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ABSTRACT

LIFE STORIES OF NIKKEINJIN SEEKING BETTER OPPORTUNHS:
THE MOTIVATION OF BRAZILIAN IMMIGRANTS IN JAPAN FOR LEARNING

JAPANESE AS A SECOND LANGUAGE

Marisa U. Bellini
Department of Language Acquisition and Teaching

Master of Arts

The immigration of Brazilian-Japanese to Japarstased as recently as the
early 1980s as a result of an economic downtuBrazil and labor shortages in
Japan. In a recent study published by the Ministrjustice in Japan, there are about
250,000 Brazilians currently working throughoutadapEven though most of the
Brazilians are second or third generation of Japaukescent, they are not fluent in
Japanese, thus resulting in many cultural probl@ngsmisunderstandings.

Some research has examined about the immigratiBnadilians fikkeijin) to
Japan, but none has investigated their acquisitidlapanese as a second language.
The purpose of this study is to explore the factioas motivate or unmotivate the

nikkeijinin Japan to learn Japanese as a second lang&ge (J



This qualitative study shows the life experiencefoar nikkeijin who arrived

in Japan at different ages (8, 18, 25 and 42 yadjslt is a very richly descriptive

study about the experiencesmnikkeijinlearning JSL. Through interviews conducted

over the Internet using Online Messenger and pleongersations, the researcher

gathered information and data about their realdiperiences learning the language

and adapting to Japanese culture.

The results of this study show how positive andatigg life experiences of

nikkeijin in Japan can affect their motivation to learnmpiove their Japanese

language skills. The age of arrival and the pldaesidence in Japan are also

important factors that influence their experienice3apan.
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CHAPTER 1

Introduction

Japan is not the same country it was 20 yearsJagan has been greatly

influenced by the United States and Europe in asaeb as fashion and diet. For

example, Japanese teenagers believe it is veriofeble to dye their hair different

colors and change their hair styles everyday.dtds very common to see restaurant

chains ofMAKUDO (McDonald’s) andJENDHIZU (Wendy’s) in major cities in

Japan.

Similarly, Japan has also become more open imitsigration to policies.

Historically, an almost complete isolation of Jajm the rest of the world was

established in 1639 and only after 1854 did thedape government open a limited

number of ports to trade.

Presently, however, one can see more and morefenesi walking on the

narrow streets of Japan. According to Tsuda (2@@ziliannikkeijin began

migrating to Japan in response to a severe Braz@nomic crisis and a critical

shortage of unskilled labor in Japan. Although theye well-educated, middle-class

citizens in Brazil, they could earn five to ten ¢isntheir Brazilian incomes as

unskilled manual laborers in Japan. Currently, nebshem work in small and

medium-sized firms in the manufacturing and corsiom sectors performing



unskilled “3K” jobs. The term“3K” jobs is a Japaeescronym that means:
Kitsui = Hard
Kitanai = Dirty
Kiken = Dangerous
According to the Ministry of Justice (1999), thevere about 250,000
Japanese-Brazilians living in Japan by the endD8fc@ntury. Most of them look
Japanese because they risei(second generation of Japanesajsei(third
generation) oyonsei(fourth generation), but some of them never leaargdhing
about Japanese culture and language while theyiw@&ezil. Some of theralso
thought that since they wenékkeijinin Japan, life would be easier for them.
Unfortunately that was not the case (Carvalho, 2008lture shock, homesickness
and prejudice were part of their lives daily.
Significance of the Study
The study ohikkeijin acquisition of JSL (Japanese as a Second Langisage)
still a new field to be explored. Although there abme studies about Mexican or
Iranian immigrants learning ESL in the United S¢atbere is almost nothing in the
research literature about Braziliaikkeijin learning JSL.
There are many anthropological studies almikkeijin immigration to Japan

and its problems and consequences. Tsuda (2008ph&ibuted largely to this field;



his studies talk especially about the problemsmeflidice thahikkeijin face as a

gaijin (aforeigner in the countnyip Japan. Thaikkeijinimmigration to Japan is

growing every year and the need to learn JSL (Jg@aas a Second Language) has

become crucial (Lesser, 2003).

This study is also unique in terms of interviewpagticipants via internet,

using email and Online Messenger. The Internetatbme to conduct interviews

and establish a relationship with participants withthe expense of travel to Japan.

Turkle (1995) explains that “....a chat room in th&ernet gives people the chance to

express often unexplored aspects of the self aad toody can be represented by

one’s own textual description.”

As the researcher, | am also one of the 250¢KKeijin who emigrated from

Brazil to Japan looking for a better life with manfily. | was fourteen years old when

| immigrated in 1992 with my parents and youngetiher to Japan. Since my parents

werenisei,second generatigthey could carry on a conversation in Japanese.

However, beinganseithird generationl did not know much about the Japanese

language and culture. | was the first foreignegado a regular municipal junior high

school in my city. | did not know about the custaamsl language and thus | could not

communicate with anyone in the school. It took atrfbyears for me to get used to

my “new life”. | was alone in my own world for arlg time and | did not know what



to do. That experience changed my life. Even afiethese years, | am still concerned

about helping othamikkeijin to adjust in Japan. Also, during my college yéars

Japan, | was invited to give lectures in five hgginools describing my experiences as

an immigrant in a Japanese high school. The presedy seeks to informikkeijin

and also the Japanese community that they camfidenelp each other motivating

one another to know more about Brazilian and Jeggaaoelture. For this reason, my

goal is to publish the findings of this study imdmiage related journals and a

newspaper for Brazilians in Japan.

| interviewed foumikkeijin of different ages and backgrounds to show their

unknown life stories in this unique, but importaotintry fornikkeijin that is Japan.

Research Questions

This qualitative study explores the lives of faikkeijin of different ages and

residences in Japan ahdw their motivation affects the acquisition of JBtough

their life stories in Japan. | hope to share sofrteeresults of this study with some

nikkeijin and Japanese natives who currently reside in Japamgh Japanese

language related journals and newspaper articlgggddl is to provide information

about the cultural and language problems of nikkéij Japan and to show that both

sides can learn from each other if they open thaids. The following research

guestions are investigated in this analysis.



1. How do the life experiences ofkkeijinin Japan affect their motivation to learn

Japanese?
2. How can the age of arrival and place of residenclapan affect their learning

process?

Delimitations of the Study
This study only investigates subjects who are Bearnikkeijin. Those
spouses or children oikkeijin were not included in the research because theydwou
have a different background in Brazil and the resps related to Japanese culture
and customs could affect this particular study.
List of Terms

Dekasedimigrant): It is used to refer not only to thikkeijin as migrants, but also to
their spouses of non-Japanese ancestry who migiatispan. In its original usage in
Japan, the term defined people who left their pletbe to work elsewhere
temporarily.
Gaijin: Gai (%) means outside anjith (\) means people, so it literally means a
person who is an outsider, a foreigner in the agunt
JSL Japanese as a Second Language.
Nikkeijin: It literally means people of Japanese descent.

Sei It is a Japanese character that means ‘generatioftyaadding a numerical



counter as a prefix, as igei, niseiandsanseij first, second and third generation are

designated.

2LL: Second Language Learner

TL: Target Language



CHAPTER 2

Literature Review

Introduction

It is very common today to see many foreignersisbahe same very

narrow streets of Japan with Japanese natives.dvergit is very common to hear

foreign languages when taking a bus or a traihéntérrible morning rush hours

when Japanese people go to work or to school. Tdst mteresting thing is that some

of those foreigners look Japanese, but they atatighikkeijinwho decided to leave

their home country in order to find a better lifieJapan. The termikkeijin literally

means “people of Japanese descent.”

There are about 250,000 (Ministry of Justice, 1E@iliannikkeijin

registered in Japan. More than fifty percenmniékeijinin Japan reside and work in

Mie, Aichi, Shizuoka, Kanagawa, Saitama and Gunna&eptures, where there exists

a heavy concentration of subcontractors of giamufacturing companies, such as

Nissan, Fuji Heavy Industries, Yamaha and Kawaii(fe 1997). Each one has

his/her own reason for leaving Brazil and coming teery distant country like Japan.

This phenomenon is calletékasegiln its original usage in Japan, the term defined

people who left their birthplace to work temponaglsewhere. More recently it has

come to mean foreign workers of Japanese descekingan Japan, a group that has



increased significantly over the past 20 yearsnBlieugh most oflekasegare

nikkeijin, they come to Japan without any knowledge of #padese culture or

language (Linger, 2001).

The situation with thaikkeijinin Japan presents an ideal context in which to

examine the social and cultural factors which dbaote to their motivation to acquire

second language acquisition. According to Tsud@3pQupon arrival in Japan, a

nikkeijinfaces a variety of social and cultural problems thay affect their

motivation to learn the language and also to interdth Japanese people around

them.

This paper researches through a qualitative sthdyimmigration

phenomenon afikkeijin, the critical period of learning a second langudige,

motivation and the degree to which influences tguasition of JSL. Also, it will

examine models of social interaction, including @olann’s Acculturation Model

(1978) that provides a framework for understandimgdata collected.

The Immigration from Brazil to Japan by Nikkeijin

Between 1885 and 1923, half a million Japaneselégfan for various

reasons that included overpopulation and heavystaiee majority went to Hawaii or

to North, Central, or South America (Carvalho, 2008ost of those who went to

South America ended up going to Brazil because tiedigved it offered a variety of



job opportunities due to its size.

This situation was reversed in the 1980s as atrebah economic downturn

in Brazil and labor shortages in Japan. There wWease main factors underlying this

increase in immigration from Brazil back to Japameneral labor shortage in Japan,

high wages in comparison to other countries, apdiase reluctance to engage in

tedious manual labor (Hirataka, Koishi, & Kato, 2D0

Most of thenikkeijin that came to Japan in the 1980s looking for a&béfe

werenisei,second generatigor sanseithird generation Brazilians. The Japanese

immigration law alloweadhikkeijinto work in Japan, while other foreigners were

prohibited entry, if the purpose was to engagempke manual labor. Formerly, only

nikkeijin with Japanese nationality could live and work Igga Japan, but since

1980snikkeijin down to the third generation, as well as theiusgs, can legally stay

and work in Japan even if they are not Japaneigers.

According to the Japanese Ministry of Justice, stualy only officially

published every 10 years, 224,299 Brazilians weggstered as residents in 1999 as

shown below:



Table 1

Number of registered Brazilians in Japan (1990-1)999

YEAR NUMBER OFBRAZILIANS
1990 56,429
1991 119,333
1992 147,803
1993 154,650
1994 159,619
1995 176,440
1996 201,795
1997 233,254
1998 222,217
1999 224,299

Source: Ministry of Justice (1999-2000)

Whennikkeijin apply for a visa to come to Japan, usuallyriseiandsansei

get a visa up to three years and their spousesf(ifikkeijin) just one year. Most of

them intend to stay only until their visa expireewever the studies show that more

than eighty percent of them renew their visas padaWatkins, 1996). Those

nikkeijin are callediekasegor migrants, and not immigrants to Japan becaust mo

of them have the objective to save money and gk tmaBrazil to buy a house or to




run their own businesses.

Problems with the Immigration of Nikkeijin in Japan

Studies show that this rapid increase of immigramtkers during the last

decade has given risen to various social probleris as homelessness,

unemployment and criminal issues (Watkins, 1996¢ government has enacted

many policies in attempts to remedy these concétogever, the immigrants’

language problems are seldom among those thattwelg addressed. Nonetheless,

language issues are a major concern for the immigtaemselves. For example, a

1992 survey taken in Hamamatsu, an industrialinitiapan with many immigrant

workers shows that Japanese Language coursesitstrsniong administrative

services desired by immigrants (Hirataka, Koishd &ato, 2001).

The Shiga prefecture in Japan (Mainichi Shinbuty, I, 2002, Osaka

Morning Edition, page 28) which is a well-known faeture for its large number of

nikkeijin, from March of 2002 prohibitedikkeijin who do not speak Japanese to

apply for public housing. The prefectural governtragfends its requirement of

Japanese-language abilities. "Those who can't eataily conversations in Japanese

tend to have disputes with neighbors if they eptdalic apartments,” an official of

the prefectural government's housing division didinichi shinbun says that many

of them desperately need public housing becausehidne difficulties in renting



private apartments because their owners requientsrio find guarantors.

Critical Period Hypothesis

There has been much debate about whether childrgri¢arn second

languages better than adults (Singleton, 2003).yMancede that children acquire

languages best whether they are learning their enatimgue or a second language.

Some may argue that adults are better learnersangrasp more complex concepts

that children can. Still others believe that adulte learn a foreign language are not

given the proper learning conditions (comparedtsé provided to young children)

and therefore do not stand a chance when compauadltiren who acquire second

languages.

It is believed that after the onset of pubertydhical period has passed and

it becomes nearly impossible to learn languageshigh degree of proficiency. The

popular belief that adults are much worse at leayrai second language than children

has been supported in part by the professionaatiiee, especially since Lenneburg

(1967). Many researchers have conflicting beliéfsua Lenneburg’s Critical Period

Hypothesis. This hypothesis cited in Lightbown &mphda (1999) states that there is a

“specific and limited time period for language aisifion” (p.19). Lenneburg believes

that the “language acquisition device, like othietdgical functions, works

successfully only when it is stimulated at the titjme” (p.19).



The Effects of Motivation on L2 Learning

In the literature on second language acquisitiostjvation appears to be the

second strongest predictor of success, trailing aptitude (Skehan, 1989). We may

not be aware of it, but motivational issues aram @f our daily lives. We talk about

motivation daily even though we do not realizé\d.language teachers, we

constantly think about how to encourage our stugdenstudy harder or how to create

better language materials to help the studentsam lefficiently. Dérnyei (2001)

explains that the concept of motivation is very mpart of our everyday personal

and professional life, and, indeed, few would ignits importance in human affairs in

general.

Dornyei (2001) research has also shown that madivatrrelates strongly

with proficiency, indicating both that successkainers are motivated and that

success improves motivation. Thus motivation isfixed, but is strongly affected by

feedback from the environment.

Gardner and Lambert (1972) stated that foreigndagg proficiency did not

depend only upon aptitude and intelligence, but ailsluded an important third

factor: the individual's motivation to learn thentpuage. Their studies identified two

different types of motivation related to learninfpeeign language: integrative and

instrumental. Since then, numerous researchersdtade&ed these components of



student motivation. While the studies subdividedivaion into many components

with semantic variation, they have usually acknagkd integrative and instrumental

motivation as essential categories to considesrder to look at each element

individually, Gardner and Lambert suggested thatittegrative orientation that

motivates a language learner to study a foreigguage is grounded in positive

attitudes toward L2 community and a desire to compate and identify with the

members of that community. An instrumental orientaton the other hand, is

associated with a desire to learn the target laggyfiar pragmatic reasons.

Dornyei (2001) affirms that there are also two otigpes of motivations:

intrinsic or extrinsic. Intrinsic motivation refets the desire to do something for an

internal reward. Most studies have shown intrimsativation to be substantially more

effective in long-term language learning than estic motivation, which is the desire

to do something for an external reward such as gigtes or praise.

Temporal Aspects in Motivation

The study of the temporal aspects of student mitivdhas been also an

important issue to point out for this study. Heakben and Kuhl (1985) developed the

Action Control Theory that is based on the assuongthat there are distinct

temporarily ordered phases inside the motivatiamt@ss. It can also apply to the

motivational aspects afikkeijinin Japan.



The ‘predecisional phase’, which can be seen addhision-making stage of
motivation, involving a complex planning and goatteg process. In the case of
nikkeijin, this important phase illustrates their decismodme to Japan for the first
time to earn money in order to achieve their ecanahgoals when they go back to
Brazil. They feel very motivated to go to Japawesaoney and go back to Brazil to
achieve their goals.

The ‘postdecisional phase’ is the implementatiothefmotivation stage
which involves motivational maintenance and contnekchanisms. Again, this stage
can also be seen amonifgkeijinin Japan. Once they arrive in Japan, they may
encounter many problems such as culture shock; venwehey try their best to
achieve their goals. They try to implement the naiton they had in Brazil in order
to achieve their goals to save money and go baBkdail.

The importance of a temporal perspective and thiemof various
motivational phases have also been recognizecifighd of second language
acquisition (Benson & Numan, 2005). Williams anddBn (1997), for example,
separated three stages of the motivation procesg al continuum:

Reasons for doing something

J

Deciding to do something

J

Sustaining the effort, or persisting.



They explain that the first two stages involveiatihng motivation and the

third stage involves sustaining motivation, and tistinction bears a close

resemblance to Heckhausen and Kuhl's theory.

The reasons thatikkeijinimmigrate from Brazil to Japan are various;

however, the motivational phases stated above stitfust they are essential in order

for any language learner to go through the expeegof the whole process of feeling

motivated to learn a second language. Consequentipnly the temporal aspects of

the learner’s motivation, but also the intrinsid axtrinsic motivation thatikkeijin

may have in Japan is an important issue to disousgdation to this study. All the

types of motivation may affect the acquisitionriikeijin of JSL.

Social and Cultural Aspects of Motivation

Inasmuch as this study deals with the motivatitssles of Brazilian

immigrants learning Japanese as a Second languagpan, not only motivation

itself, but also social and cultural aspects ofiwatiton can help to articulate the

direction of this study.

Weiner (1994) refers to social motivation, the essthat emphasize the

interpersonal nature, and the complex motivesatatirectly linked to the

individual’s social environment. Urdan and Maet®93) offer examples that include

action associated with social welfare goals, swcheecoming a productive member of



society; social solidarity goals, such as tryindptimg some degree of honor to one’s

family; social approval goals, such as doing welc¢hool to gain the approval of

peers or teachers.

According to Carvalho (2003), the social motivatafmikkeijinin Japan

plays an important role in the acquisition of JSince they are perceived by the

Japanese people gaijin (foreigners), usually theikkeijin society tries to be

accepted by the Japanese society and their sootalation leads to positive or

negative experiences in learning JSL.

Social motivation can be contrasted with personaivation, which concerns

issues such as: fulfilling personal desires, gajitkinowledge to satisfy one’s curiosity

or to become more educated, and the impact otselidence and self-efficacy on

one’s achievement strivings.

The interest in the area of cultural diversity anass-cultural issues as related

to motivation has increased. Pintrich and Maeh®%)&laim that distinctive cultural

and ethnolinguistic groups are increasingly preaedtconstitute a salient feature in

most societies.

Dornyei (2001) explains that the best-documenteds:cultural difference in

value systems is the contrast between individuadiachcollectivism as cultural

syndromes observed in western and oriental culn@gsectively. This sociocultural



contrast seems to appear in every aspect of ach&vwemotivation and behavior. He

explains, “Achievement for individualists is indilial achievement, and is often seen

as a means for ‘self-glory, fame, and immortalifor collectivists, achievement is

group achievement, for the sake of the ingroupo @how superiority of the ingroup

in relation to outgroup. Thus, goal attainmentifmlividualists is associated with

concepts such as pleasure, self-determinationelfiLffillment, whereas

collectivists are motivated by their group.” Acciorglto DeCapua and Wintergerst

(2004), individualistic cultures structure socigperience around autonomous

individuals. Those cultures emphasize self-reliamadividual growth, personal

achievement, and satisfaction. On the other hasikativistic cultures structure their

social experience around one or more collectivesh ss the family, the tribe, the

religious group, or the country. In such cultuttkg, goals of the group are valued over

those of the individual.

Acculturation Model

One model of L2 acquisition, which seeks to accdonthe role of social

factors, is the Acculturation Model (Schumann, J9n8views second language

acquisition as just one part of adapting to a neluce, emphasizing findings related

to language socialization. This model may suggest Brazilians in Japan adapt to

learning a new language and a new culture.



His acculturation model includes seven social \deist

1)

2)

3)

4)

5)

6)

7)

Social dominance: If the Second Language Learrdr)(@roup is dominant to or

subordinate to the Target Language (TL) group,aacintact between two groups

will tend not to be sufficient to acquire an L2.

Assimilation, preservation, and adaptation: The tes to learn a Second

Language (L2) is when the 2LL group wants to adateiinto the TL group.

Enclosure: The more that 2LL groups share socsitutions with the TL group,

the more favorable the conditions will be for L2jaisition.

Cohesiveness and size: The smaller and less cehibs\2LL group, the more

likely the contact with the TL group and the masgdrable the conditions for L2

acquisition.

Congruence: The more similar the culture of the gnaups, the more likely there

will be social contact and language acquisition.

Attitude: The more positive the attitude of the Zioup toward the TL group, the

more favorable will be the conditions for L2.

Intended length of residence: The longer the Linleis plan to remain in the L2

environment, the more likely it is that he/she ekl the necessity of learning the

TL.



The model includes four affective variables:

1) language shock, or the degree to which speakingdhelanguage makes the
learner feel foolish or comical;

2) culture shock, the extent to which the learnersfeiidoriented and
uncomfortable with extended residence in a newuoeit

3) ego permeability, the ability of the learner toguica new identity associated
with the belonging to a new speech community;

4) motivation, the degree and type of desire expeeédny the learner to acquire
the L2.

Schumann (1978) stated that language learnergssiat second / foreign
language acquisition is attributable to the sogml psychological distance between
the learner and the target language. He explaatsstitial distance refers to the
relationship between the social group the leareéorys to and the social group
speaking the target language, the integration ipesttef the learner's own culture and
the target culture, and the congruence betweetatbet culture and the learner's
culture. Psychological distance refers to intefaelors, such as language shock,
culture shock, motivation, and self-esteem (Schumaf78).

He mentions that the extent to which learners d&icate depends on two sets

of factors which determine their levels of socistance and psychological distance.



Social distance concerns the extent to which iddial learners become members of

the target language group and, therefore, achientact with them. Psychological

distance concerns the extent to which individuatiers are comfortable with the

learning task and constitutes, therefore, a petsatizer than a group dimension. The

social factors are primary. The psychological fextoainly come into play where

social distance is indeterminate.

In his early writings, Schumann (1978) suggestadl @lcculturation affects

L2 acquisition by its effect on the amount of cabiaarners have with TL speakers.

The greater the contact, the more acquisition takese.

No study was found about the situatiomddkeijin of learning JSL; however,

studies in different countries can reflect to wisatappening taikkeijinin Japan.

Hoffman (1989) conducted a study about Iranian igrants in the United States and

suggested that the conceptualization of accultumaind cross-cultural learning has to

go beyond traditional linear models of the relasinip between language and culture,

which cannot be separated from each other.

Another study, conducted by Gurin, Hurtado and R&8§4), examined the

adaptation of Mexicans in the United States. Thdysfound that the differences

between immigrants and ethnics are largely theoooécof shifts in reference groups

as they compare themselves to a wider array oflpedmo either promote acceptance



of devalued social categorizations or in feelinfjdiscontent about one’s social
identity.

Although it has been more than 2 decades sincirshaikkeijin arrived in
Japan, we still do not know what motivates or unvades them to improve their
language skills in Japan. As has been explaines] ez different types of motivation
can play an important role in their learning pracds addition to motivation itself,
other social and psychological issues can intexfatte acquisition of JSL.

| will investigate deeply the answer to the follogiquestions: How do the
life experiences ofikkeijinin Japan affect their motivation to learn Japakdsew
can the age of arrival and place of residencepadaffect their learning process?

Chapter three discusses the procedures and dddigm aurrent study. Four
Brazilian immigrants of different ages were intewed by me through Online
Messenger, email and telephone over a period ohtanths. They answered
guestions about their life experiences in Japamieg JSL and Japanese culture. |
want to find out how their motivation can affeceithacquisition of JSL exploring
what motivates and unmotivates them about livingapan as aikkeijinand how the

age of arrival and place of residence in Japaratsamaffect their acquisition of JSL.



CHAPTER 3

Procedures and Design of the Study

The purpose of this study is to share the liveceaepces of Brazilian

Japanese immigrantsikkeijin) learning JSL and how these experiences affeat the

motivation to acquire the Japanese language imJépaualitative study using

learners’ stories is appropriate because the raritldre able to obtain very useful

and rich information about the experiences of trezlian immigrants in Japan.

The research took place through an interview ams$tipnnaire using mainly

the Internet (email and Online Messenger) overrngef two months. The interview

was divided into two parts. In the first part, htacted the participants and asked

them to write a biography about their experienoe¥apan. In the second part, | asked

guestions about things they wrote in the biografisousing especially on their

motivation and discouragement in learning Japanese.

Participants

The study was focused on fanikkeijin: one who arrived in Japan when he

was elementary school age, one who arrived whemvabea teenager, one who

arrived in Japan when he was 25 years old and tweawrived in Japan in her forties.

The participants were selected from among my pelsaguaintances, in



order to achieve maximum variation sampling (Mem,j2001) in terms of sex and

age of arrival. | assume that the age of arrival isore important factor than the

length of residence in Japan, and thus fokikeijin of different age of arrivalvere

interviewed.

Table 2

Subjects’ Basic Information About Participants

Paulo Maria Antonio Vera
Age of arrival/ 8 18 25 42
Currently age 24 32 40 56
Place in Japan Osaka Saitama Gunma Osaka

Sources of Information

The study was conducted in December of 2005 inugadse through email

and Online Messenger over two months, being dividdtiree parts:

1) Biography submitted via email or fax to me.

2) Interview via Online Messenger or telephone.

3) Member check via Online Messenger or telephone.

Each of these sources of information is explaimedeétail below.

Procedure

Biography. | asked the participants to write a biography altbeir experiences

in Japan. | suggested some topics (see AppendidAd, in order to help them to

start writing their life stories in Japan. Aftet tle biographies were obtained, |



conducted a preliminary analysis in order to chabseguestions that would be

the best to ask the participants.

The biography helped me to get to know the subjeeter and to see if their

experiences in Japan were positive or negativasdt helped illuminate other

features about their attitude towards Japaneserewind language that may have

affected the results of the research.

Online Messenger and telephonéfter analyzing the biographies, | contacted

each participant and made an appointment to disaree issues stated in their

biographies via Online Messenger or telephone.

Some of the questions were based on an interviede @ee Appendix C

and D) as well as on the participants’ biographig¢ised to be as sensitive as

possible to their positive and negative experiemtdapan. | asked the same

guestions to all participants; however, dependimghe experiences, additional

guestions were asked throughout the interview. detanot know how to use the

internet and for this reason, she was interviewadelephone and the biography

was sent to me by fax.

Paulo and Anténio were more consistent in theijpoeses, trying to answer

only the questions asked. Maria and Vera, on therdtand, tended to talk more

and embelish their responses with details and iadditexperiences. The



following table shows the amount of time spent ngithe interviews.

Table 3

Sources of Information and Time Spent During therinews

Paulo Maria Anténio Vera
Data collection Online Online Online Telephone,
Messenger, Messenger, Messenger, fax
email email email
Time spent 55 minutes 70 minutes 60 minutes 95 minutes

Member check A member check helped me to establish the consigteiwhose

experiences and to confirm important details thatil be essential for the study

such as their experiences learning Japanese, &hdreow. It was conducted via

Online Messenger and telephone in which | went hadke participants with

tentative interpretations and summaries of thgeelences and asked them for

confirmation.

A database was created using NVivo software coinigiall the textual data from

the biographies, Online Messenger and telephoramék that emerged from the data

were identified using the Constant Comparative Métbf Strauss and Corbin (1998).

Each theme was then summarized textually to desthd experience of the

participants.

Methodology Used in the Study

The methodology applied for this study was a qaglieé study using learners’

stories so that | could obtain very useful and mdbrmation about the experiences of



the Brazilian immigrants in Japan.

Since it is recommended that the researcher tooreipitial observations and

“theoretical sensitivity” to develop categoriestiéd to rely on my own

experiences in Japan in order to come up with sopiajuestions for the

biography and interview.

In order to look for a variety of data sourcesetided to collect the

biography of the participants first and then intevweach one individually. The

data analysis proceeds through identifying categaind connecting them and

these concepts were developed through constantartsop with additional data

(member check).

Finally, | identified a main story for the studyvhich | could integrate the

analysis around this framework until a theory eradrg

As claimed previously, the focus of the data analygas to look at the

similarities and differences between each subjeekperiences in order to

determine the effect of their motivation toward® thcquisition of JSL. The

following table shows some of the data collectedmirthe interviews and

examples of the codes.



Table 4

Descriptions and Examples of Composing Codes

Code Participant Example from Translation
interviews
Reasons for Antodnio Financeira, se néo | Financial,
coming to Japan nao teria vindo otherwise | would
aqui. not have come
here.
Maria Vocé vai rir... estava You are going to

trabalhando em
uma loja da "Levi's'
€ nessa época ja
dava um pouco de
dor de cabeca pra
minha mée. De
repente perdi o
emprego e minha

mae insistiu que el insisted that | come

viesse para aihon
No comego aceitei
numa boa, mas um
dia antes do
embarque chorei

desesperada porquedesperately becaus

nao queria vir.
Coitada da minha

maezinha, ficou t&g my mom to see me

aflita me vendo em

prantos....hehehehe | did not have any

Vim sem planos,
sem meta. Para
muitos, um
desperdicio de
tempo, por nao ter

laugh... | was
working in a
“Levis” store and |
was the reason for
lot of my mom’s
“headaches”.
Suddenly, | lost my
job and my mom

to Japan. At the
beginning | agreed
but one day before
| was supposed to
depart | cried

| did not want to
go. | felt sorry for

crying...

plans and goals.
For many, it was
considered to have
been a waste of
time to stay here

1




Paulo

Vera

juntado nem um
pouco de dinheiro,
mas néo penso
assim, ndo vim pra
juntar e ir embora,
vim pra viver aqui.

Filosofando, talvez
eu tenha vindo pra
ca em "busca do

meu EU", ndo sei se“myself”. | don’t

encontrei, soO sei
que foi o melhor
pra mim.

Por causa que mey

pais vieram para cd.came here.

Ah, foi uma
confusao néo digo,
mas foi (por causa
de) um assalto e
Nao era 0 NOSSO
dinheiro. E fizemos
de tudo para o meu
marido néo vir para
cé, mas foi a
melhor maneira
para poder pagar a
dividas que
tinhamos de ter sid
assaltado.

because | didn’t
save much money.
However, | don't
think in that way. |
didn’'t come here to

back to Brazil. |
came here to live
here.
Philosophically
speaking, | might
have come to find

know if | have
found myself yet,
but the only thing
that | know is that
it was the best thin
for me.

sBecause my paren

Ah, it was a
complicated
situation. It was
because my
husband was
robbed and the
robber took money
that did not belong
to us. We tried
everything so that
smy husband would
not have to come
phere, but coming tq
Japan was the bes

save money and go

[S

[

way we could pay




our debts.

Regrets about
coming to Japan

Antbnio

Quando surgiu a
oportunidade de vir
pra céa, agi no
impulso, a ambigéo
falou mais alto, néag
pesei 0s pros e
contras, joguei parg
trds um futuro
promissor, acredito
gue minha carreira
profissional estava
no inicio e poderia
ter muito sucesso,
mas s6 pensei nos
dolares que
ganharia em pouco|
tempo, larguei tudo
e vim pra ca.

Tinha um bom
emprego, estava
trabalhando na
minha &rea, tinha
tudo pra progredir
profissionalmente,
estava terminando
faculdade, estava
encaminhado.

Eu consegui
comprar uma casa,
mas se estivesse 13
hoje, acho que
também ja teria
uma casa também.

When the
opportunity came
to come here, |
acted impulsively.
My ambition spoke
more loudly that |
1 did not think about
the pros and cons.
threw away a
promising future. |
believe that | was
just starting my
career and | could
have much succes;
But I only thought
about the money |
would earnin a
short time. | left
everything to come
here. | had a good
job working in my
area. | had
everything to
succeed
aprofessionally. |
was finishing
college and | was
doing well.
| was able to buy a
1 house (sending
money to Brazil),
but | guess, if | had
stayed there |
would have my
own house by now
too.

.




Maria

Paulo

Pelo contrério,
encontrei o homem
da minha vida e
tenho uma filha
Linda. Isso dou
tudo ao Japao.
Minha felicidade
esta aqui. Quem m
afirmaria que eu
teria a mesma
felicidade se
estivesse no Brasil?

o720, Para
falar a verdade, eu
ja nem me lembro
do Brasil. Sai de 1a
muito novo e nem
sei mais o que €’
7TV (RHI
HINoTo 72 d)
Tenho algunsA
gue me perguntam
sobre 77 VL e
s0 sei falar que
Brasil para mim é
> 71— e arroz
com feijao. E isso
gue meus pais tem
me passado esses
anos todos aqui.

On the other hand,
| found the man of
my life and | have g
beautiful daughter.
| have to thank
Japan for all these
things. My
ehappiness is here.
Who could prove
that | would have
the same happines
Pif | were in Brazil?

Absolutely not (in
Japanese). To tell
you the truth, | can
barely remember
about Brazil. | left
there when | was
very young and |
really don't know
what Brazil (in
Japanese) is. (Boy,
| was young (in
Japanese). | have
some “friends” (in
Japanese) who ask
me about “Brazil”
(in Japanese) and
the only thing | tell
them is that Brazil
for me is “soccer”
(in Japanese), rice,
and beans. That's
the only thing my
parents have taugh
me throughout all

|

—

these years here.




Vera

Nao, pelo contrarig
eu agradeco muito
porgue tudo que eu
tenho recebido
agora, onde meu
filho e minha filha
estéo hoje. Eles
conseguiram o que
eles querem,
inclusive eles nao
querem de jeito
nenhum irem ao
Brasil. Emeu filho
casou com uma
japonesa e esta
sendo muito
gratificante para
mim. A minha filha
muito mais, ela se
formou da
faculdade aqui e
trabalha numa
grande empresa
multinacional. E me
sinto muito feliz.

,No. Rather | thank
Japan for all | have
received here and
for where my
children are today.
They got
everything they
wanted.

They do not want
to go back to Brazil
at all. By all means
my son got married
to a Japanese lady
and this is very
gratifying to me.
Especially my
daughter, she
graduated from a
Japanese college
and now she works
in a very big
multi-national
company.

| am very happy for
that.

To satisfy research requirements when using humbjedts, | had all

procedures and instruments approved by the Brigfamg University Office for

Research and Creative Activities prior to carrying the study (see Appendix E and

F).



Main Codes Found from the Interviews and Biographie

Table 5.1

Background Information from Biographies

Age and year of coming to

Japan

Nikkeijin background
(nisei, sansei, yonsei?

Place of arrival in Japan

Education background in
Brazil

Japanese proficiency in
Brazil

Knowledge about Japane
culture

Reasons for coming to

Dream before and after

How you learned

Japan coming to Japan Japanese?
Level of Japanese Current place of residence Current job in Japan
proficiency
Table 5.2

Experiences that Reflected Participants’ Motivatiorlearn JSL

Positive experiences Negative experiences Brasziliadapan
(Problems)
lllusion and lies about | Japanese people’s Image Brazilians’ Image of
Japan of Brazilians Japanese people
Japanese language and Regrets About coming to Friends
culture Japan
Table 5.3

Motivation issues

Motivation to learn
Japanese now

The importance of writing
in Japanese

The importance of learnin
Japanese with their own
children

Material things obtained i
Japan

N

Japanese (when and why

Unmotivated to learn

?Japanese (when and why/~

Motivated to learn

Relatives in Japan

Things learned only i
Japan

N

Obtain Japanese
citizenship one day

After all the data were collected, | started a nmmprehensive analysis to



gather detailed information about each researchtiure In comparing the resulting

themes from the interviews and biographies, | comthisimilar themes so that those

themes would only appear once. Merriam (1998) sstggeat all categories should

be exhaustive and mutually exclusive, which mehatdll important data should be

placed in only one category or subcategory.

Merriam (1998) also remarks that it is very impotte establish the validity

of qualitative studies and for this reason a tridatjon using multiple sources was

essential for this study. Triangulation consistsigsifig multiple perspectives or

theories to interpret the same data. Member chaxekalso valuable in order to go

back to the data collected asking the participtnterify the accuracy of the

interpretations.

After the coding and analysis of the data was cetapthe biographies and

interviews were translated. It is important to nleéee that the data collection

occurred in the L1 of the subjects, is Portugu€sdy Paulo had some problems

expressing himself totally in Portuguese, so hparded in Portuguese and Japanese.

Some of the translations provided in this studyraeant as general guides only. They

are not designed for interpreting results.



CHAPTER 4

Results

Biographical Information on Participants

First, | asked all the participants to send an emisth their basic background

information, to aid in preparing interview quessoihe following chart shows the

participants’ biographical information obtained eiaail.

Table 6

Biographical Information on Participants

Paulo Maria Antonio Vera
Age of Arrival/ 8 18 25 42
Current Age 24 32 40 56
Place of Arrival Osaka Saitama Gunma Osaka
Current Residence Osaka Nagoya Saitama Kyoto
First Language Portuguese Japanese | Portuguese Japanese
(Never spoke| (Spoke both | (knew basic| (Spoke both
Japanese in| Japanese and Japanese | Japanese and
Brazil) Portuguese)| words in Portuguese)
Brazil)
Background Sansei Nisei Nisei Nisei
Considers himself Japanese Both Brazilian Both
/ herself more...
Fluent language Japanese Japanese andPortuguese| Japanese and
Portuguese Portuguese
Plans to go back to Never Not at the | If I could, | Maybein 2 or
Brazil moment right now 3 years
Education in Elementary High school Started | Bachelor’s
Brazil College degree

There were basically two typesmkkeijin. Maria, Anténio and Vera were

nisei second generation Japanese-Brazilians, and Raslsansej third generation.



It is noticeable that even though Maria, Anténid &era were alhisei they were

raised in different ways. Maria and Vera learnqubd@&se when they were young,

while Antdnio did not have that opportunity in BiaPaulo never spoke Japanese in

Brazil, and even though his first language is Rprase, he can no longer speak

Portuguese fluently after almost 15 years in Japhof the participants have been in

Japan an average of 12 years. Though all know &apamell, they do not share the

same feelings regarding Japan. Paulo does notdmwvmterest in Brazil or his first

language. Maria loves Japan and wants to stay #seleng as she can. She is even

thinking about applying for Japanese citizenshiptofio does not like Japan and

states that he wants to go back to Brazil as se@ossible. Vera is waiting until she

reaches retirement age in Brazil so that she cdragk to Brazil and not have to

work anymore. Even though she enjoys living in daghe feels that Brazil is the

best place for her to live. She pointed out thatdneam is to buy a log house in the

country side of Sdo Paulo and stay there surroubgethture until she dies.

After all the data was collected, | started a nameprehensive analysis to

gather detailed information about each researchtiure In comparing the resulting

themes from the interviews and biographies, | comthisimilar themes so that those

themes would appear only once. Merriam (1998) sstggeat all categories should

be exhaustive and mutually exclusive that meahgnabrtant data should be placed



in only one category or subcategory in order tobgtter results.

| explained each theme including some quotes claiduwging the interviews

and biographies in order to find the answers ferftflowing research questions:

1) How do the life experiences oikkeijinin Japan affect their motivation to learn

Japanese?

2) How can the age of arrival and place of residénclapan affect their learning

process?

Then, | showed a portrait of each participant, g a summary of each

participant’s feelings and experiences learningdape.

Experiences that Reflected Participant's MotivatiorLearn JSL

(See Table 5 for further details)

Positive Experiences

It was noticeable that some of the positive expees observed occurred in

the first days in Japan such as noticing cultuspkats of Japanese people bowing and

the clean streets of Japan that is called “Honeyn®&iage” (DeCapua and

Wintergerst, 2004). It seems that the participamse more open to the new

environment and the positive aspects were easlss tware of. Paulo said:

“I was very surprised when | first took a train Japan. | saw the train

conductor bowing a couple of times to people whie\getting on the train. From



observing such Japanese people’s behavior, | thierned how to be polite and

respectful to others. At first, | remember makimg 6f those people who could not

stop bowing all the time, but | learned afterwatiat it was the best thing to do.”

All of them stated that they wanted to be a pathefsociety when they first

arrived in Japan and wanted to learn or become fh@gt in Japanese as soon as

they could. On the other hand, after a while iradgphe daily experiences around

them became more natural and the positive expersewere no longer salient.

Antdnio mentioned that after his daughter startgidgyto a local Japanese school

recently, he realized that she started making dgaftiends and she could talk

fluently to anyone. He said he was very happy am@s a very positive experience

that happened to him after a long tirfit least my daughter is improving in

something in this place...”

Maria stated that buying everything she wantedvainein she wanted was

unbelievable for hefln Brazil we had to buy everything and pay by aishents

every time....”

Vera affirmed that she could even walk without shivethe streets because

they were so clearil could not even smoke in public expecting thahsone would

punish me... All the old ladies of my neighborhoedwtd the streets everyday.”

Those positive experiences helped all the partitgpto feel more welcomed



by the Japanese people and motivated to learn atangt the language and new

customs. Also, the experience of earning a subatarhount of money helped them

to feel more motivated to stay longer in Japan.

Negative Experiences

It was very interesting to notice that besides @aeNeryone had numerous

things to say about this topic. The only negatieegience Paulo said was when he

first arrived in his apartmeritWhen | entered the apartment my dad had rentedifor

for the first time, the first thing | saw, was tlé sink and a door. That door was

inside the kitchen and | opened that door expedtiag) it was a closet or something,

but it was a very small bathroom that only one parsould go inside and that little

sink was the place we were supposed to wash owlshaiter going to the bathroom...

It was shocking.... How could a bathroom be so dogke kitchen's area? It was just

too disgusting for me. | remember that | could et in that kitchen for about two

weeks...”

Maria was shocked by not having a shower in thetaygant and Antonio

explained that he had to commute by bicycle a distaf 20 kilometers daily. He

also mentioned that one of the first words he learn Japan wagaijin. “When |

first arrived in the airport, because of my colourt and different type of jeans

[that were not very common in Japan], Japanese [geoquld tell that | was a



foreigner and they started staring at me mumblheyword gaijin several times. At

that time, | did not know the meaning of that wdrdyever, | could feel that it was

not a pleasant word from the people’s facial expi@ss.”

Compared to the other participants, Vera was tiye @me who could

communicate well when she arrived in Japan. Althokigowing how to understand

and speak the language helped her, understandingioh made her feel very sad

and disappointed some timé¥/hen a Japanese person in charge of my section

called me Ahooka (You stupid) in front of everyorielt very embarrassed and

humiliated. No one in Brazil does that just becayse forgot to write your name on a

paper...”

All the negative experiences recognized by thei@pants were related to

experiences they never had when they were in Braaihe of those experiences were

cultural misunderstandings or problems. Antonionped out that the transportation in

Brazil is very advanced now; however, in the rara@as of Japan, it is not common to

see buses, subways and trains everywhere andnaeyfithe day.

Those negative experiences contribute to the ptoteghat all the places

and everyone in Japan were the same for them.steted that changing work places

helped her to see that not every place was the.samalized that | and my family

learned a lot from those bad experiences in Japéaknew that if we had a negative



way of thinking, everything would become negatreeiad us, and the more negative
you are, you are unable to make Japanese friende@improve your language skills.
Unfortunately, not everyone felt like us.”
Brazilians in Japan

In provinces such as Saitama and Gunma that hkrgeaconcentration of
nikkeijin, it is not unusual to see some of them on the newdapan. Someikkeijin
rob convenience stores and throw daily parties lagyat night causing numerous
problems to the community. They are not highly rdgd by the Japanese people in
those cities. Maria observed that sometimes shddisome people saying that she
was from the Philippines, because she did not waaple know she was from Brazil.

Vera described that since Osaka does not havege papulation ohikkeijin,
some Brazilians tend to gather together not tryingcculturate themselves to the
Japanese culture and customs.

Problems caused by some Brazilians in Japan searfitencenikkeijin to
not express or teach Japanese people about theicature, customs and language,
contributing to a huge misunderstanding betweertloeparties.
llusions and Lies About Japan

All the participants stated that everything prordisg the employment

agencies in Brazil was a lie. Some companies pexitisat they would be able to



save at least three hundred thousand yen (abo00$25month and working only one

year in Japan would help them to buy the houskeaif tireams in Brazil. Anténio

explained:l guess | could save almost three hundred thousgma month, but |

would be able to eat only Kappu Raamen (cup nodpdied drink water everyday. |

would not be able to take a shower in the publithleveryday and | would only be

able to call my family in Brazil once every 6 mantht that time, | did not have a

computer at home and we did not have the convemiehspeaking online with my

family. Calling overseas was really expensive! Uldaather stay in Brazil than not

call my family once a week. That was the only pleaand happiness | had... ”

The motivation that mangikkeijin had to learn the language before coming

to Japan disappeared little by little as they pealithat the life in Japan was much

harder than they thought. They worked at leastdilzsha day and after going back

home, they just wanted to take a shower and gedad prepare for another hard and

tiring day. They did not have time to write lettéostheir families in Brazil and

creating time to study the language was not aipyior their lives.

Japanese Perceptions of Brazil and Brazilians

All of the participants stated that being the dif& one in the society does

not bring positive things. Paulo explainédve never thought that clothing would

make such a difference in the way Japanese peogiealt you. | remember when |



went to my elementary school and | was wearingwetiocks, one of my classmates

asked why | was wearing such socks. In Brazil,casuwear whatever you want, but

in Japan everyone has to be almost the same. Hratrekperience, | asked my mom

to buy a few pairs of white socks that | could wataschool. Now, | am very sensitive

of being different, | wear what everyone else waaid so no one thinks | am from

Brazil.”

Antbénio and Vera stated that Japanese people aéls&adquestions such as

“Do you use knives and forks to eat?” or “Can yony b bra in Brazil? | know that

Indians in Amazon do not wear bras, right?”

Some Japanese people did not know anything abaailEnd even though

nikkeijin felt offended when those questions were askeg,libd to answer the

guestions calmly in order to create friendly brisigpetween them. However, Antonio

mentioned that he did not even want to responbded questions closing doors that

could lead to a better communication.

Brazilian Perceptions to Japanese

All the participants maintained that when they wiarBrazil, they wanted to

become like Japanese people because they weraséand workers and disciplined

people. All of them stated they had a very goodgenabout Japan and Japanese

people before they came to Japan, helping to bldit motivation to work harder in



order to achieve their goals.

Japanese Language and Culture

Maria explained that she tried to invite her coews to go out with her, but

they always refused witlthooto...” (Thanks for inviting me, but...). Then she

realized that in Japanese culture it is not vemroon to have social relationships

everyday with a co-worker. They could go togetlearienkai(dinner party)

organized by the company two or three times a ymamot go to watch a movie or to

buy clothes together like in Brazil. From that ex@ece, she learned that she had to

accept their culture and that she should not takeyehing personally. It motivated

her to improve her language skills so that sheccoammunicate well with her

co-workers during thenkai

Paulo mentioned he learned Japanese observintabgates while they

were playing soccerl started copying what my friends were saying todomeng the

soccer game. Some of the first phrases | memoweeel “Kocchi koi yo” (Come

here) and “Yamerotte” (I'm telling you to stop it)feel | have learned everything by

copy what has been said around me.”

Anténio claimed he learned enough to communicatiéevite was working,

but because of the cultural differences, he fat e would never be able to become

one of them (referring to a Japanese native).



Vera felt Japan was her home because her custoBrazil were more

Japanese than Brazilian, such as taking off hezsshad eating withashi

(chopsticks) everyday.

The way that eachikkeijin felt about the Japanese language and culture

seems to reflect on the way they react in theilydiaes. Accepting the differences in

the culture and language helped Paulo and Mati@tome a part of the group. On

the other hand, Antdnio did not try to assimilatedapanese culture and customs.

Regrets About Coming to Japan

The responses obtained seemed to correlate withxiperiencesikkeijin had

while they were in Japan. Antonio was the only whe regretted coming to Japan

and he pointed out that he would not recommendatiaénd come to Japan. Paulo,

Maria and Vera were very satisfied with their liveslapan and mentioned that Japan

opened many important doors to their lives.

Motivation Issues

Motivation to Learn Japanese Now

Since all of the participants have been in Japamfure than twelve years,

they feel they know enough. However, Maria and \&fimed that they wanted to

learn moreKanji (Chinese characters) in order to understand thendese newspapers

and magazines. Antbnio said that he has learneagbénand because he works night



shifts, he does not have time to improve his lagguskills.

The Importance of Writing in Japanese

Although Antdnio did not feel he needed to leampaleese writing, he

observed that knowing how to write at leasaiganaandkatakanatwo major

Japanese writing systems) could open him doorsttbefter jobs such as working as

a interpreter or section leader of a factory, lnteshe did not want to stay longer in

Japan, he felt satisfied with his actual job arsl juanted to save a little more money

to go back to Brazil.

Vera mentioned that understanding how to read dqgarlese co-workers

badges’ names helped her to feel more acceptetbaraltreated like a Japanese

native.

Maria pointed out that understanding how to wripermed doors to better

communication between parent and teacher becausé#lyuser daughter’s school

provides a diary for a parent to write daily.

Since the number afikkeijin in Japan has increased yearly, not only

speaking and listening, but also writing and regdiave become a requirement in

many factories in Japan, and for those who knousasthiraganaandkatakana,it

means opportunities to get a better hourly wadegetter job. All of the participants

mentioned that the work field foikkeijinin Japan has become more and more



difficult and in order to be hired for a good jatikkeijin are required to have good

language proficiency and also a Japanese driveerde so that they can also work as

drivers to pick up someikkeijinin their apartments to take them to their worlkcpta

The Importance of Learning Japanese with Their @kiidren

With the exception of Paulo, all of the participmhtd children living with

them in Japan and they expressed the importaneawiing Japanese with them. Due

to the heavy traffic of Japan, Antonio prefersitte trains rather than drive his car

and he claimed that his daughter started readinbealocal train station’s names for

him and he ended up learning soamnji with her.

Since Maria’s daughter is still two years old, slas not learned Japanese

from her, but going to parent-teacher conferendgeaeher to get to know different

types of Japanese people. People that she coutkaan her work place: mothers

who did not work outside the home and friendly gedip know that | have to keep

studying because | always have to go to parentingeat my daughter’s school. |

love to participate in discussions. | remember aglone of the mothers how to cook

misoshiru and we ended up planning an activity agnibie mothers to share recipes. |

love to talk and to interact with people.”

Antbnio, Vera and Maria explained that having ai@ldin Japan does not help

in saving much money; however, what they can I&@m their children is something



that is much more precious than money. Thus, haskiiigren can help the motivation

of their parents to work and study harder in Japan.

Material Things Obtained in Japan

All of the participants stated that in Brazil, ibuld be very hard to obtain

everything they have now in Japan: simple thinghss having a good computer,

cheap high-speed internet and a good car sometima®ot easy to get in Brazil.

Antbnio said that what motivates him the most &y s$h Japan are his

material things. He has many electronic devicemad car and money to buy toys for

his daughter and clothes for his wife.

All the nikkeijin know that with all their hard work they can buyatéver

they want. Vera mentioned that after coming to daphe could pay all her apartment

mortgage and could buy another house in a veryigiass area of Sdo Paulo.

Although some patrticipants explained about theid liée in Japan, their

monthly paycheck compensates for their sadnessiraeess, and motivates them to

work harder and to keep improving their languagkssik order to get a raise or a

better position.

When Participants Felt Most Motivated to Learn Japse

It was interesting to see that depending on theo&tjee participant, the

reasons they became motivated to learn Japaneseadifferent. Paulo wanted to



learn Japanese in order to understand his gameB\andrtoons. Maria wanted to

improve her language skills so that she could ndalanese friends because she used

to feel very lonely after work. Antonio felt he kel to learn Japanese when all his

nikkeijin co-workers quit and he was the oniikeijinin his factory. He knew he had

to survive by himself and he started talking to earhhis Japanese co-workers during

thekyuukei(Breaks). Vera wanted to go to a Japanese kamaukén order to read

everything on the TV screen, she had to study @aeho

Although everyone had different reasons to motitia¢en to learn Japanese,

some said that when they feel motivated is when $it@rt thinking more positively

towards the Japanese language and culture: hovawetp numerous problems

nikkeijin encounter in their lives daily, they mentioned th# hard to keep that

motivation constantly.

When Participants Felt Least Motivated to Learn aiagse

It was interesting to see Vera and Maria’s resparBeth claimed that when

their nikkeijin co-workers wanted to use them to translate thingghem all the time,

they wished they could not speak Japanese. Mapilaieed:“l remember that when |

started feeling comfortable with my Japanese,dreff to help my Brazilian friends

with simple things such as going together to theydtore or doctor when necessary. |

soon realized that those friends just wanted toraseall the time because they did not



want to learn Japanese themselves. At that timsHed | could not speak Japanese.”

Vera also mentioned that speaking Japanese wasadvdintage'when

Brazilians thought that | wanted to show off whepdke only Japanese. | have never

done it on purpose, but | always spoke in Japaergsa with my children and

husband so that we could practice at home, but $dragilians thought that | just

wanted to show off my Japanese and it was not tfue...

Anténio affirmed he felt unmotivated almost everydéhen he was working.

He felt that even though he knew some Japanesbohbgsnever listened to what he

wanted to say and having so manikkeijinin his condo did not motivate him to learn

Japanese.

Summary in Response to the Research Questions

The participants’ responses for each question wiehdy descriptive due to

their own life experiences as rkkeijin learning JSL in Japan. Following is a

summary for each research question synthesized ftloen themes mentioned

previously.

1) How do the life experiences oikkeijinin Japan affect their motivation to learn

Japanese?

Motivation is an important factor that helps thguaisition of an L2. If L2

learners do not motivate themselves to learn, bia@ces to learn or even to improve a



new language are not great. What unmotivated theipants the most was the

people around them: people who wanted to take @adgarof those who spoke and

people who did not give a foreigner chance to speak

The participants’ life experiences can strongletftheir motivation to learn

JSL. Anténio had a large number of negative expegs in Japan as compared to the

other participants. He always lived in places witlarge concentration oikkeijin

and did not have many opportunities to make Jagsainesnds and to get to know the

culture better. All his experiences resulted iaeklof motivation to learn the

language, bringing negative thoughts to his mirgheafter staying so many years in

Japan. He still wants to go back to Brazil as sa®possible.

Maria had similar life experiences; however, shedtto create opportunities

to learn and to integrate into her daughter’s steoeironment. Doing so, she had

more positive experiences resulting in motivatioaontinually learn Japanese.

Although motivation plays an important role in fm®cess of acquire a L2, Maria

showed that it was not only motivation, but also ditgoing personality that helped

her extensively to acculturate to the Japanesareudtnd to learn Japanese faster.

Paulo and Vera did not have as many negative expers as Antbnio and

Maria, which contributed to their motivation to tealapanese faster and easily.

Living in Osaka, they were forced to communicatthwiapanese people more



intensively and consequently, they were able ttdtaubridge that led to a better

communication and understanding between Japanéigsesandnikkeijin. Thus,

Maria and Paulo had the opportunity to have beibermore positive experiences.

2) How can the age of arrival and place of residénclapan affect their learning

process?

From the experiences stated above in the codessiinteresting to see how

the age of arrival affected the acquisition of ldmeguage. Paulo, who was eight years

old when he arrived in Japan, was able to accudwmry quickly, and Vera, who was

forty-two years old, also experienced the samefaciVhy? Vera had the privilege of

being raised in a family that valued Japanese iubnd customs, and although she

had never come to Japan before, she could assrbidter and faster to the new

environment.

Thus, not only the age of arrival, but also theifamackground plays an

important role.

Another important factor that could influence ttaatgipants’ thinking is

their first place of residence in Japan. Saitanth@uonma (rural areas) have a large

concentration ohikkeijin because of the many factories located there. Those

prefectures have numerous Brazilian stores, barsestaurants in order to

accommodate the large Brazilian population. Anténantioned that when he lived



there, he felt as if he were in Brazil insteadajfah because when he walked down

the streets, he saw more Brazilian flags than Jmmafiags. On the other hand, Osaka

is an urban area that, compared to Saitama and &uimes not offer many job

opportunities tanikkeijin, resulting in a smaller population oikkeijinin the province.

Thus, Osaka does not have many Brazilians stdresimore common to see big

trucks stocked with Brazilian goods visiting diffet cities in the Osaka area. These

trucks look like a mini convenient store insideBrazilian can buy different types of

Brazilian food such agdozinho francégFrench bread) and frozenxinha(deep

fried chicken filled dough), drinks such ssco de maracuj§passion fruit juice) and

cerveja(beer), newspapers such@dgstaddacand popular magazines suchGantiga

Usually these trucks stop once a week in frontofdries with a large concentration

of Brazilians.

The place of residence significantly affected thaiwation ofnikkeijin. Paulo

and Vera were able to improve their language s&disily and faster because they

lived in Osaka. They did not have opportunitiespeak in their native language due

to the few numbers afikkeijinin the area. However, Anténio and Maria who lived

Saitama and Gunma did not have to force themséiMesirn Japanese because of the

convenience of having Brazilians stores and Biazifriends all around. On the other

hand, Maria worked very hard to be accepted bytimemunity because she did not



want the Japanese people to think she was onesé fBrazilians who were always
getting in trouble and making noise. Although shd s many negative experiences
as Antobnio, she knew that she had to work harder.attitude played an important
role to her motivation to improve in the language.

Thus,nikkeijin who first arrived in provinces with a large contation of
nikkeijin had a tendency to not have as many opportundgitsatn Japanese as those
nikkeijin in Osaka (urban areas) and positive attitudegsgential to helpikkeijin to
assimilate themselves to the new environment.

Portraits and Summary of Each Participant

The following are a portrait of each participantsoarizing their
experiences in Japan.
Paulo — The Youngest

Paulo was the youngest of all the participantsthetk is no question that he
was able to learn Japanese faster than the othesipants. He came to Japan
because his father lost his job in Brazil. He hamhe uncles in Japan and they told his
father that coming to Japan would change his life.

Paulo identified himself as Japanese. Althoughtileiaderstands some
Portuguese, his Japanese skills are better tharatiie language skills. He does not

have any Brazilian friends and is married to a dapa woman. In fact, | had to use



some Japanese with him during the interviews, leriet were times | had to mix the

conversation with Japanese an Portuguese so we kbaué a smooth conversation

online.

His integrative motivation played an important rolehis language acquisition.

Although he did not show any type of social moiivatsuch as to become more

educated to get a better job, he wanted to be taxtéyy his friends so that he could

play soccer and talk on his way to school with them

Also, he did not show any type of temporal aspeativation. Since he came

with his parents to Japan when he was very yousgrily expectation was to go to

school and make friends, which became an aspedietized him to assimilate better

to the new culture and language.

Paulo showed four of the characteristics from theulkuration model of

Schumann (1978). Paulo has been living all theaesyi@ Osaka, a place with a small

concentration ohikkeijin. Since he did not have any Brazilian friends atdthool to

help him, he had favorable conditions to learnldémguage more quickly

(cohesiveness and size variable). He shared spstéltions with the TL group when

he started playing soccer and going with them @k variable) and naturally, he

wanted to be a part of that group (assimilatioesprvation and adaptation variable).

He also had very positive attitudes toward hisfilie helping him to reduce



the problems of adaptation to the new culturet(até variable).

Maria — The Happiest

Maria went to Japan just after she graduated frigim chool in Brazil. Her

social life there was very intense. She always adtd be with her friends and was

rarely at home. Her mother asked her to go to Japdhat she could change her life

and have better friends. Although she was not asg@s Paulo when she arrived in

Japan, she applied her outgoing personality tamléapanese and to get to know new

people.

Like Paulo, she did not have any type of tempaspkat motivation. Since

her mother wanted her to go to Japan to changiféeshe did not have any goals at

the beginning. Nevertheless, she had strong sgoasé so that she could be accepted

by the people around her. She also showed aseategrative motivation when she

wanted to improve her language skills so that shiddccommunicate better with

some parents at her daughter’s school and whewahied to invite her co-workers

to do something as a group. Although she did notkthat Japanese culture was a

collectivist culture, she tried her best to be ateg by the community.

Unlike Paulo, who had a strong integrative motwatiMaria showed aspects

of both integrative and instrumental motivationg stented to be a part of the society

around her and she wanted to be able to communieatevith them. She realized



that being in a city of a large concentratiomitdkeijin would not help her to practice

Japanese, so she tried to create opportunitiggeikshe language as much as she

could by talking to the parents of her daughteitnids and co-workers (assimilation,

preservation and adaptation variable).

She also had positive attitudes towards Japanegdep@ho culture helped

her to improve her language skills and make friendbe TL (Attitude).

Antdnio — The Regretter

Although Antdnio isnisei he did not learn Japanese when he was in Brazil.

He came to Japan when he was twenty-five yeararmadche mentioned being very

close to his family members and relatives in Brd2é always resided in prefectures

with a large concentration afkkeijin. He had more Brazilian friends than Japanese

friends and he considered himself more BrazilimmtBapanese. He pointed out many

times during the interview he regretted comingdpah. He came to Japan because he

wanted to be rich, but he realized that money do¢dbuy everything.

Anténio seemed to have temporal aspects of magivathen he arrived in

Japan. He wanted to come to Japan to save morieyyta house and to establish his

own business in Brazil. He tried to learn Japairesés first years in Japan, but he

ended up losing his motivation due to negative ggpees he had during his years

living there.



There were times when he showed some aspectsgfative motivation

such as when he wanted to make friends with hiarksge co-workers. What helped

him to feel that way was because he just had anfkekeijin co-workers in his factory.

Although Antdnio did not show aspects of social imatton during his

interview, some variables from the Schumann acratitn model were present.

The social dominance variable was the variablerti@t interfered in the process of

Antdnio acquiring JSL because he lived in a plddarge concentration afikkeijin.

He did not have many Japanese friends and the dsg@g@eople he knew from his

work caused him to become sad and unmotivatechto khe language and culture.

Unlike the other participants, he did not show wettiobn to assimilate to the new

culture and community and his attitudes towarddahguage were not favorable.

He was the only participant who wanted to go backBrazil as soon as possible and

his advice to othemikkeijin who would come to Japan was not very sympathetic.

Vera- The Oldest

Vera was the onlypikkeijinwho had the opportunity to go to a Japanese

language school in Brazil. Her parents only spaokiedr in Japanese and it helped her

when she came to Japan with her family.

Vera explains the reason she came to Jdpavras tired of seeing Sdo Paulo

becoming more dangerous each day. Newspaper am#&Wws was always advising us



not to leave our homes alone. Then, when you thatkthose horrible things will

never happen in your family, a robber stole my lansts company money when he

was on his the way to deposit the money in the,dargkminutes walking distance

from his company. The company did not believe rspdnd had been robbed. My

husband was fired the next day and they did notgtlahe benefits because his boss

thought my husband had created this entire stostdal the money from the company.

My husband tried to find a job, but since he waydars old no one wanted to hire

him. We had our house mortgage and loans to papatfeo choice. We decided to

come here to at least pay all our debtdMaria was the oldest participant and she

reflects thosenikkeijinwho worked very hard for many years in Brazil aindi ribt

have choice but coming to Japan.

Like Maria, Vera is very outgoing and loves to gikaraokewith her friends.

She identified herself as more Japanese than BrazAlthough she has both

Japanese and Brazilian friends, she mentionedlggktb be with her Japanese

friends more.

Vera seemed to have more intrinsic and extrinsitvaton than the other

participants; she wanted to feel a part of the camity and also she wanted to

improve her language skills in order to get a lvgttie in her factory.

Also, she showed temporal and social motivationenexperiences. First,



she wanted to come to Japan to pay her debts il Brad she kept working very

hard to save money once she arrived in Japan. dévation to learn the language

kept growing because she wanted to be a part afdhenunity around her. Similar to

Maria, Vera wanted to improve her language skillsammunicate well with her

children’s teachers at school.

In the experiences of Vera, six variables from$lsumann acculturation

model are found. She was the participant who shdivedhrgest number of those

variables.

The first place Vera lived in Japan was Osaka.@®ltgh she had some

nikkeijin co-workers, she did not have amikeijin living close to her. It encouraged

her to try to assimilate with her neighbors (askitian, preservation and adaptation

variable + cohesiveness and size variable).

Since she considered herself more Japanese thatidrashe was

comfortable living in a culture similar to hers fgwuence variable). Enjoying

karaokewith her Japanese friends (enclosure variabl®) siiews positive attitudes

towards the culture and her motivation to improee Japanese daily (Attitude

variable). Since she knew that she would stay paddor an unknown period of time,

she did her best to preserve her relationships métbhbors and co-workers (Intended

length of residence variable).



Summary of Each Participant’s Motivation

The following tables show the summary of each pagodint's motivation

according to the theories of Gardner and Lambe37Z), Dornyei (2001) and the

acculturation model of Schumman (1978). The syni&®l points out that the

participant showed a particular type of motivatauring the interviews. On the other

hand, the symbol “X” demonstrates that the pardiotpdid not show any aspect of a

particular type of motivation. Finally, the symb®/A” means that the information

was not available during the interviews. In theeca$ Paulo, the symbol “N/A” is

particular common because he arrived in Japan Vieewas very young and could

not provide as many information as other participan

Table 7

Comparison of the Motivation of Participants

Integrative | Instrumental Intrinsic Extrinsic |Tempor al | Social
aspects
Paulo (@) o N/A N/A N/A N/A
Maria O 0] X X X o
Antonio O X X X o] X
Vera (@) 0] (@) 0] o O




Table 8

Comparison of the participants according to Schunsacculturation
Seven model’s variables

Social Assimilation, | Enclosure | Cohesivess| Congruence| Attitude | Intended
Dominance Preservation and length
and size of
adaptation residence
Paulo X (0] 0] o] X o] N/A
Maria O o o] X X o] N/A
Antdnio O X X X X X X
Vera X O o o O (0] (0]

Depending on the life experiences of eankkeijin showed in this study,

their motivation to learn JSL vastly varies. Paaihal Vera, who had the opportunities

to reside in Osaka, tended to have more positipe@ances than Antdnio and Maria.

The advantages of living in Osaka were that nativésat area did not have much

experience interacting with foreigners, and aceuydo the experiences of Paulo and

Vera, nikkeijin were well accepted, helping them to feel welcoméhle Japanese of

that area. Thus, trying to assimilate to the neltuoeliand language, they could

assimilate into the new society more easily andldi

Although Maria had fewer opportunities to learn JBér attitudes toward

Japanese culture and language were always pogitnher factor that may




contribute to her positive attitude was her outggiersonality.

Unlike Maria, Antdnio had his own temporal goal$édve coming to Japan;

however, due to the high number of negative expees in his first years there, his

motivation to keep learning the language and aft$udecreased each year.

The age of arrival was an important factor to obseHowever, Vera, who

arrived in Japan when she was forty-two yearsasdimilated well to the Japanese

culture. Furthermore, since she understood theukzge from the time she was in

Brazil, she did not have major problems improvieg skills.

Thus, from the experiences found in this studyisaeiwho learned the

culture and language in Brazil, no matter whatage of arrival in Japan, seem to

assimilate to Japanese culture more easily, hetpimgprove their language skills.

The findings and implications for this study wil ffurther discussed in

chapter five.



CHAPTER 5
Conclusion
The purpose of this study was to lookikeijin's life experiences in Japan
and identify what kinds of factors could affectithraotivation to learn the language.
In addition, the study examined the effect of afgaraval in Japan and the place of
residence on thesekkeijin's motivations. Four Brazilianikkeijin participated in this
study, sharing their life experiences in learnimg Japanese language and culture
through interviews conducted via biographies, Gnlifessenger, and phone
conversations.
Findings
Paulo’s experiences and learning style suggestshtégounger the learner
has contact with the target language, the grelagepttobability may be of learning
and thinking in ways that most reflect the targdture people. Furthermore, it is
easier to learn a language when the province livetbes not have a large
concentration ohikkeijin. Saitama and Gunma Prefectures seemed to hind&t Ma
and Antonio’s language development due to the ammsheeting and contact with
more Brazilians than Japanese.
As Ddornyei (2001) explained, intrinsic and extrssiotivation plays an

important role in the acquisition of the langualgékeijin felt motivated to learn the



language when they received a promotion or a bsdlary in the factory. They also

felt that when Japanese people treated them asfalid community, they had a

higher sense of belonging and need to learn amdgmve their language skills.

According to Schumann’s acculturation model (19783, smaller and less

cohesive the 2LL group is, the more likely the emhwith the TL group and the more

favorable the conditions for L2 acquisition. Sidggbnio and Maria lived in Gunma

and Saitama, unfortunately, they did not have ashnoontact as Paulo and Vera with

the TL group due to the great numbenidkeijinin that area. When learners make an

effort to adapt to a new culture, it is easiertf@m to understand the target language

speaker’s behavior. Schumann also affirmed thagjtbater the contact, the more

acquisition will take place.

In Antbnio’s case, even though he has lived in ddpamore than 10 years,

he did not enjoy being in Japan and did not hageotiportunities to emerge in the

target culture. Therefore, his negative experiem@e a huge motivational factor to

not learn more about the Japanese people, langaadeulture. However, for Paulo,

Maria, and Vera, being more open to their challsrigghe new culture seemed to

help them learn the language more quickly andiefiity even though Maria did not

have as many opportunities as Anténio.

Also, the social motivation afikkeijinin Japan plays an important role in the



acquisition of JSL. According to the responses ftbeparticipant’s interview, they

all felt that they were perceived by the Japanesple agaijin (foreigner/outsider)

and not as aikkeijin. Although Anténio had some extent of social mdiwma to

emerge in the culture and learn the language ibéiginning, his negative life

experiences hindered him from improving his languskjlls and to acquire a better

image about the Japanese people and language.

This study shows that not only motivation, but atse place of residence,

age of arrival and acculturation problems, can fastong influence onikkeijin's

acquisition of JSL. The lack of opportunities tameounicate in the target language

may be a problem that they currently encounter. wéi@r, by going to Japan at a

younger age and staying in provinces that haverfeaecentration ofikkeijins,the

likelihood of success in improving their languagéls greatly improves. This is

apparent in the cases of people such as Maria erad Who, like so many, strive to

becomeadekasegin Japan. .

Implications

The findings of this research suggested severettiims for immigrants of

an L2. Oftentimes, immigrants tend to create tbein group thus, isolating

themselves from the contact of TL group. Fear &aeddck of confidence to

communicate in the TL may hinder immigrants to twegpportunities to associate to



the community.

Since numerous problems have been causeikkgijinsin the past few

years (Carvalho, 2003) in Japan, city halls or éymplent centers should encourage

foreigners to take language and culture lessoreeTare some institutions that

provide Japanese language courses for free, su€bkasai kaikar(international

centerlJandhakken gaishgemployment center). These opportunities will hibkpse

nikkeijinsto see the similarities and differences of th@ina@ulture to that of the

Target culture. In addition, it may also improve tielationships between Japanese

natives and immigrants. Not only thiékeijin, but also the companies they work for

can benefit from those language programs. Accorttirigartin (1968), the

companies that provide language training for imenigs can benefit hugely. These

companies are able to have better language comatigridoetween employee and

employer, and also save money on interpreters.

Antdnio mentioned in his interview, most of thgpdaese people who

worked with him in the factory were non-educatede. They did not know how to

communicate well witmikkeiji. Instead of explaining something calmly, some of

them would start yelling at thakkeijin. Since Anténio did not have many social

opportunities to intermingle with other Japaned#@/aa outside his factory, he

assumed that all Japanese people were the same padple he knew from his work.



Personality and attitude of an L2 learner may aféect the process of

getting used to a new culture. Due to Maria’s outggersonality, she tried hard to

assimilate to the new culture. As a result, sheavgd her language skills more

easily and better than Anténio.

Limitations

A limitation that may be important to point outtie length of residence and

background of the participants in Japan. All thgipiants have been living in Japan

for more than 10 years. It would have been intergdb see participants of different

length of residence and backgrounds in order topawetheir motivation and

reasoning to learn the target language.

Directions for Further Research

This study could be replicated by increasing thepa size and having

nikkeijin of different length of residence in different ptaahroughout Japan. Also,

different results from the diversity of people’sgmnalities would emerge. Similarly,

the spouses afikkeijin would be an interesting area to explore. A fattat would be

interesting to explore is how can different backogws affect the motivation to learn

JSL and assimilate the TL?

From the participant’s experiences of this stutdygeems that sonmekkeijin

have the tendency to feel that they gagin in Japan and not immigrants. Through



future studies about Braziliamkkeijinlearning Japanese in Japan, | hope that doors

will open to Brazilians to feel thafijin is a simple nickname that can reflect a

positive meaning of a foreigner friend and not atsmer anymore. | am grateful for

Japan and for all the valuable experiences | hagkth know that without those

experiences asrakkeijinin Japan, | would not be able to complete sucimgrortant

study about howikkeijin learn Japanese in this small, but unique couhty/is

Japan.
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Appendix A
Biography (English)

Write about your experiences in Japan includingatiewers for the following
questions. You can write as many things as you want

1. Where were you born?

2. Do you identify yourself as Brazilian, Japanesaikkeijin (the mixture of
Brazilian and Japanese?

3. When did you come to Japan? How old were you? Wit (year)?

4. How long are you planning to stay in Japan?

5. How many years did you go to school in Brazil?

6. Tell me about some experiences you first had iad&positive or negative).



Appendix B
Biography (Portuguese)

Escreva sobre algumas experiéncias no Japéo idolis respostas das seguintes
perguntas. VOcé pode escrever mais coisas se esefad

1. Onde vocé nasceu?

2. \océ se identifica mais como Brasileiro(a), Jap@ésu nikkeijin (uma mistura
de Brasileiro com Japonés)?

3. Quando que vocé chegou no Japao? Quantos anosntua® Quando que foi
iISSO (que ano)?

4. Quanto tempo vocé esta planejando em ficar no Japéo

5. Até que série vocé estudou no Brasil?

6. Me conte algumas experiéncias que vocé teve logahegou no Japao
(positivas ou negativas).



Appendix C
Interview guideline in English

1) Tell me the reason why you decided to come to Japan

2) Tell me about your experiences in Japan. You meatian your biography that
..... Why did you feel that way?

3) How do you think you are perceived by the Japapesgle?
4) How much Japanese did you know before coming tarJap
5) What is your ability of speaking, listening, reaglsnd writing Japanese
Please explain using a scale of 0 to 4.
0= Don’t understand at all
1= Only understand basic and survival sentences
2= Only Know how to speak
3= Speak, write and read comfortably
4= Near native level

Do you want to learn more?

6) Tell me about a time that you really felt motivatedrning Japanese?
How long did it last? When did it happen? How daiyespond and feel?

7) Tell me about a time that you really felt least ivetied learning Japanese?
How long did it last? When did it happen? How daliyespond and feel?

8) What do you do to motivate yourself to study Japafie

9) What positive and negative experiences did you feaming Japanese and
what did you learn from them?

10)What advice would you give tukkeijin friends before they come to Japan?



1)

2)

3)

4)

5)

6)

7

8)

9)

10)Qual conselho vocé daria a um amigkkeijin antes dessa pessoa vir ao Japao?

Appendix D
Guia da entrevista em Portugués

Diga-me a razéo por que vocé decidiu-se vir aoalapa

Conte-me as experiéncias que vocé teve no Japéé.ivencionou na sua
biografia que ...... Por que vocé acha que seusassim?

Como vocé acha que os Japoneses pensam de VOCE?

Antes de vir ao Japéo, quanto que vocé sabiaJatgnés?

Qual sua abilidade em falar, ouvir, ler e escréagonés? Por favor explique
usando uma escala de 0 a 4.

0= N&o entendo nada de Japonés

1= Sei apenas o basico como algumas frases

2= Sei apenas falar

3= Sei falar, ler e escrever fluentemente

4= Quase como um nativo

Vocé gostaria de aprender mais?
Diga-me alguma vez que vocé sentiu-se realmentivadat em aprender

japonés. Quanto tempo isso durou? Quando quedsstegeu? Como vocé
respondeu e se sentiu?

Diga-me alguma vez que vocé sentiu-se realmentesnantivada em aprender

japonés. Quanto tempo isso durou? Quando quedsstegeu? Como vocé
respondeu e se sentiu?

O que vocé faz para motivar-se a estudar Japonés:

Quais experiéncias positivas e negativas que \&@&duando estava
aprendendo Japonés? O que vocé aprendeu com isso?



Appendix E

Consent form (English)

The purpose of this study is to examimikkeijin's life experiences in Japan
and identify what kinds of factors could affectithraotivation to learn the language.
It is being conducted by Marisa U. Bellini, a grateistudent in Language
Acquisition, at Brigham Young University. You weselected because of your
nikkeijin background, age of arrival and the place you &rsied in Japan.

For this study, you will need to do 3 things: 1p8an email to the
researcher about your biography (including yow ékperiences in Japan), 2) Talk to
the researcher online or on the phone to answegubstions about your motivation to
learn Japanese, and 3) Talk to the researcher eghmne or on the phone so that the
researcher can confirm if all the answers wereyaedl correctly.

There are no risks or dangers for participatinthis study and the
participation is voluntary. You may discontinue aime. Your name will not be used
when the results of this research are reportethfdimation collected from you will
be kept in a locked room. No one will be able tnitify you as a participant.

If you have any questions about this research grgpease contact the
researcher:

Marisa Utida Bellini

758 Wymount Terrace

Provo, UT 84604

Ph. # (801) 378-6184

Email: ocimarisa2004@yahoo.com

| have read and understood this consent form. bsddo participate in this study. |
accept all the benefits and risks related to thidys

Signed t®a

Witness at®



Appendix F

Documento de permisséo (Portuguese)

O proposito deste estudo é para examinar as erper®das vidas dos
nikkeijin no Japéo e identificar quais os fatores que pafetar a motivagdo em
aprender a lingua. Este estudo esta sendo condamiddarisa U. Bellini, uma
estudante de pds-graduacéo de Acquisicéo de Limgudlsiversidade de Brigham
Young. Vocé foi selecionado por ser um(a) nikkeipar sua idade quando chegou no
Japao e pelo lugar onde morou pela primeira vez.

Para este estudo, vocé precisaréa fazer as segoaisas: 1) Mandar um
email a pesquisadora com sua biografia (incluinds £xperiéncias no Japao), 2)
Falar com a pesquisadora online ou por telefon gg@ponder as perguntas sobre
sua motivacdo em aprender Japonés, e 3) Falar pesgaisadora novamente online
ou por telefone para que ela possa confirmar sestad respostas foram analizadas
corretamente.

N&o h& nenhum risco ou perigo em participar dedttede e a participacao é
voluntaria. Vocé pode parar em participar a qualquemento. Seu nome nao sera
usado quando os resultados deste estudo forentadpoifodas as informacgdes
recolhidas seréo colocadas numa sala trancadauétim¢era o acesso em
identifica-lo(a) como participante deste estudo.

Se tiver qualquer pergunta sobre este estudo, tardactar a pesquisadora:
Marisa Utida Bellini
758 Wymount Terrace
Provo, UT 84604
Ph. # (801) 378-6184
Email: ocimarisa2004@yahoo.com

Eu li e entendi esse documento de permissao . lisral participar deste estudo e
aceito todos os beneficios e riscos deste estudo.

Signed t®a

Witness atb
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