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Interfaith Leadership and Ethics

Michael Hubbard MacKay, PhD
Associate Professor of Church History and Doctrine
PhD Design Project
Instructional Psychology & Technology, Brigham Young University

Purpose

This course will enable Religious Education to embrace the mission of the Church of Jesus
Christ of Latter-day Saints and Brigham Young University more fully. This course serves as a
foundational introduction for students to discover the nature of interfaith work. Students who
fully embrace Brigham Young University’s expansive motto “Enter to Learn, Go Forth to Serve”
are vocationally responsible to bring good into reach for themselves, their families, their
communities, their Church, and above all and undergirding all, the world. In this endeavor,
students must and will engage with individuals who hold deep convictions of religious faith and
affiliation, agnosticism, atheism, and much more. Students who leave this university will be well
served, regardless of major or profession, by a core set of principles and practices that can be
employed to better engage in the world around them. This course is established to instill within
students ready means that answer the demand for application of principles in Religious
Education courses. Students who participate in this course will develop skills that can be applied
now and in the future.

The imperative for skills of negotiation, cooperation, and a generosity of spirit that are noticeably
absent from much of society today can be addressed by introducing students to interfaith
practices and methods. Students who engage in positive relationships with those of other faiths
as undergraduates experience a profound shift in attitude toward other religions and the
communities that comprise them. Students who have positive experiences with dialogue, rather
than debate, develop more favorable views of the good that other religions offer society. As part
of this process, they also see methods and examples of civic cooperation, religious devotion, and
faith-filled service that simply is not experienced in other settings.

Project Needs and Constraints

Recent Precedent from Church Leaders: One of the most pressing issues for the Church of
Jesus Christ of Latter-day Saints is religious freedom. This is not possible without union and
understanding between faiths. It is also not possible without interfaith leaders. In 2021 Brigham
Young University hosted an unprecedented conference about Islam, in which Islamic scholars
and leaders from across the world reached out to Latter-day Saints in love and companionship.
At the end of the conference Elder David A. Bednar and Elder Gerrit W. Gong expressed the
Church’s interest our relationship with Islam. After years of production, they introduced a
pamphlet called “Muslims and Latter-day Saints.” At the release of the pamphlet Elder Gong
declared “People of faith need to stand together for tolerance and dignity of people of all
religious beliefs.” Faculty at BYU supported this marvelous event by having built and
maintained relationships with Muslims across the world. Daniel Peterson, for example, was a



known scholar and collaborator with many of the participants and Grant Underwood gathered
important scholars and leaders to present at the conference.

There has been a consistent call for religious literacy, interreligious action, and emphasis on
religious freedom, yet there has been little movement from the general membership to take these
initiatives. On 20 July 2022, President Dallin H. Oaks recent declared, “I call for a global effort
to defend and advance the religious freedom of all the children of God in every nation of the
world.” He outlined four interreligious and interfaith steps to meet his call. 1) Recognize we
need each other and are all subject to law. 2) Urge religious tolerance. 3) Let the world know of
the Good that religion does. 4) Unite and find common ground to defend and promote religious
liberty. Elder Neil L. Anderson explained in the October 2020 General Conference that we have
close allies in other Christians. He stated, “Some of our fellow Christians are, at times, uncertain
about our beliefs and motives. Let us genuinely rejoice with them in our shared faith in Jesus
Christ and in the New Testament scriptures we all love. In the days ahead, those who believe in
Jesus Christ will need the friendship and support of one another.” But its not just the Church that
should make these efforts, its individual members who should become interreligious leaders.
Sister Sharen Eubank explained, on 5 March 2022, “My point is that people are the heart of the
solution. I think these examples show it’s not just goods and services that make a difference that
is sustainable. It’s building trust and respect and understanding,” . . . That just takes time. It takes
effort to be able to do that.”

This reflects long founded initiatives from our Church leaders. Russell M. Nelson declared to the
Parliament of World’s Religions in 1993, “I would like to discuss areas in which faith groups
may cooperate.”

Members of our Church often join with other like-minded citizens, regardless of religious
persuasion, in support of worthy causes and humanitarian projects. This can be done
without losing independent identity and strength. We are mindful of history’s lesson that
attempts of interfaith group to unify though theological blending have not always been
successful. Indeed, when divine doctrines are compromised to accommodate social
pressures, religious institutions become no more relevant in their mission than other
agencies of good intent. At the same time, we should be models of tolerance of others
whose sacred beliefs may differ from our own. We recognize that if one religion is
persecuted, all are attacked.

Our current prophet explained, nearly thirty years ago, “We can promote education regarding
moral values, the arts, service to humanity, and the value of education itself”” through interfaith
relationships and leadership.

Interreligious relationships matter. We not only embrace Christ’s Second Great Commandment,
but we also protect religious freedoms, foster unity in belief of God, and create leaders in the
world. Elder Quentin L. Cook has demonstrated how this is done throughout his life. In 2015, he
explained how personal friendships and respect lead to interreligious leadership. He told the
story of how he and his wife “participated in a Jewish Shabbat (Sabbath) at the invitation of a
dear friend, Robert Abrams and his wife, Diane, in their New York home.” He remembered,
“The focus was honoring God as the Creator. It began by blessing the family and singing a



Sabbath hymn. We joined in the ceremonial washing of hands, the blessing of the bread, the
prayers, the kosher meal, the recitation of scripture, and singing Sabbath songs in a celebratory
mood. We listened to the Hebrew words, following along with English translations. The most
poignant scriptures read from the Old Testament.” Learning to be interreligious leaders starts
with learning to interfaith skills like friendship, hospitality, generosity, respect, and love. The
call is in our hands and BYU is an ideal place to create interreligious leaders and Latter-day
Saints who love their neighbors.

Do we need interfaith leaders at BYU? In a recent book by Patrick Mason about Latter-day
Saints in the twenty-first century he provides an analogy of our Church being a “fortress church.”
He articulates the outcome of a long nineteenth century struggle to assimilate as an accepted
religion in the United States that left LDS with a “bunker” mentality. Mason declares that we
“need to lower the drawbridge and engage the outside world in mutually constructive ways.” He
insists, “Having flourished in our fortress, the Restoration’s third century is our time to range
widely in the world, to both learn from and contribute to it.””*

There are many studies and individuals directing LDS this way, including the work of Jana
Reiss.2 She has done extensive social scientific work to show why LDS leave and why they stay,
noting the bunker mentality that comes from disinterest and fear of other religions. Since the
1980s when the unprecedented increase in LDS membership numbers was very noticeable,
including Rodney Stark predicting that LDS would be the next world religion, LDS have been
primarily interested in individuals who will potentially joining the Church, with less emphasis on
those who are happy in their own religion.® Yet, Pres. Nelson continually reaches out to other
faiths around the world. Exclusion of others has never been goal of Latter-day Saints, though we
find ourselves building our fortress churches occasionally. In some cases, worrying that interfaith
relationships will water down their own faith, or cause members to leave the faith. At BYU,
there are certainly those who find comfort behind walls, but preliminary research shows that they
are not settled, nor are they entrenched in their opinions. Additionally, good interfaith fosters a
deeper devotion to one’s faith rather than conversion, which is seen as taboo. BYU students
“Enter to Learn” and “Go Forth to Serve” every year breaking down the fortress church as they
enter new communities and find new allies in God’s plan. As they “Go Forth” we hope to send
them with leadership skills and religious literacy to care for and work with our neighbors.

Harvard professor, Robert Putnam has noted how Americans have become increasingly
disconnected from each other.* Putnam shows how Americans have become increasingly
disconnected from not just each other religiously, but also our most basic relationships with our
families and neighbors, let alone more broadly. He examines the social capital that connects and
reconnects us together. Social cohesion and social capital often form into “bonded social capital”
that occurs within one group, whereas “bridged social capital” binds groups together. LDS are
seen negatively according to Putnam’s research, like US Muslims, in part because Americans do
not have a close friend who is a Muslim or a Latter-day Saint. Putnam shows that Americans are

! patrick Mason, Restoration: God’s Call to the 21° Century World (Faith Matters Publishing, 2020).

2 Jana Reiss, The Next Mormons (New York: Oxford University Press, 2019).

3 Rodney Stark, “The rise of a New world Faith,” in Latter-day Saint Social Life: Social Research on the LDS Church
and its Members (Provo, UT: Religious Studies Center, BYU, 1998), 1-8.

4 Robert Putnam, Bowling Along: The Collapse and Revival of American Community (Simon and Schuster
Paperbacks, 2000); American Grace (Simon and Schuster, 2012).
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affectionate toward LDS if they know a Latter-day Saint personally. But, without that personal
relationship, less than half of Americans view Latter-day Saints affectionately. We need to focus
on getting-to-know other people of faith.

We need interreligious propinquity! BYU President, Kevin J. Worthen described our desperate
need for propinquity in the April 2022 BYU graduation ceremony.® He used studies of
“nearness” or propinquity to demonstrate this important point.® He advises that 1) we should
“consciously seek in-person contact with others,” 2) “consciously seek positive in-person
interactions with those with whom you disagree” and 3) to draw near unto the Savior. These
principles align with our moto to “Go Forth to Serve” in the world as a kind of interreligious
propinquity, or an interfaith nearness. But we need to focus on the “Enter to Learn” part first to
gain the skills necessary to have interreligious propinquity.

As Putnam demonstrates, LDS are distant from their American neighbors and in turn our
American neighbors are distant from us. This lack of pluralism is leading deeper and deeper into
a bunker mentality. So, the question might be asked are LDS avoiding interfaith relationships, or
are Americans avoid LDS relationships. Either way, its our problem. We need interreligious
leaders to ameliorate the problem; we need interreligious propinquity. According to Putnam’s
data there is a high potential for Americans to feel affectionately toward LDS if we have more
positive relationships with those outside of our faith. Supporting Putnam’s assessment, the chart
below shows the results of a survey at BYU of World Religion students self-assessing whether
they had friends or family who are Jewish, Muslim, Hindu, and Buddhist. (Figure 1) On average,
%75 of those surveyed did not have relationships with these groups. This is at least one sign that
we do not have interreligious propinquity or skills and attitude to foster such relationships.

5 Kevin J. Worthen, “The Propinquity Effect,” 21 April 2022, Commencement Speech, BYU Graduation.

6 Worthen sites, Ji-eun Shin, Eunkook M. Suh, Norman P. Li, Kangyong Eo, Sang Chul Chong, and Ming-Hong Tsai,
“Darling, Get Closer to Me: Spatial Proximity Amplifies Interpersonal Liking,” Personality and Social Psychology
Bulletin 45, no. 2 (February 2019): 300-9; see also Emma Young, “New Evidence for the ‘Propinquity Effect’ —Mere
Physical Closeness Increases Our Liking of Desirable People and Things,” Social, British Psychological Society
Research Digest, 1 August 2018, digest.bps.org.uk/2018/08/01/new-evidence-for-the-propinquity-effect-mere-
physical-closeness-increases-our-liking-of-desirable-people-and-things.
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BYU World Religion Students Survey:
Students who have no relationships
with anyone from these religions

JEW MUSLIM HINDU BUDDHIST AVG.

Figure 1: World Religions Student Poll: The Pole was taken over two semester and included 416
responses.

Project Objectives

Based on information gathered from stakeholders, this project has five distinct purposes which
guide our development. (1) As the previous section has demonstrated part of the onus of this
course is to concretely demonstrate to the College of Religious Education that interfaith
leadership and ethics are needed to fulfill the mission of the university and the Church of Jesus
Christ of Latter-day Saints. (2) Then based on data drawn from BY U students, faculty, and
academic standards the objective is to design a well-integrated course for Religious Education
called Interfaith Leadership and Ethics. Then, the hope is to move toward (3) providing evidence
for a more permanent course in Religious Education. (4) Establish a permanent course catalog
number for Interfaith Leadership and Ethics. (5) Provide a foundation to propose a similar course
for the MA in Chaplaincy.

What are the Gaps between us and Interfaith leadership?

Though we do not have exhaustive data about where the gaps are, we have preliminary studies
that can point us in the right direction. We have collected some data for the past few years that
can give us some indication about what we should focus on to bridge the gaps. 1) Over the past
few years, we have collected surveys across several BYU World religion classes. 2) We have
participated with students in interfaith dialogue and received feedback from the BYU students
and a group of Evangelical Intervarsity students in whom the dialogued was with. 3 and 4) We
taken students on a Westcoast interfaith tour, a summer interfaith study abroad at Cambridge
University, and interfaith training in Chicago with Interfaith America. With this data in mind,
here are some of the most evident gaps that need bridging through an interfaith class at BYU.



Gap: Religious Literacy:

| took a survey of students taking world religions (351 Rel Ed) with over 400 responses.
Knowing that those taking our Interfaith class will be a similar demographic, %76 of the student
had no formal training “about other religions.” (Figure 2) Only %24 of the students had either a
seminary or institute class on World Religions. These numbers could be much higher in the
Interfaith class because they may have taken 351 while at BYU. This will be a difficult Gap to
assess since, we do not know how may will come from our 351 courses, but we will expect that
many of them have reduced the religious literacy gap. Those who have not, will need to do
additional work for the class, or we may look at adding a prerequisite.

76.03%

. 1. I received no formal education . 2. | took & class in Seminary about other religions. . 3. I'took a class in Institute about other religions
B 4. 1 took & class in both Seminary and Institute.

Figure 2: Q7 - Identify the level of education you received in Sunday School, Seminary, or
Institute about other religions.

Gap: Attitudes and Affection toward Islam and Ex-LDS:

Students are very mixed when it comes to Islam and Ex-LDS. Over %50 of students rated how
“positive they view Islam” between 1 and 3, on a Likert scale of 10. Also, they provided a similar
response for Ex-LDS, with just %50 of students giving them 1-3. More positively, almost all
students rated Jews higher than a 5 on the scale. (Figure 3 and 4)



1.47%

234

12.99%

2157%

10.05%
11.27%

15.69%
20.83%

B B: B: B: 4+ B: B B B: B BPBo
Figure 3: Q15 - How positive do you view Islam? 10 is the most.

1.23%
4.93%

22.17% 3.69%

5.17%

0.85% 16.01%

8.37%

14.53%

10.59%

B 8: 8: 8 4+ B B B B: B Bo
Figure 4: Q26 - How positive do you view ex-Mormons who attend BYU? 10 is the most.

Gap: BYU Students are more confident than they should be about interfaith work and
religious literacy. Gap: BYU students have yet to have interfaith experiences, but when
they do they enjoy them and learn from them.



In Spring 2022, Evangelicals from the Midwest and Utah met with groups of BYU students in
interfaith dialogue. We took a short survey from their group to see how they perceived BYU
students interacted in their dialogue. I also took a survey from a 351-class asking how BYU
students thought fellow BYU student would do during an interfaith dialogue. (Figure 5) BYU
students believe that they value diversity more than Intervarsity students thought they did. No
Intervarsity students “strongly agreed” that “BYU students value diversity”, but nearly %18 of
BYU students thought that they did. That being said, %50 of Intervarsity students “agreed” that
BYU students value diversity. BYU students were confident that they “are religiously literate
about Christianity”, but none of the Intervarsity students “agreed” or “strongly agreed” that they
were. Over %60 of the Intervarsity did not agree. Interestingly, %69 of BYU students agreed that
“BYU students are poor interfaith dialogue partners because they are too focused on missionary
work.” Whereas, all of the Intervarsity students “disagreed” or “strongly disagreed” about the
same statement.

i

Figure 5: Joseph Smith Building, Spring 2022, Intervarsity Evangelial dialogue with Dr.
MacKay’s 351 class.

Gap: Students have not had much opportunity for dialogue. Gap: BYU Students have not
experienced what support feels like from another religion. Gap: BYU Students have not felt
an increase of faith because of another religion.

This gap was very clear after the dialogue and interviews of the participants. They were also
given the opportunity to fill out a survey, which clarified that they had not had these kinds of
experiences before. (See Appendix Item A and B for student comments about interfaith dialogue
experiences.)



Figure 6: Joseph Smith Building, BYU, 164; jan Zed and Dr. MacKay’s 351 class, Spring
2022.

(See Appendix Item C for BYU student demographics, D for Constraints and Environmental

Analysis, and E for a Learner Persona.)

Implications for Design

Needs/Gaps

Possible Educational solutions

Discover what an interfaith leader looks like,
acts like, and does.

Model interfaith leaders, history of interfaith

Theorize about what interfaith, interreligious,
diversity, pluralism, and other essential terms
and ideas.

Definitions, models of pluralism, differences

See the impact and potential of interfaith
leadership for the Church of Jesus Christ of
Latter-day Saints

Write vision statements, see data and
outcomes, etc.

Demonstrate religious literacy. Know and
understand others and their faiths.

Know world religions, develop leadership
principles and methods, learn to love our
neighbors.

Identify and practice the skills of interfaith
dialogue.

Storytelling, appreciative conversation,
listening, propinquity, positive dialogue

Civic engagement between faiths

Practice civic engagement as a part of
interfaith engagement. Feed the poor. Clean
up parks and viaducts.

Networking, mobilizing resources

Work in the community. Make service and
friendship a necessity.

Figure 7: Needs Assessment and Education Solutions table.
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Curriculum

There is a lacuna of methodology (skills-based curriculum) classes in BYU Religious Education.
The one course that is intended to be methodological is Missionary Preparation (Rel C 130) and
it is highly successful in its outcomes and its attendance. Other methodological classes, like the
possibility of Biblical Studies, or skills-based curriculum like exegesis or scriptural reading
classes, are done briefly in individual classes. Skills are taught as a secondary emphasis, leaving
out direct focus on “application” or the “Go Forth to Serve” part of religious education. Interfaith
education is a skills-based, application course, intended to be the most practical and realistic way
to serve our neighbors and positively affect the world. Missionary work and interfaith
engagement fosters faith in our community, but also within the hearts of people around the
world. As Latter-day Saints or partners in the Plan of Salvation, we are engaged in God’s will
together.

We have an increasing need for interfaith leadership. First, we send thousands of fulltime
missionaries out from BYU who have skills to teach the gospel and when they come home, they
maintain a part time status using those skills, but they are not trained to bring communities of
faith together. They often find the seekers but become frustrated with those who are satisfied
with their own religion. Other Christians potentially become enemies and even combatants,
Muslims, Jews, and Hindus can possibly be treated like heretics. We can teach them to become
interreligious leaders who become bridge builders around the world. Second, we need training
and support for Brigham Young University’s Interfaith Student Association and a Council for
Interfaith Engagement. Third, going back to the idea of “Going Forth to Serve”, interfaith can be
directly applicable to moto and goals of the university and the Church of Jesus Christ of Latter-
day Saints.

The chart below shows that BY U students can already differentiate between missionary work
and interfaith work. (Figure 8) This is a positive response from Evangelicals who thought that
BYU students did not try to convert them during our interfaith dialogues with them. When our
recent Intervarsity dialogue partners were asked if our missionary emphasis caused us to be poor
partners, they decidedly had faith in BYU student’s ability to differentiate. Our interfaith class
will take BYU student’s penchant for understanding and identifying the right etiquette to the next
level. They could go from caring and amiable partners to well-trained and intentional interfaith
leaders around the world.

10



Strongly agree
Agree

Somewhat agree

Meither agree nor
disagree

Somewhat disagree

D:lag[ee _
Strongly disagree -

Figure 8: Q6-BYU student are poor interfaith dialogue partners because they are too focused on
missionary work.

Curriculum: Content

After identifying the gaps in student knowledge and interfaith disposition, we have identify three
areas that need to be addressed in the curriculum: Leadership skills, religious literacy, and
experience with other religions. (Figure 9)

First, though the LDS Church encourages interaction with other religions and that students
understand that emphasis, exceptionalism is having an adverse effect on student attitudes. This is
demonstrated by Putnam, Reiss, and Mason. Students have the skills to evangelize, but they do
not have the skills to be interfaith leaders, nor do they have the relational ethics to maintain
individual or public relationships with other faith traditions.

Second, BYU students are less religiously literate than they could be. Seminary and church
education does not include knowledge or understanding of other religions, and they have very
few friends and family outside the LDS social networks. Between %68 and %83 of students in
World Religions courses did not know a Muslim, Jew, Hindu, or Buddhist, let alone a Sikh or a
Jain. (Figure 10)

Third, students have not had experience with other religions practices, people, or services. World
Religions data demonstrates that BY U students do know people from other religions and do not
interact with them, especially in services, civic activities, or otherwise.
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Content Need Curriculum (see below)
Cosmopolitanism and skills of pluralism Interfaith leadership and Ethics (section 1)
Religious Literacy Religious Literacy (section 2)
Experience with the “other” Interfaith in Practice (section 3)

Figure 9: Content Needs and Curricular Solutions.

"Rate how much the LDS Church
encourages you to value, study, and
interact with Other religions."

Hlto5 6to 10

Figure 10: World Religions Student Poll: Church Encouragement
What has already been done? Identifying Content and Design:

| identified models for teaching this class within the field of interreligious/interfaith studies. |
identified the skills, information, and expert performance for this course by interviews and
careful examination of other similar courses. Four foundation courses come from these four
interfaith leaders and scholars.

1. Eboo Patel and the Interfaith America is one of the primary institutions that I examined.
He associates interfaith with five civic engagements: reducing prejudice, strengthening
social cohesion, building social capital, strengthening the continuity of identity
communities, and creating binding narratives for diverse societies.

2. Barabara McGraw of Saint Mary’s College of California focuses on leadership. She
argues that interfaith education should teach leadership in an organization,
communication and dialogue, identity and bias, and religious literacy.

3. John Thatamanil, a professor of theology and world religions at Union Theological
Seminary argues it’s about theology. He thinks it should include comparative religious
studies, in-depth knowledge of a particular tradition other than one’s own, and
appreciation for cultivating dispositions that promote interreligious understanding.

4. Oddborn Leirvik argues that there are three categories of analysis for interfaith education.
First, interreligious work: which is a broad term referring to practical efforts. Second,
interreligious education or formation work: which is like Christian formation but with
interreligious emphasis. Third, Interreligious studies: which is describe as bring focused
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on studying interreligious dialogue as was as broader efforts related to building
interreligious relations.

There are 24 academic centers in the US dedicated to interfaith education. | contacted each of
them and asked for syllabi and inquired about interviews with course designers. This was also
the goal of Eboo Patel et. al. eds., Interreligious/interfaith Studies: Defining a New Field
(Beacon Press), which is a resource that gave shape to the course to match the best thinking in
this field.

Examples: Formative Review Responses

Is the content delivered in a way to facilitate learning? (Too much reading, needs more video,
needs better examples, etc.) No, | feel like the dialogue is too bulky relative to the rest of the
section. Either the section needs to be longer overall or the dialogue needs to somehow be
shortened. If the dialogue could be broken up a bit more, even if it differs from the original
format, that would be helpful (or else if it could be formatted differently on the page).

Is the content provided in the modules enough to inform you about the topic? Perhaps, but I'm
not quite sure. | feel like there needs to be a follow-up explanation of Buber’s dialogue that
explains how it exemplifies seeing the “religious other.”

Control and Freedom: Are there annoying or time-consuming tasks that could be eliminated or
shortened? What are they? No, the module is well-structured as far as this goes. | worry some
students might struggle to get through all of the case study and completely comprehend it, but |
also didn’t attend here for undergraduate so I’'m not entirely sure the makeup of the students.

Recognition rather than recall: Do you have to unnecessarily remember information from one
part of the interface to the other? Yes, once you hit the homework section. | would put it before
the case study and explain that students will be answering those questions from the study—that
way they have them in mind while they’re reading and can answer them better.

Flexibility and Efficiency: Can you move through the modules flexibly? Should there be
shortcuts anywhere? It’s pretty rigid, especially compared to the other modules I've reviewed,
but | think it’s an appropriate amount of work and a shortcut would shortchange the students
this time around.

Errors: Are there errors in the modules? Only one: | would change “Watch what interfaith
leaders do after 9/11 attack” to “Watch how interfaith leaders regard the 9/11 attack” or “Watch
how interfaith leaders honor the victims of the 9/11 attack.”

Control and Freedom: Are there annoying or time-consuming tasks that could be eliminated or
shortened? What are they? No, | don’t think so. Like | mentioned before, the videos are a bit
long, but | think students will make do, and | don’t know that shorter videos could effectively
teach what you’re trying to.

Figure 11: Examples of Formative Review Responses.

Product Design

Course Objectives: | worked with the six world religion professors and two of the fellows on
the BYU Interfaith Engagement Counsel to develop these learning outcomes. | then met with
Julie Swallow in Center of Teaching and Learning. | went numerous revisions before coming to
these conclusions. We focused on how the answered the gaps described above.
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As a result of this course, students who successfully master the course material will:

1. Articulate a worldview that fosters the principles and skills as part of their religious

tradition. For Latter-day Saints, this would include a Christ-centered approach to

interfaith work.

Master essential religious literacy capacities for interfaith leadership.

Demonstrate leadership skills by designing an interfaith program.

4. Create a plan for mobilizing available resources to facilitate interfaith work in your local
community.

5. Demonstrate interfaith skills, methods, and best practices for successful interfaith
engagement.

6. Utilize basic skills of dialogue, storytelling, and appreciative knowledge with individuals
and groups from other religious traditions.

wmn

Course Description: Interfaith Leadership and Engagement serves as an introductory course for
undergraduate students to learn basic principles of interfaith work. This course is
interdisciplinary in nature (Theology, Religious Studies, Political Science, Sociology, History,
Philosophy, Leadership). The course will be taught by a number of practitioners and scholars
who operate under the guidance of two faculty members. The practitioners and scholars have
experience and expertise in interfaith projects and initiatives. The course will investigate the
history of interfaith efforts, introduce students to approaches and methods for interreligious
dialogue and introduce students to the challenges and blessings of interfaith work.

Course Justification: This course serves as a foundational introduction for students to discover
the nature of interfaith work. Students who fully embrace Brigham Young University’s
expansive motto “Enter to Learn, Go Forth to Serve” are vocationally responsible to bring good
into reach for themselves, their families, their communities, their Church, and above all and
undergirding all, the world. In this endeavor, students must and will engage with individuals who
hold deep convictions of religious faith and affiliation, agnosticism, atheism, and much more.
Students who leave this university will be well served, regardless of major or profession, by a
core set of principles and practices that can be employed to better engage in the world around
them. This course is established to instill within students ready means that answer the demand
for application of principles in Religious Education courses. Students who participate in this
course will develop skills that can be applied now and in the future.

The natural outcome of a service-oriented religious communities, like the Church of Jesus Christ
of Latter-day Saints, is partnership with others. President Dallin H. Oaks recently argued:

"Despite all that our Church does directly, most humanitarian service to the children of God
worldwide is carried out by persons and organizations having no formal connection with our
Church. As one of our Apostles observed: “God is using more than one people for the
accomplishment of his great and marvelous work. ... It is too vast, too arduous, for any one
people.”* As members of the restored Church, we need to be more aware and more appreciative
of the service of others. The Church of Jesus Christ is committed to serving those in need, and it
is also committed to cooperating with others in that effort.” Read the full address here
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https://www.churchofjesuschrist.org/study/general-conference/2022/10/18oaks?lang=eng#note4
https://www.churchofjesuschrist.org/study/general-conference/2022/10/18oaks?lang=eng

The imperative for skills of negotiation, cooperation, and a generosity of spirit that are noticeably
absent from much of society today can be addressed by introducing students to interfaith
practices and methods. Students who engage in positive relationships with those of other faiths
as undergraduates experience a profound shift in attitude toward other religions and the
communities that comprise them. Students who have positive experiences with dialogue, rather
than debate, develop more favorable views of the good that other religions bring to the table. As
part of this process, they also see methods and examples of civic cooperation, religious devotion,
and faith-filled service that simply is not experienced in other settings.

Course Flow and Structure:

This course is divided into three sections:

1. Leadership, Ethics, and Skills.

This section is six weeks long and focuses on Leadership, Ethics, and Skills using Eboo Patel's
book Interfaith Leadership: a Primer as a guide. The following chart includes each lesson and
its learning outcomes.

Lesson Learning Outcomes
1. What is Interfaith? Acrticulate the differences between interfaith and interreligious.
2. What is Pluralism? Evaluate an interfaith event using principles of pluralism.

3. What is Worldview?  [Recognize your worldview and narrate your story.

4. Telling your interfaith  |Tell your story "as a kind intelligent soul" signifying a meaningful
story life.

Identify interfaith leaders across the world who have made a

5. Interfaith Leadership

difference.
6. Identify a model Identify your ideal interfaith leader and explain why they are your
interfaith leader model.

7. Making Change as an
Interfaith leader

8. Quialities of an interfaith
leader

Evaluate a case study in which leadership is clearly demonstrated.

Identify how to foster the qualities of an interfaith leader.

9. Understanding Dialogue(Teach Martin Buber's sense of dialogue and the I-Thou relation.

Y. [RERRNE S P 63 Understand what it means to dialogue with scripture.

Dialogue
éi.illlzterfalth BT Express the value of the basic skills of an interfaith leader.
;féjlgftmgn ) I i Be an interfaith leader by designing an interfaith activity.
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2. Religious Literacy:

This section will follow Barbara Brown Taylor's life journey. Using vivid expressions and
stories found in Barbara's life, students will spend six weeks applying what they learned in the
first six weeks with the experiences found in Holy Envy. We will read through Barbara's book
with guests and possibly even get a visit from her.

Religious Literacy and Holy Envy: Learning Outcomes

1. Explore the basic texts, beliefs, practices, and experiences of modern religions through
narrative.

2. Evaluate interfaith experiences.

3. Evaluate education and experiences with other religions.

4. Hear the voices of educators, priests, authors, students, and religious virtuoso talking about
interfaith.

5. Examine models of interfaith dialogue.

6. Explore religious dimensions of society, politics, and culture.

7. ldentify religious influence in the human experience across the world.

8. Highlight the value of devotional expressions and individual faith.

9. Learn about internal diversity in each religion through stories.

10. Articulate how religions evolve and change.

3. Interfaith Practice:

The third section includes eight case studies covering pluralism and the major religious
traditions around the world. The case studies enable students to interact with real cases of
interfaith to formulate and practice making leadership decisions.
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Categories

Case Studies

Diversity and

Compare what interfaith looks like at USC with BYU interfaith.

Interfaith
Examine a Tri-Faith initiative in Omaha, Nebraska
Abrahamic Evaluate how Islamic activities in the United States in an interfaith
Traditions activity.
Articulate how one community reacts to Swastikas being graffitied on a
public school.

Eastern Traditions

Reflect upon whether a Buddhist monk can also be a Jew.

Evaluate how a Buddhist nun reacts to allegations of abuse in her
community and its implications for others in Milwaukee.

LDS Interfaith

Figures 12: Three core areas of content.

Daily Assignments

-20 min Read case study

-Write a page outline

lesson JTopic IBefore Class Imins IDuring Class
-3 min Video (Eboo Patel)
-Review Activity response.
Interfaith andj-Read three short stories 2-3
1 : - 45-60
interreligious fpages each. -Assessment of problem
foased learning assignment.
-1 page paper about Interfaith
-19 min video (Diana Eck)
What is LA ) 2 (ST @ el st -Response to the case study
2 . l60 L
Pluralism? activity in class.
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-6 min video
\What is -ldentify your worldview
3 . -3 min video 30 and fill out the worksheet
fworldview? -
fprovided in class.
-1 page response paper
-6 min Video (how to narrate your Tell your story in class and
4 N O | 112 815 45 listen to others. Turn in
Story !
hat this matters.
-2 page paper about your story.
-11 video (Patel)
| Interfaith (SR, A48 M EED (Emess @ Responses to the questions
5 : 911) j60 .
Leadership in class.
-write how you prepared to be a
leader.
-2 min video (Holland)
-3.5 min video (Jonathan Sacks)
. . Critique of interfaith leader.
16 Ideal Leader 2 TR0 (1D i) 60 Group response to the ideal
-12 min video (Diana Eck) WEREID [CEelEl
1 page about who your ideal
finterfaith leader.
-Read case study (Cultivating
Interfaith [Change) _Crlthue and create a pl_an to
7 Practices 60 improve upon the reactions
-Answer questions about the case in the case study.
study
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Quialities of J-Read Patel’s ch. 7 Self assessment of the
8 an interfaith 30 Iqualities of an interfaith
leader -Summarize the qualities. leader in the chapter.
-Read a passage of Martin Buber.
b I-Thou ko Response to the gazing
frelations -Find the religious other in 5 meditation exercise.
[passages of scripture
-24 min video (McCaulley)
. JPractice havruta, reading
10 IRea_dlng rEats e, (luistanllizg) [90 sacred text together. Turn in
\While Black -
- your reflection.
-written response and
foibliography
11 Skills and e S eI I Pale 5 IGroup Project: develop and
Networking . interfaith project
-write a response to each
12 Skills and e S 8l 1 PatE 5 Group Project: develop and
Networking . interfaith project
-write a response to each
Holy Envy
Create an Outline of the chapter Turn in a response to the
13 [Religion 101 jthat matches the learning 60 PONse
I fclassroom discussion.
outcomes.
. , Create an Outline of the chapter .
14 | Vi s that matches the learning 60 il & TEEFOIIEG (D the
almonds classroom discussion.
outcomes. I
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Create an Outline of the chapter

15 BN that matches the learning 60 Puimine [ERIE L tiie
Ocean fclassroom discussion.
outcomes.
Create an Outline of the chapter .
. Turn in a response to the
16 Holy Envy [that matches the learning 60 . .
fclassroom discussion.
outcomes.
The Nearest et et O @ the chapter Turn in a response to the
17 ; that matches the learning 60 . .
Neighbors fclassroom discussion.
outcomes.
: . Create an Outline of the chapter .
Disowning . Turn in a response to the
18 that matches the learning 60 . i
IGod [classroom discussion.
outcomes.
The Shadow- LA A OULiTe Bl the SNy Turn in a response to the
19 that matches the learning 60 . i
Bearers [classroom discussion.
outcomes.
. Create an Outline of the chapter .
Failing . Turn in a response to the
20 C Y that matches the learning 60 . i
Christianity | Iclassroom discussion.
outcomes.
Create an Outline of the chapter Turn in a response to the
21 Born Again [that matches the learning 60 PONse
[classroom discussion.
outcomes.
- Create an Outline of the chapter .
Divine . Turn in a response to the
22 T that matches the learning 60 . .
Diversity fclassroom discussion.
outcomes.
The God you [Create an Outline of the chapter Turn in a response to the
23 Didn’t make fthat matches the learning 60 PONSe
fclassroom discussion.
up outcomes.
Create an Outline of the chapter Turn in a response to the
24 Final Exam Jthat matches the learning 60 PONse
I classroom discussion.
outcomes. |
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-28 min video

-7 min video Create a plan for BYU
JUSC case I . .
25 stud 60 campus in reflection of
y -5 min video Varun Soni’s plan for USC.
Answer questions about videos.
-Read Case Study A and B
06 TriFaith 35 fPresent answers to case B
Initiative -Answer the questions about Case and turn in your responses.
A.
-4 videos 20 mins total
07 Activism and 5
Islam -1 page response to al Marayati’s
activism.
-Read case study, Swastikas at
Swastikas at JSchool Turn in responses to the
28 45 . :
School [discussion.
-fill out worksheet
A Question J-Read the case study
29 fof 45
Membership J-Respond to the outcome.
A Meditation}-Read the case study
30 on 45
Misconduct -Respond to the outcome.

Figure 13: Daily Assignments Chart.
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Instructional strategy.

At the core of my design theory was the idea of experiential learning perpetuated in John
Dewey’s philosophy but developed and perpetuated in various other ways. The idea that all
things develop within a social environment and that teachers can foster learning and socially
relevant experiences is a broadly excepted concept within my design theory. (Experience and
Education, 1938) David A. Kolb influenced me by offering an approachable model to think
through, but not determine my overall design theory. He wrote “Learning is the process whereby
knowledge is created through the transformation of experience.”’ His four-part process including
1) experience 2) reflection 3) conceptualization 4) and experimentation influences the basic
design of this course, though I never strained to fit the process in like an exact heuristic, but
rather a thinking tool that primarily valued the active component of reflecting. This fits the BYU
model of becoming “life time learners” as we reflect upon and build through our experiences
throughout life.

Though | embrace learning theories that are mostly in opposition to cognitive processes at the
core of learning or education, | inevitably had to embrace Bloom’s Taxonomy to meet the
framing goals of my institution. The active learning literature is also relevant to my approach
(case studies, problem-based learning, group evaluations, etc.) though it too depends upon a
certain amount of cognitive focus. | use some of this framing but see education as a kind of
embodied process that active learning can also support. There is an overlap in cognitive theories
that use experiential learning and active learning techniques that is also relevant to even a
Heideggarian or Gadamarian phenomenology that | support. | believe that education creates
embodied dispositions, care in the world, and seeks after horizons of overlap between
individuals.

At the core of my design, | embrace a relational ethics developed and perpetuated in the work of
Martin Buber. As a phenomenologist his ethics is an ontological ethics that moves away from a
focus on just the self, or just personal identity, to a relational ontology that focuses on the two
ontologies overlapping. When one sees the infinite possibilities of the “other” the difference
between you an the other must be open to the absolute, or infinite possibilities of their identity
and your relationship with them. The relationship between you and the other is the essence of the
world. I not only explicitly teach about Buber in the course but his approach to valuing the
“other” is the central design theory for each of the thirty modules in the course. I return to the
value of understanding the other and doing it in active learning modules from the beginning to
the end of the course. (Figure 14)

Theoretical Implications for Design

Design Theory Possible Educational solutions

Experiential learning engages students in Design modules, assignments, and tests

leadership and ethics. (Using Dewey and through experiences, reflection,

Kolb) conceptualization, and experimentation as
heuristics.

7 David A. Kolb, Experiential learning: Experience as the source of learning and development (Vol. 1). (Englewood
Cliffs, NJ: Prentice-Hall, 1984), 38.
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Learning is phenomenological, not primarily
cognitive in nature.

Design with reflection about experiences in
mind. Think about relationships with the
world and the “other” through case studies,
PBL, and group evaluation.

Education is relational. To understand the
“other”, ethics and leadership must be taken
into consideration. (Using Buber and Levinas,
but especially their educational theoriests, like
Biesta and Kohl.)

Design with relationships in mind.
Assignments cannot be primarily individual,
though personal reflection is imperative.
Assignments must require a relational
encounter.

Figure 14: Design Theory and Educational Solutions

I achieved my learning goals by breaking the course up into three sections. First the leadership,
ethics, and skills portion which focuses on learning the skills of interfaith that need leadership
and ethics. Each module focuses on those skills through active learning projects and class
discussions. These are all very practical and demand experience and reflection. The final activity
ask them to create an actual interfaith project in our community. The second section is about
experience the narratives of religious diversity and interfaith experiences. This is driven through
an ideal model of interfaith, Barbara Brown Taylor. Using her book, | build an environment to
experience how an interfaith leader uses her own literacy to connect with and make sense of
other’s experiences in religion. The design asks students to read before class, but in class, we
will engage each other and visitors to stretch and push he experiences. The final section is all
interfaith case studies from Harvard Pluralism Project. These experiences give examples and
problems emerging in each of the major traditions across the world. The chart above shows how
| framed each model to align with the overall learning outcomes.

Design Process and Evolution

| had six major phases in my design process.

1. Who are my students? Why do we need this class? | examined the current scholarship
about BYU and LDS activity in comparison to my our data in class, interviews, and focus
groups. | also compared this internal data with data on interfaith and religious data in
America.

2. ldentify Standards for textbooks and syllabi. | worked out industry standards for
designing a course in interfaith leadership.

3. Aligning Learning Outcomes and University Standards. | worked out what we needed
at BYU and how it would fit with university standards.

4. Textbook approvals. | had to chose textbooks (Patel and Taylor Brown) then get them
approved from my administration. I had to write up and present the information |
garnered from number 3 above.

5. Canvas design and re-design. | designed three different structures in Canvas before
settling on the current three-part design. This was because of the formative reviews,
which was the major portion of my review and data gathered while in design.

6. Student Review and Learning Outcomes. At this point, the structure was set, and | was
looking for formative reviews that were more like UX design reviews. | edited almost all
the modules in accordance with whether students understood or were able to move
through the designs smoothly.
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1 In many ways, identifying who my students are began when I took Jason McDonald’s course
in Instructional Design (564). It challenged me to understand who my students were, not just
with personal anecdotal experiences in class but with data from surveys, interviews, and focus
groups. At that point | was examining who my World Religion students were at BY U, which
fortunately are nearly the same as the student who will take this course. The primary challenge
that I face is that BYU has a large student population of students who share similar socio-
economic and cultural backgrounds as LDS students. It’s easy to caricature them and leave the
small groups of diversity minorities at BYU, which would be devastating for courses like mine
that attract many of the minority students. | have several iterations or phases of my demographics
and student research. First was my 564 research, which | continued to run the surveys for over
two years. Second was my research done this semester that directly interacted with interfaith
participants in my classes, outside the university, and the interfaith council. Third was my
interaction with the literature in LDS interfaith (Mason, Reiss) compared to my outside literature
research (Putnum, Patel, etc.).

2 The second phase was my search for an industry standard for teaching an interfaith course at a
university. | searched through dozens of syllabi online and reached out to several professors
teach similar courses. This built a standardized reading list and gave me great ideas about how to
structure the courses, but in the end nearly everyone went back to or gave reference to Eboo
Patel and Interfaith America. | had recently taken students to Chicago to participate in their
interfaith training and certificates. This semester | also took their entire certificate course.
Matching these standards also created the question of how a BYU class would differ from the
industry standard, or whether the standard would meet the goals of a BYU education.

3 | started working out how my course would fit the needs of my students and meet the goals of
the university. I discussed and interviewed members of the interfaith council about the courses
“fit” in Religious Education. The purpose and LDS precedence for this course was carefully
written and thought through by me and those on the council. The surveys and student interviews
were careful to align the course with Religious Education. This was an easy fit, but | continue to
face challenges about how the course fits the goals of my college. In some ways, there are some
who do not want it to fit the goals of the college, this would also include teaching courses like
World Religions that do not address the Restoration directly. Here is a comment from a
colleague who reviewed the entire course: “The purpose of RE at BYU is “to teach the restored
gospel of Jesus Christ from the scriptures and modern prophets...” I could see somebody
reasonably saying, “This is an incredible course and a very important topic. But is it contributing
to the purposes of religious education as stated in the SRE?” I’m sure this is something you’ve
already worked out with administration, but | do wonder how you can more deeply embed in the
course the purpose of RE at BYU. If I'm doubtful about the reality of Jesus Christ, the Book of
Mormon, or Joseph Smith’s prophetic mission, will this course deepen or weaken my
commitment to the restored gospel of Jesus Christ?”

4 This also reflected my attempts to get textbooks to teach this course. | proposed two books
(Brown-Taylor and Patel), both the most resoundingly important texts being used in teaching
interfaith to undergraduates. Patel book was recognized immediately for its value, though it was
flagged at some point as too “liberal” for our students. Brown-Taylor was also criticized for
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suggesting that student may become interested in other religions in the process of interfaith
dialogue and in world religions courses. With some effort these books were accepted by the
administration of my college, but not without reservation.

5 and 6 | drafted my entire course in Canvas. | used Canvas as a drawing board so | could
present my modules to students and professors as they might see them in the course. This was a
great idea. | drafted a few modules first and had my Chaplaincy graduate students do the
modules. To evaluate them, I created a “Formative Evaluation Form” for them to fill out. (Figure
10) Here is an example of some of there feedback:
Consistency and Standards: Are there conventional ways of doing things in the modules?
Where do you wonder whether there is consistency? I think it would feel more consistent
if the students also were expected to consider Lindsey Stirling’s worldview in an
assignment—perhaps a compare/contrast between hers and the rabbi’s. I would also
reword the assignment instructions for the rabbi video (i.e. “Questions to ask yourself:
What struck you...”)
In each module, | would draft, they would review and offer feedback, then I would re-draft the
module. After, this | worked through each of the modules with the President of the Interfaith
Student Association, Sydney Baliff. As an undergraduate she was very helpful in identifying the
practicality of the modules, but also whether the assignments aligned with the learning outcomes.
In serval cases, we worked through the homework together, asking questions about time,
purpose, and impact. Many prototypes emerged during this time. We used two small whiteboards
to think through activities that aligned with learning outcomes.
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Brainstorm Learning activities and Leadership Skills: This is a chart that we developed to
pinpoint the skills of an interfaith leader. This was done with my TA and my chaplain graduate
students. We used this whiteboard to flip, spin, and visualize the assignments. This one in
particular was good for leadership skills, but lacks in ethical emphasis.

Figure 15: Brainstorming Activity
Evaluation:

| used five primary methods of review and evaluation to develop data for my course design and
to evaluate whether I achieved my project goals. 1) | used two graduate students who are
chaplaincy candidates review the course. 2) | had two 