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Full- 
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2 1 4 9

1 5
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4 2 3

3 1 1 9 2

Methods



Intro Methods Results Conclusion

ExpectationsExpectations

• Time commitment
• Reliability and Consistency 
• Optimism
• Honesty
• Support Acceptance
• Don’t preach or lecture
• Good example

• Time commitment
• Reliability and Consistency 
• Optimism
• Honesty
• Support Acceptance
• Don’t preach or lecture
• Good example

Methods



Intro Methods Results Conclusion

Mentor TrainingMentor Training

• Listen - 70% of the time

• Listen, then respond

• Listen, don’t assume

• Listen, don’t shut down

• Listen - 70% of the time

• Listen, then respond

• Listen, don’t assume

• Listen, don’t shut down

• COMMUNICATION
Clear and specific
Recognize differences
Supportive and accepting
Maintain eye contact

• Effective Praise
Specific
Sincere
Contingent
Immediate

• COMMUNICATION
Clear and specific
Recognize differences
Supportive and accepting
Maintain eye contact

• Effective Praise
Specific
Sincere
Contingent
Immediate

Methods



Intro Methods Results Conclusion

Mentoring SkillsMentoring Skills

• QUESTIONING
• Open ended
• High quality 

questions 

• QUESTIONING
• Open ended
• High quality 

questions

• PROBLEM 
SOLVING 

• S Situation
• O Options
• D Disadvantages
• A Advantages
• S Solution

• PROBLEM 
SOLVING

• S Situation
• O Options
• D Disadvantages
• A Advantages
• S Solution

Methods



Intro Methods Results Conclusion

Mentoring SkillsMentoring Skills

• SOCIAL SKILLS
• Listening
• Showing gratitude
• Following instructions
• Respectfully resolving differences
• Accepting responsibility for actions
• Making good choices
• Getting teacher’s attention
• Apologizing
• Dealing with anger
• Asking to join in a group

• SOCIAL SKILLS
• Listening
• Showing gratitude
• Following instructions
• Respectfully resolving differences
• Accepting responsibility for actions
• Making good choices
• Getting teacher’s attention
• Apologizing
• Dealing with anger
• Asking to join in a group

• GOAL SETTING

• My Goal

• I will do the following to 
achieve my goal: 

• I will know I have 
achieved my goal when: 

• GOAL SETTING

• My Goal

• I will do the following to 
achieve my goal:

• I will know I have 
achieved my goal when:

Methods



Intro Methods Results Conclusion

Experimental DesignExperimental Design

• 1 Group

• Pre-Test Post-  
Test 

• 1 Group

• Pre-Test Post- 
Test

Methods



Intro Methods Results Conclusion

What We MeasuredWhat We Measured

• Social Competence

• Anti-social Behavior

• Academics

• Attendance

• Perception

• Social Competence

• Anti-social Behavior

• Academics

• Attendance

• Perception

Methods



Intro Methods Results Conclusion

School Social Behavior 
Scales (SSBS) 

School Social Behavior 
Scales (SSBS)

• Teacher Rated
• Social 

Competence 
• Cooperates with peers
• Shows self control
• Sensitive to others feelings

• Antisocial 
Behavior 
• Is physically aggressive
• Is easily irritated
• Gets into trouble

• Teacher Rated
• Social 

Competence
• Cooperates with peers
• Shows self control
• Sensitive to others feelings

• Antisocial 
Behavior
• Is physically aggressive
• Is easily irritated
• Gets into trouble

(Merrell, 2002)

Methods



Intro Methods Results Conclusion

Home and Community Social 
Behavior Scales (HCSBS) 

Home and Community Social 
Behavior Scales (HCSBS)

• Parent Rated

• Companion to the 
SSBS 

• 64 Items

• Parent Rated

• Companion to the 
SSBS

• 64 Items

(Merrell & Caldarella, 2002)

Methods



Intro Methods Results Conclusion

Qualitative SurveysQualitative Surveys

• End of Program
• All Participants
• Satisfaction
• Perceived   

Changes 
• Suggestions

• End of Program
• All Participants
• Satisfaction
• Perceived 

Changes
• Suggestions

Methods



Intro Methods Results Conclusion

Mentoring ActivitiesMentoring Activities
Categories

• 44.5% Academic
• 40.8% Social
• 14.7% Games, puzzles, etc.

Top 3 Activities

• Goal setting at 18.4%
• Conversations at 15.6%
• Reading activities at 13.8%

Categories

• 44.5% Academic
• 40.8% Social
• 14.7% Games, puzzles, etc.

Top 3 Activities

• Goal setting at 18.4%
• Conversations at 15.6%
• Reading activities at 13.8%

Methods



Intro Methods Results Conclusion

Social CompetenceSocial Competence

Social Competence Total T-Scores

44
49.7549.27

52.82

0

10

20

30

40

50

60

SSBS HCSBS

T-
Sc

or
e

Pre
Post

Results



Intro Methods Results Conclusion

Antisocial BehaviorAntisocial Behavior

Anti-Social Behavior Total T-Scores

58.94

48.25
53

47.17

0

10

20

30

40

50

60

1 2SSBS                                          HCSBS

T-
Sc

or
e

Pre
Post

Results



Intro Methods Results Conclusion

Means and T-testsMeans and T-tests

SSBS and HCSBS Mean T Scores, Standard Deviations, and Paired Sample t-Test.

Pre Test Post Test

Mean SD Mean SD t

SSBS

Social Comp Pre-Post 44 6.429 49.75 7.398 3.858**

Anti-Social Pre-Post 58.94 9.427 53 10.424 2.916*

HCSBS

Social Comp Pre-Post 49.27 8.344 52.82 7.414 -2.003

Anti-Social Pre-Post 48.25 7.593 47.17 8.601 0.753

p < .05 **     p < .01 **
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Academic Pre and Post Scores, Standard Deviations, and Paired Sample t-Test.

Pre-mean SD Post-mean SD t

Reading Skills 2.10 0.76 3.07 0.62 -6.123***

Reading Comprehension 2.10 0.76 3.20 0.70 -5.982***

Writing Expression 1.77 0.56 2.80 0.64 -6.546***

Spelling 2.33 1.04 3.20 0.94 -4.026**

Math 2.27 0.79 3.00 0.65 -3.556**

Academic Total 2.11 0.69 3.05 0.62 -7.620***

Homework Accountability 1.87 0.63 2.67 0.81 -3.292**

Citizenship 2.61 0.73 3.21 0.43 -3.631**

*p < .05      **p < .01      ***p < .001
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