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or on their own to experience the French way of life, which
is quite different from the busy Parisian lite. All
programs are not without problems. Some of the major
problems with study in France are the problems in obtaining
visas and meeting the seven month pre-registration
requirement in order to attend school. Another problem iIs
the fact that the visas usually run out before the end of
the term, thereby not allowing the students to finish. Also
a problem is that i1t is practically impossible for a
non—-French citizen to obtain work in France without many
hassles or without working i1llegally. But even with the
problems, all the students who have gone have had great

experiences and feel that the troubles were well worth the
efforts (Kuriansky S51).

This study program in France, which was reported on
by Kurlansky, seems liKe a Qood experience that helps the
student gain good proficiency in French, but this article
does not provide any empirical data to support its strengths
and successes.

Another Study Abroad program is housed at the
Leninérad State University or the PuskKin Institute of the
Russian Language in Moscow. This program is mostly for
Russian teachers or future Russian teachers {(Breschinsky
12). While in Moscow, the participants are first given
exams to see what level of proficiency they have in Russian.
Afterwords, they are divided into groups according to their

specific level. Here the participants are given class
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instruction in five different areas: 1) Practical
Instruction, 2) Norms of Modern Russian, 3> Methodology
and Psychology, 4> Russian and Soviet Literature, and 3>
Social Sciences. (Classes are held from $:380 in the morning
to 2:860 in the afternoon and are only +for pabticipants
enrolled in the program. 0On some afternoons participants
visit Red Square, museums and art galleries. Students have
limited freedom and are not allowed to associate much with
native Russian students at the University. They are Kept
close together. Although the Russian instructor is native
Russian, about the only experience that they have with
native speakers of Russian is with him, with the exception
of any interaction that may occur during one of the planned
activities for the course. The participants do not live
with families as in other foreign language Study Abroad
programs and, theretfore, dd not get to experience the
culture of the Russian daily life and family life in a
Russian home. Although this i1s not the ideal situation for
learning a language in a Study Abroad program, they do
experience to some extent Russian culture and qget to
experience the ltanguaqge first hand in Russia. ©Still, many
advocate this type of experience for learning Russian,
especially for those who plan to be teachers of Russian,
rather than no in-country experience at all (Breschinsky
22).

All of these programs which promote in—-country

experiences for achieving language proficiency, including



22

the program given in the article by BreschinskKy, are similar
to this thesis topic but none present data to support their
theories.

Of the material mentioned in this chapter, this
researcher has tried to find subjects and topics that relate
to the study of language profictency as related to location
and length of stay in a foreign language environment. Most
of the material found has dealt with the attainment of
foreign language proficiency in high school and college and
relates to Intensive, Immersion, Weekend, Camp and Study
Abroad programs. All of the literature advocates that
experiences in the country of the target language or
experiences which simulate that type of experience as the
most helpful In attaining proficiency. With the exception
of the study by Armstrong of the proficiency of the students
who went on the Study Abroad program to San Luis Potosi,
Mexico, which is similar to this thesis topic, a review of
the literature did not reveal the existence of any other
similar studies. To this researcher’s knowledge, there are
no studies demonstrating that there is a correlation
directly relating higher language proficiency and
achievement to the location and length of stay in a foreign
lanquage environment. The next chapter will discuss the

study and explain how the evaluation was carried out.



Chapter Three

Description of Study

To evaluate the thesis topic of language proficiency
as related to length of stay and location in a foreign
language environment it was necessary to have a fairly large
population who had spent considerable time in a foreign
language environment. The population for this study was
taken from Spanish 321 classes, which are third-year grammar
and composition classes at Brigham Young University in
Provo, Utah. Only those students who took and completed the
Spanish diagnostic test, called the Cumulative Student
Report, which is given at the tirst part of each semester,
were involved in the study. (The Diagnhostic Test, which
evaluates mastery of grammar principles, was the sole
measure of proficiency for this study.) Participants from
the 321 Spanish classes were chosen because It was necessary
to find persons who had spent considerable lengths of time
in a Spanish—-speaking environment who had also taken and
completed the Spanish diagnostic test. Brigham Yqung
University has a unique advantage in that there is a very
large population of men and women who have served missions

for the Church of Jesus Christ of Latter-Day Saints. Many

of these missions have been served in Spanish—speaking
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environments. This study included principally returned
missionaries as subjects, since the majority of the students
enrolled in Spanish 321 is returned missionaries.
Nevertheless, there were exceptions to this rule. There
were some persons in Spanish 321 who had speht time in a
Spanish—-speaKing environment witthout serving as
missionaries. Some were study—-abroad students; others had
been tourists. The questionnaire was designed to
accommodate almost any circumstance. The focus of the
questionnaire was not on returned missionaries per se, but
rather on Spanish language proficiency as affected by length
of stay and location in a foreign language environment plus
backKground and experience in that environment. There were
originally 1860 participants from these classes, but students
whose native language was Spanish were deleted from the
survey. Also deleted from the survey were those who had
never spent any time in a foreign language environment.
Excluding these groups of persons plus others who did not
answer the questionnaire properly and, therefore, had to be
deleted from the study, left the number of total
participants at Seventy—four.

The diagnhostic test is designed to evaluate the
degree of control that a person has over the structural
patterns of Spanish. The selection of the grammatical
concepts which are evaluated was based on an analysis of the
most common mistakes made by persons learning Spanish as a

second language. The test is divided into four sections
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with each section taking approximately one hour to take.
The subject material tested consists of the following:

PART 1. Gender of Nouns, Singular and Plural, Use
of Other Words as Nouns, Subject Pronouns, Direct Object
Pronouns, Indirect Object Pronouns, Reflexive Object
Pronouns, Object of Preposition Pronouns, Relative Pronouns,
Use of Definite Articles, Use of Indefinite Articles and
Adjectives.

PART 11. Adverbs, Negation, Prepositions,
Possession, Demonstratives, Person and Number Agreement,
Present Tense, Preterite and Imperfect, Future, Conditional,
Present Participle, Progressive and Past Participle and
Compound Tenses.

PART I1I1. Subjunctive Forms, Subjunctive in Noun
Clauses, Subjunctive in Adjective Clauses, Subjunctive with
Conjunctions, Miscellaneocus uses 0of Subjunctive, Formal
Commands, Familiar Commands, Contrary to Fact, Use of
Retlexive, Impersonal Passive, "Gustar-Type" Verbs and
Passive Voice.

PART IV. Uses of Infinitives, Idiomatic Verb
expressions, Gender Agreement, Personal *"A", Por and Para,
Ser and Estar, Comparisons, Interrogatives, Diminutives and
Augmentatives, Time, Writing in Spanish and Miscellaneous
Items.

This researcher felt that this diagnostic test

evaluated the students’ Knowledge of the Spanish language
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very thoroughly and, therefore, would be a good source to
measure lanquage proficiency.

After the participants had completed all four areas
of the diagnostic test, they answered a questionnaire
concerning their language experiences. The questionnaire
asked specific questions about the students’” experiences In
a foreign language environment, i.e., length and location of
stay in the foreign language environment and language study
previous to and during stay in the foreign language
environment. A copy of the complete questionnaire is found
in the Appendix. The questionnaire was divided into four
parts askKing questions concerning: 12> prior toc an
in—country experience, 2> Missionary Training Center (MTO)
experience, if¥f the participants had one, 3> in—-country onr
Spanish—-speaking area experience and 4) language learning
activities, that is a list of activities they may have used
on a reqular basis to improve their mastery of Spanish.

To measure their Spanish study prior to living in a
Spanish—-speakKing environment, the participants were asked i+
their native lanquage was Spanish. Since this study was
measuring only the Knowledge of attainment of Spanish from
non—-native Spanish speakers, as mentioned previously, anyone
who answered that Spanish was their native langquage was
deleted from the study. It was also asked 1f the
participants studied to any degree the Spanish language
prior to going to a foreign language environment, not

counting their MIC experience. This question was askKed to
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measure the number of those who had actually studied Spanish
prior to qgoing to a foreign language environment and what
number of the participants had had their first experience
with Spanish either in the MTC or actual residence in a
Spanish—-speaking environment. The questions dealing with
the sujects’ Spanish lanquage bacKground before living in a
Spanish—speaking environment asKed whether the students had
studied Spanish at home, in the elementary, Junior and high
schools, and college and asked how long they had studied
Spanish.

The second part of the questionnaire asked about the
MTC experience. I+ the participant did not have that
experience, he/she was instructed to skip this section and
continue with the next section of the questionnaire. This
section was designed mainly to see who had studied in the
MTC and for what length of time they had studied there. It
was anticipated to see 1+ the students who had studied
Spanish prior to going into the MTC had spent the same
length of time in the MTC as those who had never studied
Spanish before entering the MIC. The MTC trains the
missionaries in foreign lanquages for eight weekKs before
sending them to the foreign language environment.
Sometimes, if prior Knowledge of the foreign language is
sutficient, such missionaries may spend only up to four
weekKs in the MTC.

The third part of the questionnaire asked about the

in—country and/or Spanish-speaking environment experience.
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Questions in this section were directed at determining
whe ther the participant had ever lived in a Spanish language
enviroment and, if so, where that environment and was.

For purposes of evaluating this study, a list of all
the Spanish-speaking environments was made. There were
sixteen different locations in all. Because the populations
of Spanish lanquage environments were so large and varied,
they were grouped into six areas for purposes of arranging
homogeneous numbers and localitties and also by Spanish
regions where the surrounding countries are fairly similar
in the actual Spanish spokKen there. These areas were
arranged by logical and regional locality. They are 1)
the South American ®"cone®: Argentina, Uruguay and Chile 2)
The rest of South America: Peru, Bolivia, Ecuador, Colombia,
Paraguay and Venezuela, 3) Spain, 4) Puerto Rico, I
Central America; Honduras, Costa Rica, Guatemala and Mexico
and 6) the United States.

After determining which Spanish-speaking
environments the participants lived in, they were asked how
long they had lived in that environment. The purpose of
this question was to correlate the diagnostic test scores
with the length of time spent in a foreign languge
environment.

The next question askKed the participant to tell
under what circumstances he/she was in the country, i1.e.,

whether he/she was a missionary, student or tourist. Then

the participants were asked i¥ they lived with a
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Spanish—speaking family while in the foreign language
environment and i+ they had a roommate or companion who
spoke Spanish. They were then asked to approximate how much
of the time they actually heard and spoke Spanish. These
questions were asked in order to evaluate the approximate
accessibility of Spanish to the participant in the Spanish
language environment and to see how much he/she was
submerged in the Spanish langquage, no matter what type of
language environment he/she might have lived in.

The fourth part of the questionnaire was concerned
with language mastery and askKed the participants to indicate
what they did on their own to improve their mastery of
Spanish. Here the participants were asked if¥ they studied a
grammar book, studied with a companion or roommate, took
classes, read newspapers, magazines, books or scriptures,
talked with the people, lived with a family, listened to the
radio, watched the television, or saw films. The
participants were asked to answer "yes®™ to the questions
concerning mastery of the language only if¥f they engaged in
the activities on a regqular basis.

The last part of the survey asked the participants
how long they had been back from the Spanish-speaking
environment. It was to assess how much of the language was
lost, if any, among the parficipants who had been back from

the foreign language environment for a period of time and

had not studied the language.
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Analysis of varitance was used to compare the answers
to the questionnaire with the scores on the diagnostic test
to see what difference, it any, there was Iin location and

length of stay in a foreign language environment.



Chapter Four

Results o0f the Study

The basic purpose of the study was to determine i+
relationship existed between languaguage proficiency and

length of stay and location in a Spanish language

environment.

To determine this relationship, the scores from the
Spanish diagnostic test were compared to the questionnaire,
which is explained in detail in Chapter Three. The model
for this analysis, which is Analysis of Variance, is Y{(iJjk
= p + A(i) + B(Jj) + E with Y representing the test score, u
as the mean, A as the location of the foreign language
environment, B as the length of time spent in the foreign
lanquage environment and E as the error. The F—-ratio was

1.927263 and the P-value 1s 8.11.

The test scores are calculated by totaling the four
segments of the diagnostic test. A score of 46860 i1s the

highest possible score and each individual test is worth

166. The mean scores for the participants in each of the

Six groups are:

31

a



Group One — The South American "Cone”

Argentina n = 13

Uruguay n= 1
Chile n = g
TOTAL n = 22 MEAN = 282.%95

Group Two - The Rest of South America

Peru n = 4
Bolivia n = 2
Ecuador n= &
Colombia n= 3
Paraquay n = 1
Venezuela n= 3
TOTAL n=19 MEAN = 265.53
Gﬁoup Three - Spain
Spain n = 8
TOTAL n = 8 MEAN = 262.80845
Group Four - Puerto Rico
Puerto Rico n = 3
TOTAL n = 3 MEAN = 252.3
Group Five - Central America and Mexico
Hoﬁduras n= 1
Guatemala n = 2
Costa Rica n = 1
Mexico n = 7
TOTAL n = 11 MEAN = 256.55

32
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Group Six - Spanish—speakKing Areas in the U.S.
U.S. n =11

TOTAL n = 11 MEAN = 245.2727

The following table shows the number of participants
in each of the six locations and the length of time spent in
the foreign language environment. The time cateqories are
correlated with the six locations and divided into three

sections; twelve months or less, thirteen to etghteen months

and nineteen months or longer.

TABLE ONE
NUMBER OF SUBJECTS IN EACH LOCATION AND LENGTH OF STAY

Length of Stay

Location - 12 mo. or (=) 13 to 18 mo. 12 mo. or (+)
So. Am. "cone” o — 1
Rest of So. Am. a — a
Puerto Rico B 8
Centr Am. & Mex, 2 _ 3

The Duncan Multiple Range Test was used to compare
the mean scores of each of the six locations. The following

table shows how the mean scores compare with each other,
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TABLE TWO

DISTRIBUTION OF MEAN SCORES BY LOCATION

P
P

P-value = . Mean Scores

Location 2286 — — - - 2485 - - - = 2786 - - - - 295

So. Am "cone” X
Rest of So Am
Spain

Puerto Rico

Cent Am & Mex

Uls

X

The mean scores for the six locations indicate that
the protficiency measured by the diagnostic test showed that
those who were in the South American "cone"” scored the
highest level of proficiency, with the rest of South America
and Spain scoring second to the highest, both being very
closely related. Next is Puerto Rico and Central America
and Mexico, also being closely related, with locations in
the United States scoring the lowest. Although these data
show differences in me&n scores compared with different
locatitons tn Spanish-speakKing environments, since the
numbers of the groups are unequal and the P-value level is
.11, the reason for the difference in scores is probably
due to chance alone. It was hypothesized that there would
be a signifcant difference in language proficiency due to

the location of residence in a Spanish—-speaking environment,

but the P-value level is not high enough to draw such a
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conclusion from these data. Only assumptions can be made
and fturther study must be dnné to conclude what seem to be
tendencies in this study.

Comparing the diagnhostic test scores with the length
of time spent in the foreign countries showed that there was
a significant correlation with length of time spent In a
foreign language environment, showing that the longer the
time spent in the foreign language environment the higher
the language proficiency achieved. This +inding
corraborates with John Carroll‘s article which stated that
the longer the stay the higher the language proficiency
(134>. The following table shows the correlation of
language proficiency with length of time spent in the

foreign lanquage environment.

TABLE THREE
DISTRIBUTION OF MEAN SCORES BY LENGTH OF STAY

P-value = .11 Mean Scores

Lengths of Stay |n P16 - - - - 248 - - - - 278 - - - - 388

192 mo. or (+) III X
13 to 18 mo. E X

12 mo. or (- n X

The mean scores of the diagnostic test in comparison
with the length of time spent in a foreign language
environment on this table show that the mean scores of those

who spent nineteen months or longer, with a mean of 282.4667,
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scored higher than those who spent thirteen to eighteen
months, with a mean of 266.28154 (a difference of 12
points), and considerably higher than those who spent twelve
months or tess in a foreign language environment, with a
mean of 218.25 (a difference of 64 points). Those who spent
thirteen to eighteen months scored higher than those who
spent twelve months or less in the foreign language
environment (a difference of 42 points). Again, with a
P-value level of 8.11, it could be that there is a
correlation between language proficiency and length of time
spent Iin a foreign language environment, specitically, the
fonger the stay in the language environment, the higher the
language proficiency attained. However, it might also be
that these results are due to chance.,

Of all of the participants who were enrolled in
Spanish 321, fifty-nine said that they had studied Spanish
beftore going to the toreign language environment, not
counting their MTC experience i+ they had one. 0Of those who
learned Spanish in some degree or anocther before the
in—country experience, four said they had studied Spanish at
home, eight said they had studied Spanish at the elementary
level , fifty—one at the secondary level and sixteen at the
university level. It seems apparent that the majority did
study Spanish to some degree betore living in a
Spanish—speaking environment. When the question was asked
regarding the number of years they studied Spanish prior to

a foreign country residence, the answers were fairly evenly
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distributed, with twenty—three saying that they had only
studied Spanish one year or less, twenty—five saying that
they had studied Spanish one to two years, eleven stating
that they had studied Spanish three to four years and with
no one claiming to have studied Spantsh for five years or
more. Although it was not evaluated in this study, there
may be a high correlation between having studied Spanish
prior to serving an LDS mission and being called to serve a
mission in a Spanish—speakKing environment.

Of the participants who studied at the MTC,
seventy said that they had studied there with only one
staying one to two weeks, none staying three to four weeks,
four staying five to six weeks and sixty—five staying seven
to eight weeks. The normal stay in the MTC for missionaries

who are going to foreign countries or where a foreign

language is spoken is eight weekKs. This questionnaire
showed that the majority of the missionaries stayed in the

MTC the normal alloted time for missionaries who serve In

foreign langquage enviroments. Onlty +ive of the missionaries

stayed shorter that the required time. Perhaps the previous

Spanish study for most was not adequate to have them leave
early.

The next question asked of the participants was if
they had lived ftor a period of time in a foreign country or
an area where Spanish was spoken. 0Of the participants, all

who said they had were the seventy—+tour subjects used in

this study. Table One (see p. 31), which shows the division
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of the length of time spent in foreign ltanguage environment
ae it relates to the location, indicates that four of the
participants spent less than twelve months, that sixty-one
spent thirteen to eighteen months and that nine spent more

than nineteen months. 0Of the seventy-four participants,
seventy were in the Spanish—-speakKing environment as
missionaries,'the other four as students or tourists.
Regarding a interpersonal experience with
Spanish-speaking persons, forty—-seven had lived with a
Spanish-speakKing family and é68 had had Spanish-speaking
companions or roommates at some point in their stay in the
Spanish-speaking environment. When asked to estimate the
total percentage they actually heard and spokKe Spanish while
in the foreign language enviroment, nine claimed to have
spoken it 384 or less, thirty—four spoke it 384 to 760 4 and

thirty-one spokKe it more than 76,

The mean scores for these three groups were taken.
The mean score of the nine who claimed to have spoken
Spanish 38/ or less was 2995.66487. The mean score of the
thirty—-four who claimed to have spoKen Spanish 38 to 784 was
265.8588. The mean score of the thirty-one who claimed to

have spokKen Spanish 787 or more was 269.3516. The following

table shows the mean scores for the three groups.
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TABLE FOUR

MEAN SCORES WITH PERCENTAGE OF TIME SPANISH SPOKEN

P-yalye = Mean Scores

SpokKe Spanish 240 - - - - 258 - - - - 2686 - - - - 278

78/ or (+) X

38 to 7867 349

384 or (-)

[

-

-
p 4

Here it can be seen that there may be a factor
relating Spanish proficiency to the amount of Spanish used
while in a foreign language environment. @A comparison of
the languagé proficiency ot these three groups iIndicated
that those who spokKe Spanish the most scored the highest.,
The scores indicate there is not much difference in the
groups who claimed to have spokKen Spanish 38 to 784 and more
than 787 but there is a large difference in the range of

scores made by those who only spoKe Spanish 384 or less.,

One section of the guestionnaire posed questions

concerning language mastery, that is, those activities they

did on a regular basis to improve their mastery of Spanish.
The following table shows the activity, the numbers of those

who participated in each activity, those who did not

participate in the activity, the mean score for each group

and the P-value (P-val).
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TABLE FIVE

ACTIVITIES IN THE SPANISH LANGUAGE ENVIRONMENT

Activi ty Part./Mean Non-part./M™ean | P-val

Study grammar book 41 / 264.65% 33 / 263.989 . D

Study w/companions 30 / 261.2846 39 / 267.8351 . D

Take classes 13 /7 241 .6 &1 / 269.295 .85

Read newspapers 19 /7 279.8 93 / 295%9.254 . 1

Read magazines 22 7/ 278.181 22 / 258.461 . 1

Read books 16 / 268.563 28 / 2863.139 .

Read scriptures &2 /S 267.774 12 / 246.50 . 2

Lived w/family 44 / 268.523 38 / 258.166 e 3

Listened to radio 24 /S 263.0 o8 / 265.386 . D

Watched t.v./films 34 / 264.288 48 / 263.85 _ . 2

The formula used to determine the P-value level for

each of these activities is:

-, -

1 + 52

n n
Of the ten activites shown in the table, six show a
gain in the mean scores of those who participated in an
activity to increase Spanish proficiency. Those six
activities are: 1) study a grammar book, 2) read
newspapers, 3) read magazines, 4) read books, 35> read
scriptures and 6> lived with a family. From these six

activities, only three are anywhere close to the .85
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confidence level. Those three activities are: read
newspapers, magazines, and scriptures. The four activities
which recetived higher mean scores by those not participating
in an activity are: 1) studying with companions, 2)

taking classes, 3) listening to the radio, and 4) watching
television and films. Of these four activities only one is
in the .85 confidence level: taking classes.

From these observations, this researcher concludes
that the activities most beneticial in achieving higher
Spanish language proficiency are those activities which
involve reading. It might be noted that of the seventy—four

participants, only thirteen had taken classes prior to an

in—country experence, not counting the MIUC experience. Of
these thirteen, four were the study abroad students. These

students only spent an average of two months in the Spanish
lanquage environment and, therefore, were most likKely the
cause of the lower mean score for that particular group.
Their scores on the diagnostic test were considerably lower
than those who had spent nineteen months or longer. It
might be concluded that taking classes is beneficial for
starting out in the study of Spanish language but the active
use of the language over a long period of time by
communication with native speakKers and extensive héading are
much more beneficial in raising Spanish proficiency and
overwhelms the classroom experience. This experience has

the student actually participating in the lanquage rather

than just studying the language.
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When asked how long the students of 321 had been

back from the Spanish—-speaKing environment, forty—three
indicated they had been bacK less than six months, with a
mean score of 271.186. Twelve had been back seven to

twelve months, with a mean score of 24%9.25. Nineteen had

been backK thirteen months or longer with a mean score of

258.38.

The following table shows the relationship of the

mean scores to the amount of time the participants had been

bacK from the Spanish-speakKing environment.,

TABLE SIX

DISTRIBUTION - MEAN SCORES WA/TIME BACK FROM SP. ENVIRONMENT

P-value = .11

Mean Scores

Time BacKk 243 - = - = 239 - - - = 265 - - - - 275

& mo. or (=) | 43 14

7 — 12 mo.

13 mo. or (+)

X

With the same model as the first four tables, this
chart has a .11 confidence level. It may be concluded that

those who had been bacK the least amount of time from a

Spanish-speaking environment retained more Spanish. It is
interesting to note that although those who had been back
longer than thirteen months scored lower than those who had

been backK six months, they did score higher than those who

had been back seven to twelve months. It was felt that
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perhaps the difference in these scores was because ot the

length of time of service change for missionaries from two

vyears down to one—and—a—-half vyears.

Scores were then evaluated for those who had been

bacK thirteen months or more with length of stay in the

Spanish language environment. None of those who had been in

a Spanish-speakKing environment for less than six months had

spent more than eighteen months in that environment.

Theretore, those +rom this group were not used to compare

mean scores with two lengths of stay in a Spanish—-speakKing

environment. The same was true of those who had been back

seven to twelve months. 1In the last group, which had

nineteen persons and had been bacK thirteen months or more,
there were six who had been in the Spanish-speakKing
environment for twenty—+four months and there were eleven who

had been in that environment for eighteen months. The other

two had been in the Spanish language environment less than

that time and were excluded from this comparison of mean

scores, The following table shows the mean scores of those
who had been backK twelve months or more from a Spanish

language environment with a length of stay in the

environment as: 1) 18 monthes and 2) 24 months.
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TABLE SEVEN

DISTRIBUTION OF MEAN SCORES WITH TWO LENGTHS OF STAY

P-value = .47 Mean Scores
Lengths of Stay n 2660 - - - - 2708 - - - — 2806 - - - - 298
- 18 mo. i1 X
24 mo. é X

The formula used to determine the confidence level

for this table is:

x] - x2
s'pd (1 + 1
ni n2)

~ 8*1 nl + s*2 nZ
s*pd -~ nl + n2 - 2

where:

The P-value level for this table is .4727. This
researcher believes that even though the mean scores seem to
show a significant diftference between those who had been
back twelve months or longer and had been in the Spanish
language environments for different lengths of time, because
the groups were uneven in numbers, the conclusions drawn may
or may not be correct. This author believes that the

tendeacies in the data of mean scores could be true, but

because the P-value level is at .4, these differences in

scores may be misleading.



Chapter Five

Summary and Conclusions

Summarnr

In this study, language proficiency was evaluated as

related to length of stay and location in a foreign language
environment. The langquage proficiency was eualuated by a
Spanish diagnostic test of persons who had spent a
considerable amount of time Iin a Spanish—-speaKing residence.
These scores were then compared to a questionnaire which
asked the participants about their Spanish learning and
residence experiences. Also asked were questions relating

to the activities the subjgects participated in on a regular

basis to aid their over—all mastery of Spanish.

Conclusions

Dividing the participants into three groups, i1.e.,
less than six months, seven to twelve months and thirteen
months or more, it was found that there were differences
between lengths of stay and language proficiency. "~ Those who
stayed longer in a Spanish-speakKing environment attained a

higher level of proficiency than those who stayed shorter

45
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lengths of time. This coincides with the findings ot John
Carroll who also stated that a foreign language residence is
very beneficial in obtaining fluency (134).

As for +inding out if one Spanish location offers a
better environment for attaining Spanish fluency owver
another, no direct conclusions can be made. Even though
there was a fairly large population of participants and
almost every Spanish-speaking country was represented, the
six locations were not equal in the number of participants.
In fact, some countries were only represented with one
person. Because of the unequal groups, these data most
liKkely lean one way or another because of sample error.

The activities found to be best in helping attain
higher langquage fluency are those that require direct action
by the learner. Direct action is defined as those
activities that have the learner actively participating in
use of the language. Reading printed material and
communicating with natives are examples of active
participation. It was shown that the more the person tries
to communicate in the target lanquage, the more likely a

higher lanquage proficiency will result. Other activities,
which might be labeled as passive activities, (those that do
not actually involve the language learner in active
participation), such as listening to the television or
radio, may have their benetits, but are not as beneficial as

active activities.,
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Recommendations

The findings from this study lead this researcher to
recommend to Spanish learners that the best way to learn
Spanish is to study and live in a Spanish-language
environment. It is also recommended that Foreign Exchange
and Study Abroad programs be lengthened to the longest time
period possible, perhaps at least twelve months, to help the
cstudents reach a high ltevel of proficiency. This would
definitely enrich the language experience for the
participants,

It is also suggested that the most benetficial
activities to use in acquiring better Spanish are those
which require active use and participation by the learner
such as reading and spéaking with native speakers.

This researcher has stated that many of the findings
in this data have not had as high contidence levels as
desired nor as high as needed to obtain conclusive results.
It is felt that these confidence levels were not as high
because the numbers in many of the groups were S0 uneven.

It is suggested that more conclusive data would be obtained
in & simitar type of study but using a much ltarger
population and homogeneous number groups representing the
different lengths of stay and locations in the
Spanish—-speaking environment. By having larger and
homogeneous groups, this author feels that significant

findings dealing with language proficiency and length of
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stay and location in a Spanish-speakKing environment would be

found.
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GQuestionnaire for the Study

Dear Student:

Recently you tookKk a Diagnostic Test in Spanish. We
congratulate you for your achievement in Spanish and
encourage you to maintain and increase your skKill. May we
now ask you to provide certain information which will be
helpful to us as we try to evaluate University and Church

programs for teaching Spanish. Please complete this form by
answering the following questions on the blue answersheet.

A. Please use a No. 2 pencil.

B. In the space at the top of the sheet write your name,
Social Security Number, class, section, date and teacher.
After the name of your teacher, please write the place and
date of your mission or place of foreign residence, it any.
C. Fill in your name, last name first, in the name qgrid.

D. Fill in your sex and Social Security Number in the grids
provided.

E. Answer with only one response per question.
PART 1. Prior to an In—-country Experience.

1. Is your native language Spanish?

(A) yes
(B> no

2. Did you study or learn Spanish prior to going to a
toreign country or lanquage area? (Do not count MTC
experience)

({A) yes
(B> no

I+ no: Go to PART I1, question 8.
I+ yes: Continue with question 3.

3. Did you learn Spanish at home?

{A) yes
(B) no

4. Did you learn Spanish in Elementary school?

(A) yes
{B) no

22
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5. Did you learn Spanish in secondary school?

(A) Yes
{B) no

6. Did you learn Spanish at college?

(A) yes
(B no

/. How many years did you study Spanish prior to a
toreign country residence?

(A) less than one year
{(B) one to two years
(C) three to tour years
(D> +ive years or more

PART I1. MTC Experience.

8. Did you study at the Missionary Training Center?

(A) vyes
(B> no

I+ no: Go to PART 111, question 14.
I+ yes: Continue with question 9.

Y. How long did you study at the MTC (in weeks)?

{(A) one to two
(B) three to four
(C) +Ffive to six

(D) seven to eight

PART II1. In-country or Spanish—-speakKing area Experience.

186. Have you lived for a period of time in a foreign
country or an area where Spanish is spoken?

(A) yes
(B> no

I+ no: Go to PART IV, question Z1.
If yes: Continue with question 11.

11. How long did you reside in the foreign country or
foreign language environment?

(A) lese than twelve months
(B thirteen to eighteen months
(C> nineteen months or more
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12. Were you in the foreign language environment as a
missionary?

(A) yes
(B) no

13. Were you in the foreign language environment as a
student?

{A) Yyees
(B> no

14. Were you in the foreign language environment as a
tourist?

(A) vyes
(B> no

159. While in the foreign language environment, did you
live with a Spanish—speakKing family?

6. What percent of the time did you actually hear and
speakK Spanish while I1n the foreign language enviornment?

{A) less than 38
(B) 38 to 784
CC) more than /78~

17. Did you have a Spanish—-speakKing companion or roommate?

({A) yYes
(B) no

I+ no: Go to PART IV, question 21.
If yes: Continue with question 18.

18. How long did you have a Spanish—-speakKing companion or
roommate?

(A) less than six months

(B) six to twelve months

(C) thirteen to eighteen months
(D) more than nineteen months

1. Did you speakK mostly English or Spanish with your
Spanish-speaking companion or roommate?

(A) English
(B> Spanish
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28. What percentage of time did you speakK English while in
the foreign language environment?

{A) less than 38
(B)Y 386 to 786/
(C> more than 782

PART IV. Language Mastery. If you did the followign

activities on a regular basis to improve your mastery of
Spanish, fill in answer (A) for yes and answer (B) for no.

21. Study a grammar book.

22. Study with a companion or roommate
23. Take classes.

24. Read newspapers.

23. Read magazines.

26. Read book. (Not scriptures)
27. Read scriptures.

28. TalkKed with people.

29. Lived with a family.

38. Listened to the radio.

31. Watched television or films.

Post In-country Experience.

32. How long have you been back from the Spanish—-speaKing
environment?

(AR)Y less than six months

(B) seven to twelve months

(C) thirteen to eighteen months

(D) nineteen months or longer

(E) was never in a Spanish—-speaking envioronment.,

Thank you for the time you took to i1l in this survey..

Please turn in the gquestion and answer sheets back to your
protfessor.
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ABSTRACT

This study examined the relationship of Spanish
language proficiency as related to location and length of
stay in a foreign language environment. The participants
took a Spanish diagnostic test that measures Spanish

proficiency through grammar principles and then answered a
questionnaire concerning their language learning
experiences, location and length of stay in a Spanish
language environment.

It was found that Spanish language proficiency
increased with longer lengths of stay Iin the Spanish
language environment. No conclusive data were found to
support the hypothesis that those in one Spanish-speakKing
environment attain a higher language proficiency than those
in another Spanish—-speaKing area. The study aids which were
most beneficial in attaining higher levels of Spanish
proficiency were those activities which itnvolve reading.

It is suggested that more research be done iIn this

area using larger populations to assess whether the findings
in this study are actual tendencies or caused only by

chance. /JWW
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