips, motion plctures,

records (dramatized and music), and tape recordings were used by all

of the groups.

Equipment-centered differences. Filmstrips were used more

often by the L.D.S., whereas motion pictures and tape recordings were
used more often by the S.D.A. Furthermore, the S.D.A. was the only

group to use the overhead projector.

Object-centered simllarities. There was a high degree of
similarity i1n the use of the following object-centered methods: chalk-
board, charts and maps, flipboards, pictures, flash cards, and puppet

shows. There was also similarity in the use of bulletin boards,

plcture stories, and displays.

Object-centered differences. Object lessons, flannel boards

and posters were object-centered methods used more frequently by the
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non-L.D.S5. movements. The following methods were Ifrequently used by
the S.D.A. but not at all by the Episcopal or L.D.S.: sand tables,
modeling clay, paper scenes, and art work or handwork.

The S.D.A. used a greater number of object centered methods

than either the L.D.S. or Episcopal movements.

summary. The Seventh-day Adventists used a greater number of
teaching methods than elther the Episcopal or L.D.5. They also made
more frequent use of the teaching methods. The S.D.A. used forty-eight
different kinds of teaching methods, the L.D.S. forty-three, and the
Episcopal forty-two. The S.D.A. made more frequent use of student-
centered, equipment-centered, and qbject-centered teaching methods.

The L.D.S. made the most frequent use of teacher-centered
methods. Ixcluding the Navajo Gospel Crusade, the L.D.S. were the
lowest in the number and frequency of use of studenf«centered
teaching methods.

Although the evidence was inadequate, 1t appeared that the

Navajo Gospel Crusade used the fewest number of teaching methods.
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Comparison of the Frequency of Use of Student-~Centered
Leaching Methods of the lkpiscopal, L.D.S., and
S.D.A. Religious Educational Movements

Application assignments X X Xt
Brainstorming X X X
Buzz sessions X X
Debates - X

Discussion, general X+ X+ X+
Discussion, case study X X K
Discussion, panel X
Discussion, question box X X+
Dramatizations Kome
Examinations X X X
Field trips X ' X
File and journal

Finger plays XK
Instructional games X X+ X
Instructional singing X+ X+ X+
Inventories X X
Memorizing X X X+
Note taking X X
Programmed learning :

Questioning (catechization) X+ e X+
Reading XK X X+
Reports and talks X X X+
Riddles and puzzles X

Role playing X X Ko
Study periods X X X+
Testimonies X X X
Worksheets X Xk X+
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Note: Teaching methods frequently used are marked x+, teaching
methods occasionally used are marked x; and teaching methods seldom
used are marked x-. If a method was not used it was leff blank.



Table 2

Comparison of the Frequency of Use of Teacher-Centered
Teaching Methods of the Episcopal, L.D.S., and
S.DsA. Relligious kducational Movements

el A kLR el i

: ke oo Tl ot e Dl e e el TN, i e e e B e

Teacher-centered methods used
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Demonstrations by teachner X
Jokes and puns K= X
Lecture | X X+ X
Reading by teacher X X Xt
Reviews X X+ X+
Storytelling X+ Xt X+
Testimony and spiritual experience

of the teacher X X+ X+
Visiting authority X e X

oo S A T T AP TS P e Y Mo A I TP 7. g K TP g8, e g XK T 25 ouTl P e AT, S s, e ol o Y oo e O A P A0 R G W PPt A s St T S Z A e ol Potit e e S ELAACTEY), DS PRS- AP o iy Yyl

Note: Teaching methods frequently used are marked x4+, teach-
1ng methods occasionally used are marked x; and teaching methods
seldom used are marked x~. I a method was not used it was left
blank.

Table %

Comparison of the Frequency of Use of kguipment-Centered
Teaching Methods of the Episcopal, L.D.S., and
S.D.A. Relligious HEducational Movements
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Filmstrips X X+ X
Motion pilctures X X X+
Opague projections

Overhead transparencies X
Records, dramatized and music X X+ 3+
Tape recordings X X X+t

1mmmmfmm i e e . K 1'= = T el i S i i Eall 7k i, Chal el Mapte, Ty Priedy thr - ol L i . e arae Hee E]

SRR 1 o AT,

ey

Note: Teaching methods frequently used are marked x+, teach=
ing methods occasionally used are marked x3; and teaching methods

seldom used are marked x~. If a method was not used 1t was lelt
blank.
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Table 4

Comparison of the Frequency of Use of Object-Centered
Teaching Methods of the Zpiscopal, L.D.S., and
SelsAs Religious hducational Movements
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Frequency of use by

Object=centered methods used - Episcopal L.D.S. S DuA.
Art work or handwork | X+
Bulletin boards K- X
Chalkboard | X X X
Charts and maps X | X X
Displays, table and mobile X Ko
Flannel board X X X+
Flash cards X X X
Flipboard X . X X
Modeling clay X+
Object lessons X X X4
Paper scenes X+
Pictures _ X X+ X+
Picture stories Koo X+ X+
Posters X K X
Puppet shows Ko X X
Sand tables Xt
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Note: Teaching methods frequently used are marked x+, teach=-
ing methods occasionally used are marked X; and teaching methods
seldom used are marked x-. If a method was not used it was left

blank.



CHAPTER V
SUMMARY, FINDINGS AND CONCLUSIONS
SUMMARY

Purpose of the study. It was the purpose of this study (1) to

analyze the teaching methods of the L.D.S. and non~L.D.S. religious
educational movements in Southeastern Utah among the lndian people
since 194%: and (2) to determine the similarities and differences

between the teaching methods of these religious educatlonal movementse.

Del%pitatiqagmgﬁmﬁh¢ $ﬁu§Xf The study was delimited to include

only the Navajo Gospel Crusade, The Church of Jesus Christ of Latter-
day Saints, The Seventh~day Adventists, and Episcopal Christian
religious ecducational movements among the Indians in Southeastern Utah
since 1943. The study was further delimited to exclude the teaching
methods used in the worship and missionary proselyting activities of

The Church of Jesus Christ of Latter-day Saints and the released-time

Blanding Seminary Programe.

Research procedure. A review was made of the origins of the

LoDeSe and non=Le.DeS. Christian religious educational movements in
Southeastern Utah among the Indlans since 1943. A comparison was made
to determine the similarities and differences between fhe teaching
methods of these religious educational movements. The major sources of

information were publications and records of The movements and personal

interviews with teachers and staff members of these movements.

29
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FINDINGS

1. The L.DeS. were the first to colonize the Southeastern
Utah area, but they were the last to organize a religious educational

movement involving classroom-type instruction.

2. Although missionaries were working in Southeastern'Utah
in the late 1800's and early 1900's, the first organized, classroom-type
religious instruction did not take place until 1943,

5« The first religious educational movement in Southeastern
Utan among the Indians was the Episcopal movement called St.

Christopher's Mission to the Navajo.

4 The L.D.S. and S.D.A. were the only groups to use prepared
lesson outlines showing what and how to teach, other than the regular

preparations of the individual teachers.

5. The teaching methods used among the Indians in the earlier
period of religious instruction were more typical of the culture and
traditions of the Indian people than the methods used today.

6. Teaching methods utilized by the religious educational

movements in Southeastern Utah apparently developed independently of

each other.

7. Many student-centered, teacher~centered, equipment-centered,

and object=-centered teaching methods were used by the religious
educational movements in Southeastern Utah among the Indians since 1943.

8. There was a high degree of similarity in the teaching

methods useds

9. There were more student-centered teaching methods used than

any of the other methods.
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10. The teaching methods most frequently used by all of the
movements (with the exception of the Navajo Gospel Crusade) were:
instructional singing, workbooks and worksheets, catechization,
lecture, storytelling, testimony and spirutual experiences of the
teacher, reviews, pictures and picture stories, and records (dramatized
and music).

11. The L.D.S. movement used methods that were apparently not

utilized by the non-L.DeS.; and the non-~L.D.S. movements used methods

that were apparently not utilized by the L.D.S.

12. Teaching methods involving the creative abilities of the
students were utilized more frequently by the S.D.A. and Episcopal

movements than by the L.D.S.

132. The Navajo Gospel Crusade scemed less concerned about

teaching methods than any of the other movements.

14, The L.D.S. movement did not utilize a wider variety of

teaching methods than the non-L.D.S. movements.
15. When the teaching was directed by priests, minlisters, or
missionaries, fewer teaching methods were used. When educators were

directing the teaching, a larger number of methods was used.

CONCLUSIONS

1. Teaching methods seemed to be no longer limited to the
culture, language, and traditions of the Indian people.

2. The pedagogical philosophy of the public schools apparently
contributed vo the similarities of many of the teaching methods used by

the L.D.S. and non-L.D.S. religious educational movements in South-

castern Utah among the Indians.
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5. Teaching methods were influenced by the pedagogical
training of tThe personnel involved.

4, TFven though the L.D.S. movement started much later than the
other movements, it seemed to be about as far advanced in the use of

teaching methods.
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ABSTRACT

It was the purpose of this study (1) to analyze the teaching
methods of the L.D.S. and non-L.D.S. religious educational movements
in Southeastern Utah among the Indians since 1943:; and (2) to determine
the similaritlies and differences between the teaching methods of these
religious educational movements.

It was found that (1) the teaching methods used among the Indians
in the earlier period of religious instruction were more typical of the
culture and traditions of the Indian people than the methods used today,
(2) the teaching methods most frequently used were: instructional
singing, workbooks, catechizstion, lecture, storytelling, testimony
and spiritual experiences of teacher, reviews, picture and picture
stories, and records, (3) teaching methods involving the creative
sbilities of the students were utilized more frequently by the S.D.A.
and Episcopal movements than by the L.D.S., (4) the L.D.S. movement did
not utilize a wider variety of teaching methods than the non«lL.D.Se
movenments, and (5) when the teaching methods were directed by trained
educators, a larger number oI methods was used.
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