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ENCOURAGING SCHOOL PLANNER ENCOURAGING SCHOOL PLANNER 
USE TO IMPROVE THE ACADEMIC USE TO IMPROVE THE ACADEMIC 
PERFORMANCE OF SECONDARYPERFORMANCE OF SECONDARYPERFORMANCE OF SECONDARYPERFORMANCE OF SECONDARY

STUDENTSSTUDENTS

Darlene Anderson, Mike Adams, Darlene Anderson, Mike Adams, 
Lynnette Christensen, Paul Caldarella,Lynnette Christensen, Paul Caldarella,

B Y & K Ri h d YB Y & K Ri h d YBen Young, & K. Richard YoungBen Young, & K. Richard Young



“Learning to be “Learning to be 
organized is aorganized is aorganized is a organized is a 
process, a skill process, a skill 
that needs to be that needs to be 
taught, practiced, taught, practiced, 
and honed.”and honed.”
(Goldberg & Zwiebel, 2005)(Goldberg & Zwiebel, 2005)



Purposes of the School PlannerPurposes of the School Planner

•• Time ManagementTime Management

•• Assignment TrackingAssignment Tracking

•• Assignment and Assignment and 
Homework CompletionHomework CompletionHomework CompletionHomework Completion



Previous Planner FindingsPrevious Planner Findings

Self graphing and planner useSelf graphing and planner useSelf graphing and planner use Self graphing and planner use 
improved improved homework homework 
completion completion for:for:pp

•• Average students with Average students with 
homework problemshomework problemshomework problemshomework problems

•• Students with disabilities     Students with disabilities     
with and without homeworkwith and without homeworkwith and without homework with and without homework 
problems problems 
(Bryan & Sullivan(Bryan & Sullivan--Burstein, 1998)Burstein, 1998)( y( y ))



Additional ResearchAdditional Research

Students learn Students learn 
important new skillsimportant new skillsimportant new skills important new skills 
when reinforced for when reinforced for 
using the plannerusing the plannerusing the planner using the planner 
correctly.correctly.
(Konold, Miller, & Konold, 2004)(Konold, Miller, & Konold, 2004)( , , , )( , , , )



Pilot Study and FollowPilot Study and Follow--UpUp

Pilot StudyPilot Study
•• Three classrooms of 7Three classrooms of 7thth or 8or 8thth grade students in grade students in 

their student advisory groups their student advisory groups 

•• Two low achieving students in each classroomTwo low achieving students in each classroom

FollowFollow--UpUp
•• Three low achieving students paired with three Three low achieving students paired with three 

high achieving students in a 9high achieving students in a 9thth grade math grade math 
classclass



Pilot StudyPilot Study

The goal was to increase assignment The goal was to increase assignment 
turnturn--in and improve grades as a result in and improve grades as a result 
of using the school planner and of using the school planner and 
applying organizational skills.  applying organizational skills.  



Participants & SettingParticipants & SettingParticipants & SettingParticipants & Setting

ClassClass--widewide Student Advisory Student Advisory ClassClass widewide
42 students42 students

ClassroomsClassrooms
•• Approximately 20 Approximately 20 

studentsstudents
IndividualIndividual

6 6 studentsstudents

studentsstudents

•• Classes held 4 days per Classes held 4 days per 
eek and appro imateleek and appro imatelweek and approximately week and approximately 

35 minutes in length35 minutes in length

St d t t htSt d t t ht•• Students taught Students taught 
organizational and other organizational and other 
study skills, and provided study skills, and provided 
time to complete time to complete 
homeworkhomework



SettingSetting

550 students550 students
Caucasian 85%Caucasian 85%
Hispanic 11%Hispanic 11%
Other 4%Other 4%
Low SES 38%Low SES 38%
ELL 5% ELL 5% 



Pl I t tiPl I t tiPlanner InterventionPlanner Intervention

F 15F 15 20 i t l i t d t20 i t l i t d t•• Four 15Four 15--20 minute lessons in student 20 minute lessons in student 
advisory classesadvisory classes

•• Four followFour follow--up “booster” lessonsup “booster” lessons

P iti i f t i t d tP iti i f t i t d t•• Positive reinforcement in student Positive reinforcement in student 
advisory classesadvisory classes

•• Individual contracting with individual Individual contracting with individual 
studentsstudents

•• Treatment FidelityTreatment Fidelity



Lesson ObjectivesLesson Objectives

•• Time Organization: Planner UseTime Organization: Planner Use

•• Materials Organization: Using a BinderMaterials Organization: Using a Binder

•• Goal Setting & GraphingGoal Setting & Graphing•• Goal Setting & Graphing Goal Setting & Graphing 

•• Requesting Help from TeachersRequesting Help from Teachersq g pq g p



I t ti i Th St d tI t ti i Th St d tInstruction in Three Student Instruction in Three Student 
Advisory Classes ’07Advisory Classes ’07--0808

TeacherTeacher TermTerm StudentsStudents StartStart FinishFinish

11 2nd2nd 1212 11/0511/05 1/101/10

22 3rd3rd 1414 1/181/18 2/52/5

33 3rd & 3rd & 
4th4th 1616 2/292/29 5/25/2



Selection of Goal ClassSelection of Goal Class

•• Students targeted a Students targeted a gg
“core” academic “core” academic 
classclass

•• Grades tracked prior Grades tracked prior 
to and following to and following gg
planner instructionplanner instruction
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ClassClass--wide Data: Summarywide Data: Summary

The classThe class--wide wide 
intervention didn’t intervention didn’t 
appear to help appear to help 
students over thestudents over thestudents over the students over the 
long term, but may long term, but may 
have prevented a have prevented a 
decline in academic decline in academic 
performance.performance.



ClassClass--wide Data: Limitationswide Data: Limitations

D t t l t d t h hD t t l t d t h h•• Data represent only students who chose a Data represent only students who chose a 
goal class  goal class  

•• Have “snapshots” of grades every week Have “snapshots” of grades every week 
during intervention phase, but lack equivalent during intervention phase, but lack equivalent 
d t f t d t d i th b li hd t f t d t d i th b li hdata for students during the baseline phase, data for students during the baseline phase, 
except for one class except for one class 

•• Variability of the time the intervention was Variability of the time the intervention was 
implemented in each classroom was not implemented in each classroom was not 

t ll dt ll dcontrolledcontrolled



ClassClass wide Data: Implicationswide Data: ImplicationsClassClass--wide Data: Implicationswide Data: Implications
May be best to:May be best to:

•• Implement the intervention over a longer periodImplement the intervention over a longer period

•• Provide more booster lessonsProvide more booster lessons•• Provide more booster lessonsProvide more booster lessons

•• Reinforce students more frequentlyReinforce students more frequently

•• Gather weekly or biweekly “snapshots” of all Gather weekly or biweekly “snapshots” of all 
students’ performance during baseline students’ performance during baseline p gp g

•• Involve core teachers in the interventionInvolve core teachers in the intervention



Individual Student DataIndividual Student Data

Two students in each advisory classroom Two students in each advisory classroom o stude ts eac ad so y c ass ooo stude ts eac ad so y c ass oo
received intensive intervention including received intensive intervention including 
1:1 adult support and behavior contracting 1:1 adult support and behavior contracting pp gpp g
at least two times per weekat least two times per week



I di id l I t tiIndividual Intervention



I di id l I t tiIndividual Intervention



Social Validity Data: StudentsSocial Validity Data: Students

•• The planner helped me organize and The planner helped me organize and 
get better gradesget better gradesg gg g

•• Using the binder helped me remember Using the binder helped me remember 
to do my homework and turn it in on to do my homework and turn it in on yy
timetime

•• The assistance I received from teachersThe assistance I received from teachersThe assistance I received from teachers The assistance I received from teachers 
or volunteers at school helped me or volunteers at school helped me 
complete and turn in my assignmentscomplete and turn in my assignmentscomplete and turn in my assignments complete and turn in my assignments 
on time on time 



Social Validity Data: TeachersSocial Validity Data: Teachers

•• Teachers suggested Teachers suggested 
communicating with communicating with 
parents more might parents more might 
have strengthenedhave strengthenedhave strengthened have strengthened 
intervention effectsintervention effects



Individual Student Data: Individual Student Data: 
SummarySummary

•• Grades in the goal class improved for five of Grades in the goal class improved for five of 
the six studentsthe six studentsthe six students the six students 

•• The student who did not improve received a The student who did not improve received a 
i d i th l li d i th l lpassing grade in the goal class passing grade in the goal class 

•• Social validity data suggested students liked Social validity data suggested students liked y ggy gg
the more intensive intervention and 1:1 adult the more intensive intervention and 1:1 adult 
supportsupport



I di id l St d t D tI di id l St d t D tIndividual Student Data: Individual Student Data: 
LimitationsLimitations

•• NonNon--continuous data were collected continuous data were collected -- thus no thus no 
experimental controlexperimental controlexperimental controlexperimental control

•• The number of meetings with students was The number of meetings with students was 
li it d t t ti kli it d t t ti klimited to two times per week limited to two times per week 

•• The schoolThe school--year ended before the full effects year ended before the full effects 
of the individual intervention could be of the individual intervention could be 
evaluatedevaluated



Individual Student Data: Individual Student Data: 
ImplicationsImplications

•• Anecdotal data suggested students might Anecdotal data suggested students might gg ggg g
have improved more if meetings with mentors have improved more if meetings with mentors 
had been more frequenthad been more frequent

•• Involving parents in the intervention would Involving parents in the intervention would 
likely have strengthened its effects likely have strengthened its effects y gy g



What We LearnedWhat We Learned

•• Focus on at risk studentsFocus on at risk students

Target one grade or subject areaTarget one grade or subject area•• Target one grade or subject areaTarget one grade or subject area

•• Treat as a secondary level interventionTreat as a secondary level intervention

•• Include planner use as an outcome measureInclude planner use as an outcome measure

•• Increase the feasibility of providing 1:1 Increase the feasibility of providing 1:1 
support to studentssupport to students



Follow-Up

•• The goal was to increase assignment The goal was to increase assignment 
turnturn--in and improve grades as a result in and improve grades as a result p gp g
of using the school planner and of using the school planner and 
applying organizational skills.  applying organizational skills.  



Participants

3 C i l3 C i l•• 3 Caucasian males3 Caucasian males

•• 88thth and 9and 9thth gradersgraders88 and 9and 9 gradersgraders

•• Capable of doing the workCapable of doing the work

•• Receiving D’s and F’s in algebra or Receiving D’s and F’s in algebra or 
geometry classesgeometry classesgeometry classesgeometry classes

•• Selected for participation by their math Selected for participation by their math p p yp p y
teacherteacher



Intervention 

•• 1 hour of initial training in peer mediated 1 hour of initial training in peer mediated 
selfself--managementmanagement

•• Students fill out selfStudents fill out self--management card management card 
dailydailydailydaily

•• Daily points are tallied and recorded on Daily points are tallied and recorded on y py p
a master sheet for each teama master sheet for each team

T k i f tT k i f t•• Token reinforcementToken reinforcement



M ti ti l C tMotivational Components

T Eff t St d t d f ilT Eff t St d t d f il•• Team Effort: Students succeed or fail Team Effort: Students succeed or fail 
as a teamas a team

•• Positive Reinforcement delivered dailyPositive Reinforcement delivered daily

•• PeerPeer--mediated selfmediated self--management management 
systemsystem

•• Frequent communication between Frequent communication between 
teacher and parentsteacher and parentsteacher and parentsteacher and parents



Name Partner
Assignment Date

Y P t T h P i t
Assignment and due 
date written on 
planner and card

You               Partner          Teacher         Points

planner and card

Turned in Problem of 
the Daythe Day

Completed Assignment

Turned in Assignment 
on time

Worked the whole Time



Data SourcesData Sources

•• SelfSelf--management card management card 
•• Daily access to teacher’s grade bookDaily access to teacher’s grade book•• Daily access to teacher s grade book Daily access to teacher s grade book 

retrieved onlineretrieved online
•• Student assignmentsStudent assignments•• Student assignmentsStudent assignments
•• Teacher’s behavior ratingsTeacher’s behavior ratings
•• School Planner School Planner 



E i t l D iE i t l D iExperimental DesignExperimental Design

•• ABAB designsABAB designs



Student Example: Student Example: 
44thth Period AlgebraPeriod Algebra

•• Student receiving all D’s and F’sStudent receiving all D’s and F’s
T h ti d h th h ldT h ti d h th h ld•• Teacher questioned whether he could Teacher questioned whether he could 
do the workdo the work

•• Student was frequently off task during Student was frequently off task during 
independent workindependent work

•• Intervention Start Date:  Intervention Start Date:  March 4, 2009
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T t S ST t S STest Score SummaryTest Score Summary
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Sam’s Improvement to Date

•• Baseline grades (3Baseline grades (3rdrd term) term) --
52%52%52%52%

•• Intervention grades (4Intervention grades (4thth term) term) --g (g ( ))
96%96%



Final PointsFinal Points

Students who are capableStudents who are capable•• Students who are capable Students who are capable 
of achieving high grades of achieving high grades 
may simply lack themay simply lack themay simply lack the may simply lack the 
organizational skills to turn organizational skills to turn 
assignments in on timeassignments in on time

••

•• Peer mediated selfPeer mediated self--
management is a feasiblemanagement is a feasiblemanagement is a feasible management is a feasible 
means of providing low means of providing low 
achieving students with achieving students with 
intensive supportintensive support
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