
Intuition: The BYU Undergraduate Journal of Psychology Intuition: The BYU Undergraduate Journal of Psychology 

Volume 8 Issue 1 Article 5 

2012 

Positive and Negative Effects of Various Coaching Styles on Positive and Negative Effects of Various Coaching Styles on 

Player Performance and Development Player Performance and Development 

Follow this and additional works at: https://scholarsarchive.byu.edu/intuition 

 Part of the Psychology Commons 

Recommended Citation Recommended Citation 
(2012) "Positive and Negative Effects of Various Coaching Styles on Player Performance and 
Development," Intuition: The BYU Undergraduate Journal of Psychology: Vol. 8 : Iss. 1 , Article 5. 
Available at: https://scholarsarchive.byu.edu/intuition/vol8/iss1/5 

This Article is brought to you for free and open access by the Journals at BYU ScholarsArchive. It has been 
accepted for inclusion in Intuition: The BYU Undergraduate Journal of Psychology by an authorized editor of BYU 
ScholarsArchive. For more information, please contact scholarsarchive@byu.edu, ellen_amatangelo@byu.edu. 

http://home.byu.edu/home/
http://home.byu.edu/home/
https://scholarsarchive.byu.edu/intuition
https://scholarsarchive.byu.edu/intuition/vol8
https://scholarsarchive.byu.edu/intuition/vol8/iss1
https://scholarsarchive.byu.edu/intuition/vol8/iss1/5
https://scholarsarchive.byu.edu/intuition?utm_source=scholarsarchive.byu.edu%2Fintuition%2Fvol8%2Fiss1%2F5&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/404?utm_source=scholarsarchive.byu.edu%2Fintuition%2Fvol8%2Fiss1%2F5&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarsarchive.byu.edu/intuition/vol8/iss1/5?utm_source=scholarsarchive.byu.edu%2Fintuition%2Fvol8%2Fiss1%2F5&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarsarchive@byu.edu,%20ellen_amatangelo@byu.edu


29

28 Intuition, Fall 2011

References

Ackerman, R. A., Witt, E. A., Donnellan, M. B., Trz-
esniewski, K. H., Robins, R. W., & Kashy, D. A. 
(2011). What does the narcissistic personality in-
ventory really measure? Assessment, 18(1), 67-87. 
doi:10.1177/1073191110382845 

Ames, D. R., Rose, P., & Anderson, C. P. (2006). 
The NPI-16 as a short measure of narcissism. Jour-
nal of Research in Personality, 40(4), 440-450. 
doi:10.1016/j.jrp.2005.03.002 

Back, M. D., Schmukle, S. C., & Egloff, B. (2010). 
Why are narcissists so charming at first sight? decod-
ing the narcissism–popularity link at zero acquain-
tance. Journal of Personality and Social Psychology, 
98(1), 132-145. doi:10.1037/a0016338 

Campbell, W. K., Bush, C. P., Brunell, A. B., & Shelton, 
J. (2005). Understanding the social costs of narcis-
sism: The case of the tragedy of the commons. Person-
ality and Social Psychology Bulletin, 31(10), 1358-
1368. doi:10.1177/0146167205274855 

Campbell, W. K., Foster, C. A., & Finkel, E. J. (2002). 
Does self-love lead to love for others?: A story of nar-
cissistic game playing. Journal of Personality and So-
cial Psychology, 83(2), 340-354. doi:10.1037/0022-
3514.83.2.340 

Corry, N., Merritt, R. D., Mrug, S., & Pamp, B. (2008). 
The factor structure of the narcissistic personality 
inventory. Journal of Personality Assessment, 90(6), 
593-600. doi:10.1080/00223890802388590 

Cronbach, L. (1951). Coefficient alpha and the internal 
consistency of tests.  Psychometrika,16, 297-334.

Dickinson, K. A., & Pincus, A. L. (2003). Interper-
sonal analysis of grandiose and vulnerable narcissism. 
Journal of Personality Disorders, 17(3), 188-207. 
doi:10.1521/pedi.17.3.188.22146

Dimaggio, G., Semerari, A., Falcone, M., Nicolò, G., 
Carcione, A., & Procacci, M. (2002). Metacognition, 
states of mind, cognitive biases, and interpersonal 
cycles: Proposal for an integrated narcissism model. 
Journal of Psychotherapy Integration, 12(4), 421-451. 
doi:10.1037/1053-0479.12.4.421 

Holtzman, N. S., Vazire, S., & Mehl, M. R. (2010). 
Sounds like a narcissist: Behavioral manifestations 
of narcissism in everyday life. Journal of Research 
in Personality, 44(4), 478-484. doi:10.1016/j.
jrp.2010.06.001 

Morf, C. C., & Rhodewalt, F. (2001). Unraveling the 
paradoxes of narcissism: A dynamic self-regulatory 
processing model. Psychological Inquiry, 12(4), 177-
196. doi:10.1207/S15327965PLI1204_1 

Paulhus, D. L., & John, O. P. (1998). Egoistic and mor-
alistic biases in self-perception: The interplay of self-
deceptive styles with basic traits and motives. Journal 
of Personality, 66(6), 1025-1060. doi:10.1111/1467-
6494.00041 

Pincus, A. L., Ansell, E. B., Pimentel, C. A., Cain, N. 
M., Wright, A. G. C., & Levy, K. N. (2009). Initial 
construction and validation of the pathological narcis-
sism inventory. Psychological Assessment, 21(3), 365-
379. doi:10.1037/a0016530

Raskin, R. N., & Hall, C. S. (1979). A narcissistic per-
sonality inventory. Psychological Reports, 45(2)

Twenge, J. M., Konrath, S., Foster, J. D., Campbell, 
W. K., & Bushman, B. J. (2008). Egos inflating over 
time: A cross-temporal meta-analysis of the narcissistic 
personality inventory. Journal of Personality, 76(4), 
875-902. doi:10.1111/j.1467-6494.2008.00507.x 

Watson, P. J., & Biderman, M. D. (1993). Narcissistic 
personality inventory factors, splitting, and self-con-
sciousness. Journal of Personality Assessment, 61(1), 
41-57. doi:10.1207/s15327752jpa6101_4

Intuition 2011
Vol 8, 29-31

The main purpose of a coach is to maximize the 
performance of his or her athletes, help them reach a 

higher level than they could have done alone, and develop 
a winning team. “Coaches are known to fulfill many 
different roles including leader, psychologist, friend, 
teacher, personnel manager, administrator, fundraiser and 
role model” (Côté, 2004).

The skill development of a player involves training and 
learning, therefore, it becomes important for the coach 
to use proper coaching techniques. The coach must find 
a balance between helping his or her players reach their 
full potential as athletes and achieving success through 
winning, so that one purpose does not inhibit the other. 
“During competition it is important that a coach wisely 
manages the tension between ‘coaching to win’ and 
coaching for learning” (Naylor, 2006).  The question 
“What makes a good coach?” can then be debated 
between a coach that concentrates on the players and 
their individual development as an athlete, and a coach 
who measures success through a win/lose ratio.  It may be 
argued that the ideal coach is the person who can balance 
or achieve both. 

Coaching Techniques

From a humanistic perspective, a coach can conduct 
leadership through five different methods: training and 
instruction, democratic behavior, autocratic behavior, 
social support and positive feedback (Gardner, Shields, 
Bredermeier & Bostrom, 1996). “Coaching, from this 
point of view, capitalizes on a person’s inherent tendency 
to self-actualize and looks to stimulate a person’s inherent 
growth potential” (Ives, 2008). Similar to coaching, 
psychotherapy shares the purpose of developing 
individuals, enhancing their potential and creating a 
supportive relationship (Ives, 2008).

On the other hand, the goal-oriented approach is a 
strict goal-focused or solution-driven approach (Ives, 
2008).  One primary function is to promote autonomy 
of the players. In order to establish autonomy, the player 
must implicitly apply goals upon them self. According 
to Grant (2006), “Coaching is essentially about helping 
individuals regulate and direct their interpersonal and 
intrapersonal resources to better attain their goals.” 
However, the concept of the goal-oriented approach is 
to increase performance and tactics of the team, without 
regard of individual feelings and thoughts (Ives, 2008).

Lastly, autonomy support from coaches shows the 
readiness of the coach “to take the others perspective, 
provide appropriate and meaningful information, offer 
opportunities for choice, while at the same time minimize 
external pressures and demands” (Black & Deci, 2000). 
The player’s ability to become autonomous was determined 
by the type of environment that the coach put them in.  
Reinboth, Duda, & Ntoumanis (2004) said the fulfillment 
of the players basic needs and well-being (e.g. Do they 
have fun?) is essential for self-determined, goal-directed 
behavior. They also found that the majority of the players 
in their study agreed their coaches supported methods 
that induced autonomy amongst the players.  Players 

This review highlights the important role that coaches play in 
the physical and psychological development and performance 
of athletes under their stewardship; it also explores various 
types of techniques used by coaches to accomplish their goals 
and objectives and examines the effectiveness of these coaching 
techniques on the players and their ability to perform on 
the field. Two main ideals will be considered: the coaching 
techniques and the effects of those techniques on the athletes. 
Though there are various methods of coaching, this review 
will use three examples of coaching methods. The result of this 
review may prompt coaches to evaluate their coaching and 
leadership styles and make appropriate adjustments. For the 
purpose of this review, the coach will be placed as the leader 
role of the team.
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who were placed in environments and were given duties 
generally had feelings of responsibility and accountability 
for their own behavior.  However, not all players lived 
up to the expectations or wanted the responsibility given 
them. This feeling may change as the players continue to 
increase their skill and become more experienced.  The 
coach places trust in the player by encouraging autonomy.  
This placement of responsibility and accountability may 
be part of player development.

Effects on Athletes

In order to receive positive results, the humanistic 
approach to coaching relies on positive feedback and a 
care for the individual’s needs and feelings. Conroy & 
Douglas Coatsworth (2004) revealed that psychosocial 
training increased coaches’ use of reward/reinforcement.  
Positive reinforcement through either a reward system or 
verbal compliments appears to increase performance. 

The goal-oriented approach typically aims to achieve 
its goals in a comparatively short space of time and 
normally focuses on a relatively defined issue or end result 
(Ives, 2008). This method allows very little empathy for 
the players, and uses a negative psychological approach. A 
potential downfall to this method is that it usually focuses 
on a short-term end result, leaving little or no concern for 
long-term goals. The lack of empathy usually contributes 
to a negative relationship and environment between 
player and coach. Baker, Cotes and Hawkes (2000) 
“suggest that negative rapport between coach and athlete 
is an important contributor to athlete anxiety.” Based on 
studies on negative coaching, this method may produce 
short-term results, but it can be unsustainable. The goal-
oriented approach was unsuccessful, and destroyed team 
cohesion when coaches used negative techniques. These 
included abusive language, inequity, player ridicule, 
and poor relationship (Turman, 2003).  However, when 
coaches used positive feedback, it promoted higher levels 
of task cohesion (Turman, 2003). 

The type of autonomy made available to players 
depends on the coach because he or she is the authoritative 
figure. An interpersonal relationship, according to 
Reinboth et. al. (2004), can be a strong influence in 
determining the psychological, emotional, and physical 
effects (both positive and negative) of sport involvement. 
These influences are affective, yet have only been proven 
through short-term research. During the course of this 
review there appears to be no current research available 

on the long-term effects on players from the autonomous 
style of coaching.

Conclusion

Coaches play an important role in the level of 
enjoyment and performance of their players; parents 
share a similar role (Scanlan & Lewthwaite, 1986). In 
comparison with the goal-oriented and autonomous 
methods of coaching, the humanistic style appears most 
affective for player development and performance; one 
of the determining factors for this was positive feedback 
from players about their coaches. These motivating factors 
included inspiration direction, personal relationship, 
inspirational devices and support. Turman (2003) found 
coaches could promote higher levels of task cohesion for 
their players by using training and instruction, democratic 
behavior, social support and positive feedback. His studies 
also found that positive feedback brought better team 
cohesion and therefore better overall performance. It may 
be argued that the humanistic approach to coaching is 
the most effective method that can balance both player 
development and winning. According to Grant (2006), 
“Coaching is essentially about helping individuals regulate 
and direct their interpersonal and intrapersonal resources 
to better attain their goals.” Coaches who understand this 
concept may avoid negative punishment or reinforcement 
techniques and move toward a more positive approach.
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